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SUMMARY 

See Page 

During 1974-75, 66 Desegregation Counselor Aides worked in 39 desegregated Minneapolis 
public schools. About three-fourths of the Aides served elementary schools. Aides attempted 1, 8-10 

to resolve student-student and student-teacher conflicts, to improve interracial attitudes, 
and to act as liaisons between schools and the neighborhoods from which students were bussed. 

The $507,625 in federal -ESAA funds awarded Minneapolis for operation of this program 
were used to employ Aides; to hire 3 coordinators of Aides; to conduct pre- and in-service 1-2 
training; and to collect questionnaire data on program activities from school administrators, 5-7 
students, and Aides themselves. 

This report describes the operation of the Program and provides some information con- 
cerning Program impact. The decision not to measure the Program's stated objectives of 3,5 
reduced interpersonal conflict and improved interracial attitudes was based on consideration 
of the evaluation budget and other factors. 

Five. questions were addressed in this report: 

^- How did th e Program operate during 1974-75? On the average. Aides spent 5 hours per 8 

day working with students; e.g., counseling, monitoring the halls and cafeteria, "rapping" 9-10 

about things in general, riding the buses, etc. Elementary Aides, mbre than secondary Aides, 10-11 
reported great variation in time spent consulting with other school staff. Principals, assistant 

principals, and other building supervisors of Aides rated counseling an important Aide activ- 13 
ity, and rated disciplinary duties and clerical work among the least important Aide activities. 
Elementary Aide supervisors generally rated bus supervision high in importance; secondary super- 
visors tended to rate supervision of halls, lunchroom, and grounds high in importance. 

^- What contribution did Aides make to conflict resolution ? Aides helped resolve student- 
student conflicts such as name-calling and fighting, more often than they helped resolve student- 15-I8 
teacher conflicts. In four junior highs surveyed, students had, on the average, 1 or 2 Aide 18-2i 
contacts during 1974-75. Building administrators regarded Aides as having made a "great- con- 
tribution to conflict resolution in their schools. All 39 administrators responding (repre- 21-22 
senting 38 schools) wanted the Program to continue; 9 out of 10 felt local funds s.Soul'^be used, 
if necessary, to maintain the Program. 

^' What were some characte ristics of Aides' best work? When describing exemplary work by 23 

Aides, elementary Aides and elementary supervisors alike tended to present cases involving 24-26 

quelling fights on the bus or in school. Secondary Aides and supervisors frequently cited Aides 26-28 
work in quelling rumors and accusations. Techniques used by Aides included talking to students 

together, arranging a "cooling off" period, calling in parents, and facilitating communication 24-29 
among those in conflict. 

great is the need for such a prof^ram? According to estimates provided by Aides, 
administrators, and a sample of junior high students, serious conflicts-.often involving negative 30-31 
racial attitudes-.occurred often in nearly every ESAA school. A program, such as the Aide Program, 
to resolve such conflicts is needed. 

^- What recommendations sho uld be made ? Recommendations included Ca) the definition of more 
precise objectives for the Program; (b) the development of a clearer set of role expectations for the' 
Aide; (c) greater emphasis during training on problems specific to a particular school or group; 32-34 
(d) Inclusion of Aides in any "Student Support Team" that meets to plan help for students; (e) I'n^ 
forcing Aides concerning the purpose of their daily logs, since a majority did not know how their 
log was used. 

June 1976 .. 

Research and Evaluation Department 
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The Desegregation Counselor Aide Program 
of the 1974-75 Minneapolis 
Emergency School Aid Act Project: 
Staff and Student Perceptions 

Introduction 

During 1974-75, 86 Desegregation Counselor Aides worked in 39 public 
elementary and secondary Minneapolis Schools. These schools were either 
desegregated in fall, 1974, or in fall, 1973. To implement desegregation, 
substantial numbers of both Black and White students rode buses to attend 
these schools. (See the 1972 summary of the Minneapolis desegregaticr plan 
cited in References, p. 35,) 

The Desegregation Counselor Aides were paraprofessionals specially 
trained to reduce various types of conflict in the school, to improve 
interracial relations, and to act as a liaison between the school and 
the neighborhoods from which students were bussed. Many Counselor Aides 
lived in the same neighborhoods as the students they served; Aides often 
rode school buses to work along with their students. In fact, in many 
schools, the monitoring of school buses was a responsibility of the 
Counselor Aides. 

Funding . Under the provisions of the Emergency School Aid Act (ESAA) , 

passed by Congress in 1972, the Minneapolis Schools were awarded $507,625 

to operate the 1974-75 Desegregation Counselor Aide Program. These funds 

were used (a) to employ the Aides; (b) to hire three coordinators of Aides, 

one for each of the Minneapolis Schools' three administrative areas (North, 

East, and West); and (c) to conduct pre- and in-service training for the 
1 

Aides. 



In the application for 1974-75 ESAA funds (ESAA Office, Minneapolis 
Public Schools, 1974), separate budgets were established for elementary and 
secondary Desegregation Counselor Aides. The Counselor Aide Program was, 
technically speaking, two separate programs: $311,633 (25% of the total 
Minneapolis Project budget) was allotted for elementary Counselor Aides 
(including training and supervision by ESAA Aide Coordinators) , and another 
$195,992 (16%) was allotted for secondary Aides. 

Since, however, the elementary and secondary Aides had similar objec- 
tives similar status in the schools, and identical training, the two programs 
were combined during fall, 1974. The same Aide Coordinators in each of the 
three administrative areas supervised both elementary and secondary Aides 
in their respective areas. The elementary and secondary Counselor Aide 
components are therefore considered in this report to be a single Desegre- 
gation Counselor Aide Program. 
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The Emergency School Aid Act has been the federal government's primary- 
effort in recent years to help solve human relations and instruct ici?al 
problems of school districts, like Minneapolis, that are undergoing planned 
desegregation. 

During 1974-75 Minneapolis was awarded a total $1,247,256 in ESAA 
funds to conduct not only the Counselor Aide Program (41% of the total 
award) but also to implement Intermediate and Junior High Reading programs 
(48% of the total award) that provided compensatory instixiction to nearly 
2000 students (see evaluation of the reading programs by Higgins, 1976). 
The Counselor Aide Program; the reading programs; a small number of teacher 
aides to assist secondary math instruction; and an administrative* component 
(including a $16,000 budget to evaluate the reading and Counselor Aide 
programs) --these components constituted the 1974-75 Minneapolis ESAA Project 
(see the application for 1974-75 ESAA funds, written by the ESAA Office, 
Minneapolis Public Schools, 1974). 

The Development of the Desegregation Counselor Aide Program and the 
Minneapolis ESAA Project, 1973-75 

The first ESAA Counselor Aides entered the newly desegregated Minneapolis 
junior high schools in fall, 1973. Corresponding to the implementation o£ 
the Minneapolis desegregatioTi plan, the $535,441 in federal funds received 
by the Minneapolis ESAA Project during 1973-74 was used to provide Counselor 
Aides, remedial math instruction, and remedial reading instruction to junior- 
high-age students (see evaluation reports concerning these programs by 
Higgins, 1974a, 1974b, and 1974c). 

In fall, 1974, the planned desegregation of Minneapolis elementary 
schools was carried out. Simultaneously, the ESAA budget was increased by 
233%, the Desegregation Counselor Aide Program was extended to elementary 
schools, and ESAA compensatory reading instruction was extended to intermediate 
grades. The ESAA math program was, however, sharply curtailed. 

The Minneapolis Schools sought to maintain and extend their ESAA Project 
for 1975-76, the third year of operation. In July, 1975, however, proposed 
reading and math programs for elementaiy and secondary students were rejected 
for funding by the federal ESAA administration, even though the evaluation 
reports indicated these programs had generally met their objectives during 
1973-74. Following the federal review process, only the elementary and 
secondary Desegregation Counselor Aides Program emerged intact to continue 
during 1975-76. 
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Difficulties in Using the Stated Objectives as the Basis for Evaluating 
The Desegregation Coimselor Aide Program 

The objectives for the work of elementary and secondary Aides, as stated 
in the application for 1974-7S ESAA funds (ESAA Office, Minneapolis Public 
Schools), were improved student-student and student-teacher racial attitudes: 

Objective I stated, in part, "students of different racial/ethnic 
backgrounds will show more positive attitudes toward students of other 
races" (pp. 34, 43) . 

Objective II stated, in part, that "students and teachers of different 
*^acial/ethnic backgrounds will show more positive attitudes toward each 
other" (pp. 34, 44) . 

Each objective was to be measured in three ways as the 1974-75 school 
year progressed. The application specified that there would be (a) "a 
systematic direct observation plan" 'to measure student-student and student- 
teacher interaction in "natural school situations" such as "classrooms, 
hallways, lunchroom, school grounds"; (b) paper and pencil inventories to 
assess racial attitudes of students; and (c) a record, kept by each school's 
administration and Desegregation Counselor Aiat^s, of interracial student- 
student and student-teacher conflicts (pp. 34-35, 43-44). 

This program of research activities was not carried out during 1974-75 
in part because the evaluation budget, representing only 1% of the total 
1974-75 ESAA Project budget, was markedly inadequate for such an ambitious 
research program. Just to directly observe student-student and student- 
teacher interaction in each of the 39 schools that had Counselor Aides would 
probably have required a research team of several people. In contrast, the 
1974-75 ESAA budget allowed the hiring of only one evaluator who was respon- 
sible for research concerning not only the Counselor Aide Program, but also 
the Intermediate and Junior High Reading programs. 

Even if adequate measurement of objectives had been possible, and even 
if improved interracial attitudes and interaction were evident — the evaluator 
would have had great difficulty deciding what portion of each objective's 
attainment could be attributed to the Aide's work. As stated in the eval- 
uation of the 1973-74 Counselor Aide Program (Higgins, 1974a), "the attain- 
ment of these- objectives [of improved interracial attitudes and interaction] 
was the responsibility of the total school community, not just the Aides." 

3 
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Even thou^. Aides certainly work toward the improvement o£ integration, 
their small numbers — 2-3 Aides, on the average, in a school community of 
250-1000--could never justify the assumption that they could single-handedly 
turn the interracial climate of a school around. 

The question does, of course, remain: What are reasonable performance 
objectives for the work or the Aides in the schools they serve? 

In the following sections of this report, the evaluator will, however, 
present paper-and-pencil survey data obtained from Counselor Aides, school 
administrators, and students that may be useful in assessing Program impact 
and planning Program improvements- Again, however, the effect of the Aides 
on the Program's stated objectives of improved interracial ctitudes and 
understanding cannot be assessed using the present design. 
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THE PURPOSE AND ORGANIZATION OF THIS REPORT 

The following sections of this report provide answers to these five 
questions about the ESAA Desegregation Counselor Aide Program: 

1- How did the Desegregation Counselor Aide Program operate during 
1974-75? The answer to this question includes a description of the Aides' 
activities and the proportion of time they spent in each of these activities. 
Also, the perceptions of school administrators or other building staff who 
supervised Aides are reported concerning the most and least important 
activities of Aides. 

2. What was the contribution of Counselor Aides to th>; prevention and 
resolution of various types of interpersonal conflict in the schools they 
served ? Estimates of the degree to which Aides attempted to prevent or 
resolve various types of conflict will be made by the Counselor Aides 
themselves; by their building supervisors; and by students. 

3. What are some characteristics of the Aides' best conflict-resolving 
work? The answer to this question is based on content analysis of written 
case studies obtained from the Aides, from their building supervisors, and 
from a sample of students in four junior high schools. 

4. How great is the need for a Counselor Aide Program in desegregating 
Minneapolis schools ? The answer to this question includes discussion of 
the types of conflicts in these schools, the frequency of each conflict 
type, and the part played by negative racial/ethnic attitudes in these 
conflicts. 

5. What recommendations should be made concerning the improvement of 
Counselor Aide Program operation and the re-funding of this pr ogram? 

Sources of Information Concerning the ESAA Desegregation Couns elor Aide 
Program 

Staff and student responses to questionnaires about the Aide Program 
are given in Appendices A-1 to C-5. See p. iii for a list of the Appendices. 
The questionnaires were: 

A. ESAA Desegregation Counselor Aide Questionnaire I and ESAA Desegre > 
gation Counselor Aide Questionnaire II. These two questionnaires were ad- 
ministered to the Aides during in-service meetings held in March, 1975, and 
May, 1975, respectively. Follow-up mailings to absent Aides were used to 
improve the response rate: 82 (95%) of a total 86 Aides completed at least 
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one of these questionnaires; 74 (86%) completed both questionnaires. 

Answers of elementary Aides to Aide Questionnaire I and Questionnaire II 
have been tabulated on sample questionnaires and are reproduced as 
Appendices A-1 and A-2, respectively, on pp. 37-43. Secondary Aides' re- 
sponses are likewise reproduced as Appendices A-3 and A-.4, on pp. 44-50. 

Aide Questionnaire I assessed the time Aides spent in various activities. 
Questionnaire II asked Aides to rate their job satisfaction, the clarity of 
their role, and the frequency with which they tackled various interpersonal 
problems in the school. Questionnaire II also asked for a case study of the 
Aide's best work. 

B. Questionnaire for Building Supervisor of ESAA Desegregation Counselor 
Aides. This questionnaire was completed by 39 principals, assistant 
principals, and othor building staff who supervised the work of Aides. Each 
school, except one, was represented by these supervisors (in one school, 

two supervisors completed a questionnaire). This questionnaire" was mailed 
to supervisors in May, 1975. 

This questionnaire asked supervisors to describe their perceptions of 
the Aide's role, to rate the frequency of various interpersonal problems in 
the school, and to assess the contribution Aides made to resolving such pro- 
blems. Supervisors were also asked to describe a case study showing effective 
work by an Aide. 

The Questionnaire for Building Supervisor is reproduced twice, once 
with the tabulated responses of Elementary Aides' supervisors (Appendix B-1, 
pp. 51-54) and once with the tabulated responses of Secondary Aides ' supervisors 
(Appendix B-2, pp, 55-58), 

2 

C. ESAA^ Secondary Student Questionnaire . This questionnaire was ad- 
ministered to 819 students at four of the eight ESAA junior highs in May, 1975. 
These 819 respondents represented 90% of a stratified random sample of 913 
students for whom the questionnaire was intended, 

2 

Lary Johnson, Research Associate in the Research and Evaluation Department, 
assisted the present evaluator in writing the ESAA Secondary Student Question- 
naire, He also planned the sampling of students and administered the question- 
naire in the schools. 
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In each school and at each grade level within a school, random samples 
of students were drawn separately from Black and White racial groups. To 
increase the stability of descriptive statistics based on questionnaire 
responses. Black students were intentionally overrepresented in the sample. 

Then, in order to estimate the responses that would have been obtained 
had a true random sample of 819 students (without overrepresentation of 
Black students) been drawn from the fo^ ^ ;iack and White respondent 

were weighted back to their origin: -school-among-schools 
proportions in the total four-schc I'f 

Readers interested in a more detailed description of the student sample 
and the procedure for weighting respondents should see Appendix D, pp. 79-81 
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HOW DID THE DESEGREGATION COUNSELOR AIDE PROGRAM 
OPERATE DURING 1974-^75? 

This section of the report includes such topics as (a) a brief descrip- 
tion of the Aides; (b) a list of the schools participating in the Program; 
(c) a description of the Aides' activities and the proportion of time 
spent in various types of activities; (d) a description of the staff who 
supervised the work of the Aides in their respective buildings; and 
(e) the judgments of Aides' building supervisor o ^eming the Aides' 
most and least important activities. 

Who Were the Desegregation Counselor Aides? * 

Among the 82 Aides responding to questionnaires, 9 out of 10 (87%) 
were women and 6 out of 10 (59%) identified themselves as White. 
Information on race and sex was missing from 22% and 9% of the respondents, 
respectively. Apparently, however, the only racial/ethnic minorities 
substantially represented among the Aides were Black Americans (27%) . Only 
3 (4%) of the respondents Identified themselves as Native or First Americans, 
only one Aide was a Spanish- sumamed American, and 5 (6%) of the Aides 
were from "Other*' racial/ethnic goroups. 

While representing great diversity in work history and personal 
experience, most Aides lived in the neighborhood from which incoming students 
were bused as part of desegregation. Many had experience as volunteer 
or paid workers .with school-age youth. The range of ages was wide: some Aides 
were beginning their adult careers, some were returning to work after rearing 
families, some were near retirement. 

Schools Participating in the Desegregation Counselor Aide Program 

During 1974-75, nearly three-fourths (72%) of the 82 Aides responding 
to their questionnaires worked in the 28 elementary schools participating 
in the Program. About one-fifth (21%) of the 82 Aide respondents worked 
in the 8 ESAA junior high schools; and 7% worked in 3 ESAA senior highs. 

Of the 59 elementary Aides, about one-third worked in primary schools 
(having students of ages corresponding to grades K-3) , about one-third 
worked in intermediate schools (grades 4-6), and the remaining third worked 
in schools having all elementary grades (K-6) . 

15 
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Minneapolis public schools participating in the 1974-75 Aide Prograjn 

were: 

Elementary schools : Anwatin (5 Aides), Bancroft (4), Bethune (2), 
Bremer C2) , Bryn Mawr (1) , Cleveland (1) , Clinton (3) , Corcoran (3) , 
Field (3), Greeley (2), Hale (2) , Hall (1), Harrison (2), Hawthorne (2), 
Holland (2), Irving (2), Kenwood (2), Lincoln Intermediate Center (3), 
Loring (1), Lowell (2), Madison (3), McKinley (1), Northrop (2), Penn (1).,. 
Standish (2), Webster (2), Whittier (3), and Will ard (3). 

Junior high schools : Anthony (2 Aides), Bryant (2), Franklin (2), 
Jefferson (3J , Jordan (2), 0^ (2), Phillips (2), and the Ramsey 9th 
g^iide center (3) . 

Senior high schools : ^ ^2 Aides) , North (2) , and Washburn (2) • 

What Did Aides Do in Their Schools? 

To describe the actual activities of Aides, information from Aide 
Questionnaire I (see Appendices A-1 and A-3, pp. 37-39 and 44-46). 

For each of many role activities — some specified in the application 
for funds (pp. 34-38, 43-48), others suggested by the three Aide Coordinators-- 
the Aides were asked, *^How often have you performed this activity this year 
so far?'' Then for each major group of activities. Aides were asked to "Write 
the total number of hours you have spent on these activities this year, on 
the average'* (rounded to the nearest whole hour) . 

Weekly hours worked by Aides . About 9 of every 10 Aides (92%) reported 
working a standard full-time 37.5 hour week in the schools with pay; only 3 
Aides worked a 20 hour week. In addition to their paid employment, however. 
Aides said they worked slightly over 6 additional hours per week, on the 
average, performing Aide-related duties without pay (e.g., attending evening 
meetings, working with parents or students outside of school hours, etc.). 

Questionnaire responses revealed this picture of the Aides' role: 

1. Activities emphasizing work with students accounted for somewhat 
over half of the total (paid and unpaid) work week, or about 5 hours per day 
for elementary and secondary Aides alike. Over 80% of elementary and secondary 
Aides said they "often" monitored the halls and cafeteria. Over three-fourths 
of both types of Aides said they "often rapped" or had friendly talks with 
students about "things in general" but not serious problems. 
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Elementary Aides were more likely than secondary Aides to say they 
had "often" ridden the buses (86% vs. 30%). 

Secondary Aides were more likely than elementary Aides to say they 
had "often" talked with students about serious personal or school problems 
(78% vs. 64%); worked with an ESAA Student Advisory Coiranittee or other 
student group on a regular basis (65% vs. 34%); or caught students breaking 
school rules such as smoking, fighting, or truancy (52% vs. 32%). 

For both elementary and secondary Aides, two less frequently performed 
activities were: talking with students involved in a racial fight or 
name-calling incident; or ^^^orving a class to uhder^^tnnd why students 
were having s ' A majority o£ Aides ha^ at least "sometimes" 

performed the above two activities, however. 

Elementary Aides were somewhat more likely than secondary Aides to 
assist the teacher in the classroom, or to actually take over or monitor 
classes while a teacher was absent. A majority of elementary Aides said 
they at least "sometimes" performed these latter two instructional -type 
activities, vs. fewer than a third of the secondary Aides. Most secondary 
Aides said they "seldom" or "never" helped the teacher in the classroom as 
an assistant; likewise, they "seldom" or "never" took over classes for an 
absent teacher. 

2. The secCTid most time-consuming set of activiti^ on the average, 
were those empfaasdzing work with other adults on the sc ol staff s Elemen- 
tary as well as iscondary Aides spBirt about an hour a dia^ talking with 
principals, as^Hnrtant principals , school social workers otcnselors, teachers, 
etc. Questionr^aire responses suggest more variability a jng elementary Aides 
than secondary Aides in the time devoted to such work with school staff. ^ (A 
comparison of standard deviation statistics suggests that the range between 
0 and 14 hours c^n account for the weekly efforts of two-thirds of the elementary 
Aides on staff-related activities. The much smaller ran^e of 3 to 8 hours 
per week can account for the staff v/ork of two- thirds of the secondary Aides.) 

Secondarx- Aides were somewhat more likely to attemr ineet±ngs of a school- 
wide "Stuctent Support Team" ot similar team which met Te.eularly to plan help 
for students ^dxr problems. Over half of the secondary Aides, but only a 
third of the *I^^ntary Aides said they "sometimes" or "often" attended such 
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meetings. The relative frequencies of elementary vs. secondary schools 

having such Student Support Teams was not determined. 

3. Roughly equal amounts of time, between 4 and 5 hours per week, 

were spent on each of two activity categories, work with parents and 

paper and clerical work . 

Activities emphasizing work with parents included phoning school parents 

about their children or other school matters (55% of Aides checked "often") ; 

visiting the homes of school parents (48% checked "sometimes") ; attending a 

small conference in school when a parent discussed his/her child's problems 

'."^0% checked "sometimes"). 

Over half (54%) of the elementary Aides reported they "often" or 

"sometimes" worked with a grr p of school parents that met on a regular basis. 

These groups were described by the Aides as parents or mothers clubs, PTA 

groups, or Title I advisory committees. All such groups were established to 
promote school -community cooperation and/or to advise the school administra- 
tion concerning school programs. In contrast, only five secondary Aides 

reported working with "uch parent groups. 

The applicatio "or frmdis implied that Counselor Aides, at least at 
the secondary level, vauid axtend "two all-day drop-in meetings with parents" 
during which ESAA personnel would be present, presumably to answer questions 
about the ESAA readiiXE .amS Counselor Aide programs, as well as to inform 
parents concerning the grr^Rsess of students (application for funds, p. 36). 
Amnng each group of S-iiiies., elementary and secondary, however, 44% said they 
had never attended a nn^jring of school parents when the ESAA Counselor Aide 
OTr reading programs ■«i3xs discussed. 

Paper and clerL -al worX included the writing of an ESAA daily log (83% 
of Aides "often" did rhiis) ; helping ksep school attendance records (37% checked 
"often" or "sometime'- ''^:; ;t doing other clerical woxk for the school, such as 
preparing bus lists, d.j^semjiating bus information, m:jieographing, typing etc. 
(37% checked "sometimer-j ," 12% checked "often"). 

The Aides' indiviinsl daily logs were kept at the request of the Aide 
Coordinators. PresuEraD^:., the Aide logs were the "regular written reports" 
that the application fo^ funds specified would be submitted to the Minneapolis 
Public Schools' Departaisnt ur Intergroup Education (appilication for funds, 
pp. 38, 47). These logs, fiov;ever, have never been submitted to Intergroup 
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Education, nor did Counselor Aides ''meet monthly with Intergroup staff 
for information sharing purposes'' (p. 38). Instead, the logs were period- 
ically submitted to the Aide Coordinators. On Questionnaire II (Appendices 
A-2 and A-4) a majority of the Aides indicated they did not know how their 
log was used after they turned it in. Slightly over half answered "No" 
to the question, "In your opinion should Desegregation Counselor Aides 
write a daily log (as you did this year)?" 

4 . Activities emphasizing work with agencies and persons in the 
community outside school occupied between two and three hours work per week, 
on the average. Coimnunity agencies in contact with Aides included the Wel- 
fare Department, churches, neighborhood organizations, court services, etc. 
Probably about half of the Aides had no such contact with community agencies. 

How Much Did Aides Enjoy Their Work? 

According to Questionnaire II results, a majority of elementary and 
secondary Aides "Very greatly" enjoyed their, work. About half (49%) of the • 
elementary Aides, but only about a fifth (22%) of the secondary Aides, however, 
answered '*Yes" when asked, "Are you dissatisfied in any... way with any of 
the conditions of your employmenrT" Among the elementary Aides, 24% in- 
dicated their dissatisfaction with Civil Service regulations regarding 
seniority, pay steps, or the retirement fund. An additional 14% expressed 
their wish for a higher pay rate. During 1974-75, a sli^t difference in 
the job classification of elementary vs. secondary Aides allowed most second- 
ary Counselor Aides to earn a higher hourly rate than elementary Counselor 
Aides . 

Who Supervised the Aides ? 

In each school. Counselor Aides were supervised jointly by a building 
staff person and by the ESAA Counselor Aide Coordinator assigned to t3ie area 
of Minneapolis in which the school was located. The building supervisor of 
Aides was the principal in about two-thirds (62%) of the 28 elementary schools. 
Other building staff persons supervising elementary Aides were the assistant 
principal (4 schools), the school social worker (3 schools), or a graduate 
student taking an internship in administration at the school (3 schools) . 

In the 11 secondary schools, the building supervisor of Aides was most 
often the assistant principal (7 schools). In 3 junior highs the principal 
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supervised the Aides. 

How Did Building Supervisors Rate the Importance of Various Aide Activities ? 

On the Questionnaire for Building Supervisor (Appendices B-1 and B-2) , 
supervisors were a^ked to list what they considered »»the three most 
important job activities ESAA Desegregation Counselor Aides now perform." 
Then supervisors were asked to list ''the least important job activity 
Counselor Aides now perform.'* 

Table t shows all the activities supervisors listed as important or 
least important. For each activity. Table 1 records the total number of 
times the activity was mentioned as "most important," "second most import- 
tant," or "third most important," ignoring differences in the three deprc 
of importance. 

Among elementary supervisors, bus supervision received the highest number 
of mentions as an important activity; while counseling about personal and 
school problems and communication with parents vjere tied for the next highest 
number of votes. 

Among secondary supervisors, counseling was most frequently regarded as 
an important activity. Relating to, or being a friend to, students was tied 
with supervision of halls, lunchroom, and grounds for second in - iAporrance 
jnentions. 

In accordance with the importance xheir supervisors attached to these 
activities, elementary Aides w^e apparently (a) more likely than secondary 
Aides to ride the buses and (b less likely than secondary Aides to counsel 
students about personal and scirool problems (see p. 10) . 

Table 1 also shows the number of times each activity was mentxoned as 
"the least important job activity." Clerical work, including the daily log, 
was most fxequently mentioned as the least: important activixy by both 
elementary and secondary supervisors. 

Another activity ranked relatively low in importance and high in unimpor- 
tance by both elementary and secondary supervisors was catcking students who 
break school rules. 

Some secondary supervisors (5 of 11) rated supervision of halls, lunch- 
room, and excunds as an important activity, but two other secondary super- 
visors regHT^ded this monitoring as the Aides ^ least important activity. 
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Table 1 



Importance of Various Desegregation counselor Aide Activities as Rated 
by Building Supervisors (Usually, Principals or Assistant Principals) 



Activities of 


Important Activities 
(Number of tiroes activity was mentioned 
as "most in^xjrtant," "second most 
important," or "third most important")^ 


Unimportant Activities 
(Number of times activity was mentioned 
as "the leaati important iob activity")^ 


Counselor Aideo* 


Elementary 
supervisors 
(N-28) 


Secondary 
supervisors 
(N=ll) 


Total 
(i;*»39) 


Elementary 
supervisors 
(N=28) 


Secondary 
supervisors 
(N=ll) 


Total 
(N=39) 




N 


Hanlc ' 


N 


Rank 


N 


Rank 


N 


Fank 


• N 


Rank 


N Rank 


Counseling about personal 
or school problems 


14 


2.5 


9 


1 


23 


1 


0 


11 


0 


11 


0 

11 


Bus supervision 


16 


1 


3 


5 


19 


2 


1 


5.b 




5 


2 

6 


Comincn^cation with parents 


14 


2-5 


4 


4 


18 


3 


0 


11 


0 


11 


0 

11 


Relating to, or being a 
friend to, students 


5 


5.5 




.10 


4- 


0 


11 


0 


11 


0 

11 


Saipervision of halls, 
lunchroom, grounds 


4 


7.5 


5 


2.5 


9 


5,5 


1 


5.5 


2 


2 


3 

4.5 


Liaiscin between school 
and home 


i 7 

4 


2 


7 


9 


5.5 


0 


11 


0 


11 


0 

11 


Facilitating positive 
student relationships 


5 


5.5 


1 


9 


6 


7.5 


0 


11 


0 


11 


0 

11 


WorJcing with teachers 
and students 


4 


7.5 


2 


7 


6 


7.5 


0 


11 


0 


11 


0 

11 


Conammi cation with staff 
regarding students 


3 


9.5 


0 


12-3 


3 


9.5 


0 


11 


0 


11 


0 

11 


Resolving conflicts 


3 


9.5 


0 


12.5 


3 


9.5 


0 


11 


0 


11 


0 

11 


Preventing conflicts 


1 


11 


0 


12.5 


1 


12 


0 


11 


0 


11 


0 

11 


Catiching students who 
brsak school rules 


0 


13.5 


0 


12.5 


0 


14 


2 


4 


1 


5 


3 

4.5 


Clerical work, including 
daily log 


0 


13.5 


0 


12.5 


0 


14 


8 


1 


2 


2 


10 

1 


Comment to effect that 
"no job of the Aide is 
unimportant" 


0 


13.5 


0 


12.5 


0 


14 


6 


2 


2 


2 


8 

2 


Other activities 


0 


13.5 


2 


7 


2 


11 


4 

3 


1 


5 


5 

3 


No answer 


3 




0 


8 


6 


2 


8 



^Open-ended items (9-iO) , (11-12) , and (13-14) , respectively, on the "Questionnaire for Building Supervisor 
of Esaa Desegre^ticn Counselor Aides" (Appendices B~l and B-2) . 

^Open^eisdea item Ci5-16) on the BuiTlr^g Supervisor questionnaire. 
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WHAT WAS THE CONTRIBUTION OF COUNSELOR AIDES 
TO THE PREVENTION AND RESOLUTION OF 
VARIOUS TYPES OF INTERPERSONAL CONFLICT 
IN THE SCHOOLS THEY SERVED? 

This section presents four kinds of information: (a) The r u s in ESAA 
schools of various types of conflict, including estimates of c/. i^elative 
frequency of Aide involvement and i'a prevaJen:e of negative racial attitudes 
for each conflict type; (b) students' reports in four junior high schools 
of the types of problems or topics they discussed with .Secondary Aides; 

students' reports in the same junior highs of the average number of 
Times they met and talked with each Aide during the 19^4-75 school year; and 

d) estimates by students and by building supervisors of the overall value 
af Aide service. 

Rates of Various Types of Conflict, Negative Racial Attitudes, and Aide 
Involvement in Conflict 

Table 2 presents estimates, for elementary and secondary ESAA schools, 
of the rates of a number of different types of conflict; the degree of 
Counselor Aide involvement in various types of conflict; the proportion of each 
conflict type that could be attributed in part to negative interracial 
attitudes; and the Aides* degree of involvement in interracial conflict. 
These estimates are reports by building supervisors on their question- 
naire (Appendices B-1 and B-2), and by Aides answering Questionnaire II 
(Appendices A-2 and A-4) . 

First, Table 2 shows building supervisors estimates of the overall 
rate of each conflict or problem during 1974-75; where 5= once a day or 
more, 4= once every 2-4 days, 3= about once a week, 2= once every 2-4 weeks, 
1= less than once a month, and 0= never this year so far. 

Second are shown supervisors* estimates of the proportion of each con- 
flict type caused in part by negative racial attitudes : where 5= more than 
half of these problem cases, 4= about half..., 3= less than half..., and 
2= none.... (The response category, "We have not had one of these cases," was 
available, but such responses were excluded from the analyses in Table 2.) 

Third are Aides' estimates of th e rates with which they personally tried 
to help solve each type of probl em listed. 

Fourth, Aides have provided estimate- of the proportions of each conflict 
or problem type (which Ai des personally txied to help solved tha t were caused 
i-n part by negative racial attitudes . 
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According to the Table 2 estimates of building supervisors, the most 
frequent types of interpersonal conflict in elementary schools were name- 
calling or »'bad-mouthing'* among students; fighting among students; student- 
student conflicts other than name-calling, fighting, and extortion; and 
the breaking of school rules by students. Each of these four conflict types 
occurred with an estimated overall rate of at least ^'once every 2-4 days." 

The least frequent types of conflict or problem cases in elementary 
schools, according to the supervisors, were extortion, fear or dislike of ' 
school, or -problems students had getting along with an adult in school 
other than a teacher. These least frequent cases occurred, on the average, 
w^th an estimated overall rate of Vonce every 2--4 weeks" or less. 

In seamdary schools, the conflict types occurring with an overall 
estimated rate of "once every 2-4 days" or more were: the breaking of school 
rules and name-calling. The least frequent conflicts or problems, reportedly 
occurring "once every 2-4 weeks or less," were extortion, and students coming 
to school in a condition of physical neglect. 

In general, the supervisors' mean estimates of the overall rate of each 
problem type corresponded well to the Aides' mean estimates of the rates 
with which they attempted to resolve that type of problem. 

In secondary schools, however, there were some discrepancies between 
the rates at which Aides tried to solve some problem types and the super-- 
visors' estimates of the overall rates of those problem types. Higher than 
would have been expected from the supervisors' estimates alone were the 
rates with which Aides reportedly tried to solve problems involving the 
breaking of school rules; name-calling; conflicts between students and 
non-teaching staff (e,g,, administrators, counselors); fear or dislike of 
school; or students coming to school in a condition of physical neglect, 

A minority of Aides, particularly in elementary schools, did report 
some actual at±empts to limit their freedom to become involved with certain 
types of problems among elementary and secondary Aides, respectively, 27% 
and 9% answered "Yes" to the question, "Has anyone in school tried to 
limit your freedom to do counseling with students or staff." (See Appendices 
A-2 and A--4,) More specifically, 12% of the elementary Aides wrote that 
they had beea told they were not qualified to deal with certain problem 
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areas. Apparently, these "problem areas*' were students' personal problems 
and student-teacher conflicts. One building administrator, for example, 
told Aides he "did not want [them] to destroy working relationships with 
teachers" by tackling student-teacher conflicts. 

In summary. Aides seem to have addressed the problems supervisors thought 
occurred most frequently. Except in a few schools. Aides did try to alleviate 
student-staff conflicts. In elementary and secondary schools alike. Aides 
said they attempted to resolve a student-teacher conflict about once a week 
on the average. 

Students ' Reports of Contact With Counselor Aides in Four Junior High Schools 

According to Tables 3 and 4, based on ESAA Secondary Student Questionnaire 
responses, each student in the four surveyed junior highs had, on the average, 
one or two contacts with an ESAA Counselor Aide during 1974-75.^ 

Table 3 suggests that these Aide contacts were not evenly distributed 
over the student population. A number of students (about 45%) reported no 
contact with an Aide during 1974-75, while a small number (about 7%) . reported 
contact with Aides "every day." 

Table 4 suggests that students, when they talked with an Aide, were 
most likely to talk about "things in general," but not problems. Nearly 
40% of students responding reported having such friendly talks or "rap sessions" 
with a Desegregation Aide. In general, these friendly contacts-soften in 
the halls, on the bus, or on the playground- -were more than twice as frequent 
as any type of problem-oriented discussion. 



The entries in Tables 3 and 4 were based on responses to the ESAA Secondary 
Student Questionnaire (Appendices C-1 to C-5, pp. 59-78), administered to 
randomly selected students in May, 1975. (See Appendix D, pp. 79-81, for 
a description of the sample selection and weighting process.) Tables 3 and 
4 present the statistics that result when White and Black racial groups 
of respondents were weighted according to their Sight Count proportions 
within each school and grade. The entries in Tables 3 and 4 are therefore 
estimates of the responses one would expect had a random sample of 819 
students > with no constraints, been drawn from the four-school population. 
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Table 3 

Counselor Aide Contacts With Students 
During 1974-75 for 4 Junior Highs 



Variable 


Schools 


1 

CN=202) 


2 

(N=161) 


3 

(N=210) 


4 

(N=238) 


Total 
(N=811) 


Number of Aides 
at th school 


3 


2 


2 


2 


9 


Number of Aide 
contacts per 
student 


Mean S.d. 


Mean S.d. 


Mean S.d. 


Mean S.d. 


Mean S.d. 


1.6^ 


2.0^ 

1.1.^ 


1.8^ 

1.4^ 


2.2^ 

1.4^ 


1.9^ 

1.3^ 


Number of 
students having 
no Aide contacts 


104 


52 


125 


88 


369 


Number of 
students having 
Aide contacts 
every day 


19 


6 


16 


17 


58 



Note. — Entries in this table are those resulting when White and Black racial groups 
were weighted according to their original Sight Count proportions in each school and 
grade. Entries here are therefore similar to those expected had an unweighted random 
sample been drawn from the pooled student bodies of the 4 schools. For a description 
of the sample selection and weighting process, see Appendix D, pp. 79-81. 

S.d.= standard deviation. 

a_. 

The response categories were 1= "Never," 2= "1 or 2 times this year," 3= "3 to 5 
times...," 4= "6 to 10 times...," 5= "Over 10 times...," 6= "Every day " 
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Table 4 



Problems or Topics That Students Discussed With 
Desegregation Counselor Aides Daring 1974-75 
in 4 Junior Highs 



Problems or topics discussed 


Schools 


1 

CN-203). 


2 

(N-165) 


3 

(N-211) 


4 

(1^240) 


Total 
(N=819) 


"A problem you were having 
getting 6^.ong with another 
Suuaent 


4% 


24% 


15% 


10% 


13% 


**A problem you were having 
getting 2U.ong with a 
teacher" 


5 


. 19 


17 


8 


12 


*'A problem you were herving 
getting along with another 
adult in school (such as 
the principal., assistant 
principal, or a counselor)" 


4 


12 


9 


7 


8 


*'A problem you were h&ving 
at home" 


\ 


6 


7 


2 


4 


**A problem you were having 
with your school work" 


3 


17 


15 


6 


10 


"A fight between you and one 


5 


24 


10 


11 


12 


"A problem you had with some 
school rule (such as smoking, 
wamdering the hall, cutting 
class, trxiancYr etc.)" 


10 


15 


13 


6 


11 


"Some other problem, not 
listed above. . .please tell 
what types of problems you 
talked about" 


7 


13 


9 


7 


9 


"'Things in general,' but 
not problems? In other 
words, did you ever have a 
friendly talk or 'rap session' 
with a Desegregation Aide?" 


38 


31 


31 


50 


38 


Average (mean) nismber of problems or topics above that each student discussed with an Aide 


^fean number of problems 
discussed 


0.6 


1.3 


0.9 


0.9 


0.9 


Standard deviation 


1.2 


1.8 


1.8 


1.2 




Median 


0.3 


0.5 


0.3 


0.5 


0.4 



Note. — Percents in this table represent students who checked "Yes" to indicate they had talked about 
that particular problem or topic with an Aide (Items 5-13 of the ESAA Secondary Student Questionnaire) . 
(Percents are not expected to total 100.) 

Entries in this table are those resulting when Black and White racial groups were weighted according 
to their original Sight Coxint proportions in each school and grade. For a description of the sample 
selection and weighting process, see ^pendix D,'^pp. 79-81. 
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The degree to which Aides entered into discussion of various problems 
with students seems to have varied greatly from school to school. Students 
in School 1 reported little discussion with Aides concerning important 
problems such as fighting, school work, or problems getting along with 
another student. Yet the overall rates of these problems, as estimated 
by the Aides' building sijpervisor in School 1, were generally the same as 
the mean rates for all ESAA secondary schools (see Table 2). Also, a later 
section of this report (see pp. 30-31) shows that School 1 students reported 
only moderate]/ less victimization by students and unfair treatment by 
teachers tlian students in the other three junior highs surveyed. 

In contrast to School 1, 20-25% of students in School 2 reported 
discussing major problems with Aides during 1974-75; for example, fighting, 
a problem getting along with another student, a problem getting along with 
a teacher/ or a problem with school work. 

The evaluator cannot document with certainty any differences among 
Aides or schools that would account for the observed differences among 
schools in Aide-student contact. School 1 was the only school among the 
four student -survey junior highs having a 9th grade. Also, among the 9 Aides 
in the four junior highs surveyed. School 2 had the "best-known** Aide (63% 
of students reporting at least one contact) and School 1 had the least well 
known Aide (14% reporting at least one contact). 

Estimates by Students and by Building Supervisors of the Overall Value of 
Aide Service 

The questionnaire responses (See Appendices) of both building super- 
visors of Aides and also students served by Aides suggest that Aides "pulled 
their weight'* among the total staff team in preventing and resolving conflicts, 
including conflicts with racial overtones. Also, Aide siipervisors wanted the 
Desegregation Counselor Aide Program to continue past 1974-75, with support 
from local funds if necessary. 

When supervisors were asked to rate the total contribution of their 
Aides to the prevention or solution of the various problems listed in Table 2, 
about three-fourths of each supervisor group, elementary and secondary, said 
the Aides* contribution was **great,** **very great,** or **extremely great.*' 

When asked to rate the Aides' total contribution to the prevention or 
reduction of racial prejudice in their school, a majority of elementary 
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supervisors and a majority of secondary supervisors again rated the Aides' 
contribution as at least ''great." 

Among those approximately half (55%) of the junior-high students 
sampled who reported meeting and talking with a counselor Aide, a great 
majority (nearly three- fourths) rated the Aides' overall helpfulness as 
••helpful" or "very helpful." About one- fourth (27%) of those students who met 
and talked with an Aide found the Aides "slightly helpful" or "not at all 
helpful." 

When supervisors were asked, "Do you think the ESAA Desegregation 
Counselor Aide Program should be continued next year?," all respondents 
answered "Yes." All responding secondary supervisors and 85% of the 
responding elementary supervisors also thought that local school funds 
should be used to hire Aides for the ir school "if federal ESAA funds sre 
no longer available." 
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WHAT ARE SOME CHARACTERISTICS 
OF THE AIDES* BEST CONFLICT- 
RESOLVING WORK 



Written case studies obtained from the Aides, from their building 
supervisors, and from students in four junior high schools were the basis 
for answering the question, "What are some characteristics of the Aides' 
best conflict-resolving work?" 

Aides and their building supervisors were asked to describe one case 
study showing effective conflict-resolving work by an Aide.^ 

For each case study. Aides and supervisors were asked to describe 
t-ij the conflict before the Aida(s) took action; (b) the initial actions 
the Aide took to resolve the conflict (Aides were asked, "What did you then 
do?") ; (c) events during and after conflict resolution ("How did the con- 
flict end and what happened to the participants in the conflict?"); and 
(d) evidence suggesting the conflict was resolved ("Why do you feel this 
example shows effective conflict-resolving work?"). 

Quality of the case studies . Most o£ the Aides (80% of elementary 
Aides, 57% of the secondary Aides) and supervisors (50% of the elementary, 
73% of the secondary) presented a case study as requested, providing all 
the information requested above and giving at least some detail.^ 

Reliability^ of the content analysis . Each case study was rated accord- 
ing to whether each of 73 characteristics was (1) clearly present; (2) clear- 
ly absent or "information. . .does not allow inference that characteristic is 
present"; or (3) "case-study characteristic .may be present. . .some case study 
information suggests or implies that characteristic is present." Each 
case-study characteristic related to one of the main categories of requested 



On Aide Questionnaire II (Appendices A-2 and A-4) , this item was, "Please 
describe your actions in resolving one actual student-student or student-teacher 
conflict this year. Try to select the conflict example which shows your most 
effective conflict-resolving work." Supervisors were asked (see Appendices 
B-1 and B-2) "to select the conflict example which shows the most effective 
conflict-resolving work this year by an Aide (or two or more Aides working 
together) . "^ 

^Some respondents did not provide a case study: 9% of elementary Aides, 
30% of secondary Aides, 25% of elementary supervisors, and 3 (27%) of secon- 
dary supervisors. The remaining respondents presented case studies deficient 
in some respect (e.g., important information and detail were missing). 
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information (e,g. conflict behaviors, setting, participants. Aides' actions, 
evidence of successful conflict resolution, etc.)- 

For a representative sample of 25 complete case srudies (from 14 Aides 
11 supervisors), each rated on 73 case-study characteristics, two indepen- 
dent raters agreed on 86% of the ratings.^ 

Effective Con.f lic "- -Resolving Hfa rk P' i^mentar^ Aides 

When askec - provide an i-i^te-^i^ --^f effective Aide work, labout 40% 
of each gxoup--^^is«nefrrtary Aides asid ^>amentary supervisor*?:— presented a 
case involving rfijj'Hiing or assault. In about a. quarter rof these cases, the 
conflict r^xjk TT3accL on the bus. Usually (in about three jrt3is of the 
cases), the co H::t was between individual students (raam-r: t3aan annons groups 
or gangs of stiuadnttis, or between students and adults), 20% of these 

cases, the Aide believed the conflim was caused in part negative racial 
attitudes. 

Both Aides zzid supervisors repcnrted that in about half of the cas&s 
the Aide talked to all participants in the conflict together. In about a third 
of the cases, the Aide involved non-actors (staff, parents, or students) in 
the resolution of the conflict. 

One case study reported by an elementary Aide illustrates most of the 
characteristics described above: 

On the bus there was a problem with three Black boys and an 
Indian family. It ended on the [bus steps] with the boys fighting 
and driver not doing anything but watching. 

I called the driver in for a conference with the Indian 
parent. And called [in] the parents of the other boys,., to talk.,. 
The boys £were] present. 

There [weren't] any more problems, , .on. the bus, because the 
boys and the family had separate seats for a while until they could 
behave. 



A detailed description of the rating categories and the procedure 
used to check reliability of these categories is available upon request. 

The two raters were Barbara Bowton and JoAnne Smelt zly. 

For the 73 individual case-study-characteristic categories, the agree- 
ment between these raters ranged from 20% (for rating decisions concerning 
which racial/ethnic groups were involved in the conflict) to 100%, with 
a median per category of over 90% agreement. 
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In another izbis^ trhe .-Side arrange-i a reconciliation meeting between 
two fighting girl^ att=a^i-;, "cooling-o£f period": 

I put on^ , :rl ara the back ofSice and had ^>^^ ether one wait iv 
the front of^rice . ^rlL in the back office ^sry physical. I 

let her kick st ^Ke ^az.! . .and scream until she stttrled down. In tli- 
meantime, I i-eni^ }^^»v-: :t*?^ girl, to pick up luiachic for both girls. 

I sat th.iii j:: -uV:^n:rr^e back office to eat thev: r lunches .They 
glared at each -ci,^7t Tsuid] did some yelling. . .but e::fter about 15 
minutes they ste-^^d ta .talk and eat, 

I feel thi£ was effective. . .because both girls came from 

homes fin which t'^a- sscfc^ not allowed to talk back or talk with an 
adult about thei^:: profeJ^f^fiii^-. . .We sst mp a... rap club and they meet 
every week with z2t;u2r -^rx^is. 

Cases like this, the participants expressed reconciliation 

following conflict, vv ^^rtrx'^sd by 27% of the Aides and 39% of the super- 
visors . 

Over half of boti , ^53is:r:::::zry Aides and supervisors reported a case 
in which the outcome c -"ri-r ,c:nrflict was clearly improved behaviors (e.g., 
better school work, le rg out). Effective conflict-resolving work 

also seemed evident, a. ::V,^es reported by 15% of the elementary Aides, 
when the participants oi: conflict Were later seen in positive social 
interaction (e.g., playing:, working together, friendly talking). 

About 22%. of the eJLise-rraxy Aides, but none of the supervisors, reported 
a student-teacher confli™ as being the best example of the Aide's work. 
One Aide, however, prondl reported that she helped resolve such a conflict 
after initially approaciri.rig tive problem "in fear and trembling as the 
administration^ was so fs^zfi^ of me oSsnding staff*': 

A child came to zs^z^rying in trhe hall and said that a BlacI: 
counselor and a White :rrgg;cher had made fun of her in front of the 
class and that she .srsrorlxr: be sent back to [school she attended before 
desegregation bussing took place] . 

I approached the counselor. . .He said [the girl] was rude... and 
had been running around the room for days and not doing her work..,, 
I told [the girl] that I thought she owed the teacher an apology. 
She nodded her head yes. 

Then I took ~ the teacher. She was so choked up she could 
not speak. X told the xeacher what she meant and the gixl nodded her 
head in agreement. T5ie teacher, very sweet, said "I'm sorry I hurt 
your feelings. Homey, b^t you were wrong." I hugged the girl and 
patted her shoulde-^ ■. 
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At itocm recsss she ca2:ne bouncing happily to me and sii d, 

"Mrs. , I finishied all my work J' The problism :X£a not srdse 

aga:rn , 

[I learned] I could rssolve a [teacher- student] confUct and 
still mainxain a working rslationship with staff. 

Other reported characteristics of the elementary Aides dk: t work 
in 1974-75 are tabulated in Appendices A-2 and B-1, For exa^nr i , about 
15% of the Aides and si5)ervisors reported, as part of a succe^st.iil case, 
a foJlow-i2p by the Aide to be sure further conflict would nor cruix. About 
18% of respondents noted that as a result of the Aides' work tzr^^zie was an 
improved relationship (more communication, involvement) betwesi psarents 
and the school - 

Effective Conflict-Resolving Work by Secondary Aides 

When secondary Aides and supervisors were asked to descriiffis :a case 
of effective Aide work, between 20% and 30% of each group described a case 
that included (a) fighting or assualt, or (b) accusation or nimotr. Over 
a fifth of the secondary Aides presented cases involving a general or un- 
specified adjustment problem (e.g., "personality clash," "not getting along" 
in school or with others, etc.). Two of the 11 secondary supervisors 
presented case studies involving attendance problems (class -cutting or 
truancy) . 

For each separate group of respondents, about two-thirds of the cases 
involved students as individuals and about one-fourth of the cases involved 
teachers. The settings for these conflicts were not often specified, but 
in about a fourth of the cases, the setting was the classroom; in a smaller 
proportion of cases, the cafeteria was mentioned. 

The Aides reported their most frequent initial actions were to i» taM 
to the participants together, (b) talk to the participants separate.: ^ (c) 
imvestigate the c±mcnnstances of the conflict, (d) inform parents, und ife) 
iirvolve non-participants (staff, parents, students) in conflict rasoliation, 
Verv^ few Aides reported as a successful example of their work a cscr in 
which they had used physical force to end the conflict. 

One case reported by a junior-high Counselor Aide illustrates iisajiy 
of the characteristics described above: 
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A £i^.^ between a Black an.^ dte gi^:i rumed into a smoo - 

•wids: mmoiT-prodiicing situation. spent ttoe CTtire day talking tc 
girl:v ssxrL heJpi7i:g them to solve probifie.::. 

ISr tze end of the day tempen:::: lad cc ^ /sii, rumors had ceas*-id, 
and by thr next day the situaticn as very ilose to forgotten. 

The above case wras representative c?£ several reported conflicts 
involving vim-y . KtillLe the accaal coi^^tent of tt:^ ruunors was Tiev^ c:^^::. ly 
specified, the ^ccuc:a.t:ions apparently rrten iziTEiilA^d romantic jealouisy 
inter- family ±:irds; ^23^d in some cases, racial prrejiudice. 

Case stnc:z^5 rrirvolving teache.r-stxident ciDzafliiirrs were describeid '^y 
?''>% of the secondary Aides and 5 C27%} or the superinisors. The followinrr 
example was reported by a junior-hzLgri Aide: 

The inusic teacher stated [that a] Black student would not cooperate 
in class [and] called him some names out of anger. [The]student: retiLl- 
iated. 

Student came to me. We had a meeting with the teacher laiid the] 
counselor. Teacher apologized for name-callimg [but] the studsmt T*^^] 
still resentful and uncooperative [and] afraid to attend class, 
attended class with hiim for two weeks. We worked on his partieipsumm 
in class ^md class artdtude. 

Studsit [is] doing better .The teacnier made out weekly reporrns 
to me... _The teanher is trying] to praists [the] student more and control 
his temper. 

I acted as a buffer between the student and teacher.. This helloed 
control einotions and bring drown hostility level to point teacher roiiid 
try to be more effective and student could be more comfortable. 

Both elementary and secondary Aides were valued by their building 
supervisors for their uniique ability to establish cooperative relationships 
between the school and nome. In the words of a supervisor of high-school 
Aides: 

This partrcul ht student was absenting feimself from classes and 
was about be administratively withdrawn from school. All attenpts 
to contact rhe home by the f^hool were futile. 

The Aide madie contairrrs with^-ir: the commmnity and with the hoarse, 
and also wjiith the studenrr. [The Aide also :rhecked] the places the 
student frsque^ited when sidrnaing vclasses . The student was encouraged 
to return ro arl^ses on a. regular ^:cE5is. 

Th^ coTr£L--::rt: described here more correctly a conflr>rt between 
the intsrsst^ cr .2. Native American: ist^id en t anrd the interest of the .^chaol, 
rather thsr a stmdent -student or situdent-teztcher conflict. [The 
student dxt not ioiow] how he fit imto the school. . .It had become easier 
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to avoid zhe hassle evem thougii lias many talents. 

[Th*^ fi^de telped] hdm. ..ro vKn the scnool as a uasans of 
r:32R!^'elopir2s h23isel£^ folLor^^ira^^ -rrimestex the studsit was 

rum mor^ su-c&ssful in his ciassei- and the parents are making 
...ccBsion.xl cssnzwzts with the schor?:^^. .There j^ch promise 
trds yoisng imsi; will continue in ircarool. 

r i shohT, ahnvT. Aides can help iity* tigate school attendance problems. 
In particiil£.r .;«se the Aide's frienJly interest was a factor in the 

studerr-'s re^nim soicol. 

Qrher renssri-esi ::asaracterlstics of -iie secondary Aides' best work in 
1974-75 are 3ffiE?r-T:-i in Appendices A-4~ jmd B-2, I4any of these characteristics 
were siciilar ta n^r-is-s of the elementar^^^de case studies- 

Junior High Studgnt s' Encounters Wath H5AA Desegregation Counselor Aides 

Or the £S^ ^SeCTsndaxy Student QucsrioEmaire, 's-:udents m four jmior 
highs were ask@ii, ''mbsLt was the most se^-ious problesn you ever talked over 
with a Desegregation Aide?^ and "What d::;:d the Desegregation Aide do to try 
and help you?*' 

Of 819 students ssrrveyed, 76 provicted usable answers. About 90% 
of the students did irot attempt to answer the open-ended questioiLs, perhaps 
because they had no rmportant csmtact with an Aide.^' ^ 

Qns third of tjoase most se^-ious problems discussed with an Aide in- 
volved figferin^. lit about half (55%) of the problem cases, no physical 
force was eviii^t; iinstead,, such beha^mor as smoking, throwing food, and 
name- call ing -*sre the basizB for Aiis contact. One student described 
the probleEs she discussec with t'^^ Ude as "personal problems, drugs, 
and parentis . 

abro^c half (45%) arf the czas&s, mther students besides the respondent 
were imv2:av«d ^c. :the piromleast. When -::ae setting for the problem was specified 
(as irj c:V^ 'ar ::^es) , the jnasc rSreqisnt locations were bus (14%), 
caSe^sn^ n*S) , x::}. ass roonr (6%!,. c r crttasrr sc&ool locations (17%). 
7 

The pezrciaEi^es in tMs ai^cussinnri are those resulting when '/fliite and 
Black racial r^CTarns takimg t5u& oiftssstiannzaire are weighted according to their 
original gJsaaabr-ieiriiin^sCTQol-as^^ proportion. These percents are 

therefore s iinm : r ,g rr Tto -iho^ -lexjsxitied haii ^n unweighted random sample been 
drawn from tnss gMOLLed. studssnt bodies arrthe 4 schools. (See Appendix D.) 
8 

Ror a. r^EEasentative sample of 20 rproblem cases reported by students, 
the overall agisaament betwsesn raters Barrbara Bowton and JoAnne Smelt zly on 
21 characteristics (e.,g., bshaviors invxiived, settings, actors, Aide's 
actions, etc.) occrer aEl 20 cases was 7S^. For each of the 21 rating categories, 
agreement between raters ranged from SO-, to 100%. Further information on 
the ratiTig rrrocedxire is availsible on request. 
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The following incijJent may illustr^xe a cypicail problen^solving en.-- 
compter between a jimiorr high student and am Aide: "On the bius a 



tola me to move ('You 0 ans: I tried to avoid ELgnting but he 

get his friends and made me move/' The i:la^s in the precedimg quotation 
indicate the negative racial attitudes e-rid^snt in some of the nrroblem cases 
repD^i'ted on the Student Questionnaire. 

In another school, a student di.3cu33.ed *s±th an Aide her probleans with 
"a gtvl who was beating people up, ^ rea-L^ ng riieir vork, smd tuminv, it im 
as her own*" 

Accordiag to students, when Aicies tx:xed to h'elp resol^tre a prco^Iein, 
tiiey often (a) ti^iked to at least cme of t:he participants sepaxatei-/ (45% 
of cases) ; (b) talked to the participants :trogether; or {zi) effected a con- 
crere change in lehavior or circumstances (e.g., stopped a fight, changed 
a seat, prcrvided a material service, etc'. Said on^e stoident, "the Aide 
tried to help us ^ders-taad each oth r's ^selings," Another student: "the 
Aide talked to other adults in the schooL.. Yet anot&er example: ^The 
Aide helped me find a place to sit [±n tiie lunchrooml 
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HOW GREAT IS THE fJEED FQR A CODNSLOR 
AIDE PROGRAM IN DESEGREGAHING 
MINNEAPOLIS SCHOOLS? 



Several previous sections of this report (se-^ especially Table 2 
and pp. lS-21) document the involveineTit of Aides hi the resolntion of 
serious sT:udent-student and student-teacher problvBHtJ. According co the 
estimates of Aides and their supeirvrisoxs, serious rrterpersonal 
prrohlems, oftem involving negative racial attituc^ occurred nearly 
every day in nearly every ESAA schooil . 

Students in four juaiior hi^ s:rh.ools also were „^vein the opportunity 
ta report whether any of six differsn^t "^^unpleasant i,:::cidents'» had happened 
to them during 1974-75; either iir l±ieir school, or (nn the way -:o or fronn 
school. Table 5 shows the vict±mrrsnrions these s-utnsnts experienced, 
according to their responses to Itrems 33-44 olf the E3AA Secondary S^^udent 
Questionnaire (see Appendices C-*^ to Z-S] 

Two-thirds of th^ students ren5t)-!rt!£d being call-itd a name by a ?r:udent 
of their own race; two-tiiirds al^o reported being ctUed a nantei bn^* 
studentt of another race. From one-half down t:'c one-ciuarrer of the 
responding students said they had a) pnished, -i^rt , or £Ertair:<:?-d ijy 

a student of another race (49%); (b ) f^sTEHiteneii wirm. harm by a 5:T:iiai!snt of 
aiHOther race (38%); (c) Tiosfaed, etc., l^r a. stiniient: x^f their owr: r^'^: C^4%) ; 
(d) graded unfairly on report card, big ^ss:=.gnii^in: or t:est: fcrr'^ a tisacSier 
of their own race (32%) ; (e} treatad iiifslrly in .-1:^3 in some crrhe^ way 
by a teacher of their omi race :2S%) . g) thi^:rrtenad: with hamr :ny ^ student 
of their own race (24%) ; (g) graded uri^rly, etc„ , a teach:er another 
race (23%); (h) treated unfairly in class, etc^, by a teacher of ar^^ther 
race (22%) . 

While 6% of students reporteit being forced under trhreat tc har- l 
over money or something else^^.ti?^ a 5r:-:ad;ent of thrvir £r>i?n race, 211% r:2poTted 
being exrtorted by a student of :=HtmnieT rac£j.. 

Clearly, there is a need in .ti£ssegxegat±ng Mir^upolis achcol:. for a 
program, such as the Counselor Aide Program:^ whi^n ims as it5 the 

resolution of interpersonal and iirterrar:ial cortELic^ . 
9 

Data resulting from this su-rv^y will be prese^.t-ed in greyer- detail 
in a forthcoming report by the Research and EvMnat:::ian Department . 

^'^See footnote 7 on p. 28. The percentages in rne preserrr discussion 
have the same meaning as the percentages on pp, .28-2 ). 
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Male 5 

Percentages of students in 4 Junior Hi^s Reporting Vict^imixations 
During 1974-75 , i n ScJiool or on the Way to Sdhool 



Victinizations escperienced 


Schools 


1 


2 


3 


4 


Total 




(N*203) 


(N-165) 


(M«211) 


(N*240)' 





_% of students v^o experienced each type of yictjgiig aUiion 



"Called a name*' 



By student of 
own race 



By student of 
amother race 



"Thr itened with 
harm" 



"Pu3h(2d, hit, or 
attacked" 



"Forced under threat 
to hand over money 
or something else 
belonging tu you" 



E:y student of 
own race 



By student of 
another race 



B7 stvient of 
cvn race 



By atiudent of 
another race 



52% 



54% 



12 



23 



22 



By student of 
J5wn race 



B^y student of 
cjaother race 



35 



15 



76% 



69% 



26 



42 



39 



70% 



71% 



30 



40 



49 



11 



23 



35 



50 



22 



72% 



69% 



29 



46 



39 



61 



24 



67% 



24 



34 



66% 



38 



49 



21 



"Graded unfairly on 
a report card, big 
assignment, or 
test" 



£;y teacher of 
ovfn race 



28 



31 



30 



37 



l^/ teacher of 
smother race 



17 



27 



27 



22 



32 



23 



"Treated lanfairrly 
in class in soc!^ 
other way" 



r-y teacher oi 
own race 



17 



27 



23 



33 



E'v teacher of 
another race 



11 



28 



27 



24 



Aver:age (mean) nund^er of victimizationa ftbove that each student experienced 



Mean number of vi-timizarions 



Standard deviation 



2.8 



2.0 



4.7 



2.7 



4.5 



2.7 



4.7 



2.4 



25 



4.1 



2.6 



22 



Median 



2.6 



4.8 



4.2 



4.7 



Number of students on whom 
statistics were based^ 



192 



148 



184 



207 



4.0 



731 



Note. —Entries in this table are based on responses to Items 33-44 of the ESAA Secondary Student 
Questionnaire. 

Entries in this table are those resulting when White and Black racial groups are weighted back to their 
original grade-withm-school-among-schoola proportions. Entries here are therefore similar to those expected 
had an unweighted random sair.ple been drawn from the pooled student bodies of the 4 schools. For a description 
or the sample selection and weighting process, see Appendix D, pp. 79-81. 
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WHAT RECOMMENDATIONS SHOULD BE MADE 
CONCERNING PROGRAM IMPROVEMENT 
AND PROGRAM RE-FUNDING? 



The evaluator recommends that: 

1* Consideration be given to developing program objectives that are 
more uniquely relevant to the Aides' work in the schools ^ If funds only 
allow placing 2^-3 Aides in a school -community of 250-1000 students, then 
as discussed on ppc 3-4, the objectives o£ improved interracial attitudes and 
interaction are probably not appropriate for Counselor Aides. Also, the 
measurement of interracial attitudes and interaction specified in the 
applicaton for funds (ESAA Office, Minneapolis Public Schools, pp. 34-35, 
43-44) would not be possible without an increase in the evaluation budget 
beyond the 1974-75 level. 

2. A more precise definition of the Aide's; role should be stated . 
There should be a rationale that ties each role activity to the objectives 
of the Program. This role definition could be stated so as to allow 
variation from school to school in the Aide's activities; however, such 
variation should have a rationale based on (a) explicitly stated human 
relations needs of each school and (b) some hypotheses concerning which 
activities can best meet those needs. 

Previous sections of this report suggest that the Counselor Aide's 
role varies greatly from school to school, In^some schools. Aides are 
encouraged to conduct personal counseling; in other schools. Aides are 
told they are not qualified to deal with certain problem areas. In some 
schools. Aides consult extensively with professional support staff (e.g., 
counselors, social workers) in resolving interpersonal conflict; in 
other schools Aides are isolated from such staff contact. In one school 
Aides coordinate a class that tries to improve students' human relations 
skills and students' understanding of different racial/ethnic groups. In 
another school. Aides are employed primarily to patrol the halls. Many 
other areas of the Aide's role could be cited to show variation in role 
behavior; e,g., differences among Aides in the frequency with which they 
ride buses, contact parents, attend meetings of the schools Student Support 
Team, etc. 

Variation in the role of Aides may well be a virtue of the Program; 
that is, the role of each school's Aides may have been tailored to the 
school's unique hman relations needs. The evaluator, however, 
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could not find any written job descriptions justifying variations in the 
Aide's role from building to building. When building supervisors were 
asked to provide a copy of any written job description for the work of the 
Aides in their school (see Appendices B-1 , p. 51, and B-2, p. 55), not a 
single job description was returned. The application for funds (ESAA 
Office, Minneapolis Public Schools) stated that each principal of an ESAA 
secondary school would prepare "a proposal as to the activities of the 
Desegregation Aides within his building" (p. 35). 

In summary, the job description for Aides in the application for 
funds (pp. 34- i9 and 43-48) was very general. The Aide's role differs 
r>-eatly from school to school. Yet the evaluator could find no evidence 
that such variation in the Aide's role was planned. 

Other reconunendations for program improvement follow: 
3. As suggested by a number of Aides (see Appendices A-2 and A-4, 
Items 29-30, pp. 40 and 47), training sessions for Aides could be improved 
b2 _£reater empha sis on assessing a nd meeting j)robl ems specific to a particular 
age grou p or school . Again, variation in the Aide's role could be valuable 
if based on a deliberate effort to discover the role activities most 
effective in meeting an ESAA school's particular, explicit, human relations 
objectives. 

^' Desegregation Aides should be members of any school-wide "Student 
Support Team," which meets regularly to plan help for students with problems. 
Even though such teams meet regularly in secondary schools, about a third 
(30%) of the secondary Aides said they "seldom" or "never" attended these 
meetings . 

Ajjes should be better informed concerning the purpose of keeping 
daily logs. A majority of Aides did not know how their log was used after 
it was turned in (see p. 11-12). 

The evaluator believes the Minneapolis Public Schools should seek 
continued funding for the Counselor Aide Program in view of (a) the high 
rate of many types of conflict, including interracial conflict, in the 
schools and (b) the high degree of acceptance and support the Program enjoys 
among building administrators. 

Although "hard" data concerning overall Program effectiveness are 
limited, both case study data and the assessments of school administrators 
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and students suggest that Desegregation Aides have made an important con- 
tribution to the resolution and prevention of conflict in desegregating 
Minneapolis schools. If more specific and appropriate objectives were 
defined to guide the work of Aides, the evaluator believes this program 
would be eveii more effective* 
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W«59 respondents 
Entries on questionnaire 
are of 59, except as 



A^^« ^- A -i. X N.B. Only those opeh^ 

Appendix A-l: Elementary Aides ended resMnses madP bv 

MiniMpoUt Pubiic School. ^^^^ responses made by 

«A + 00 A gsAA DB»«graimtion Couim^ior AiAm Q^mtinr^t^i^ T 10?> or more respondents 

no ted, NA=not ascertained ^■ir-trmwf,^ reported he:^-e. 



{^«<^} How many hours a HMk do you work with p»y 4« a 
Cowuielor Aid«T Write your answer in the boxee 

below: 



□(For exwdple, if you work 37* 
houra per i»oek, you vould writ* 



Mean=36»6 hrs. 
Standard 

deviation=3.6 hrs. 
N=52: 



EI 



. If you work ?0 
hour* per week^ you would write 



(9) Wtet type of eebool do you work Ini Cheek 
32^1 An eleMntary school with fpradee K->3 

32 P 

An elementary school with grades 
3o ^ An eleaentary school with grades K-6 
U A Junior high school 
5 A senior high school 
JS Other. Please specify: 



Your Ro^ff M ft ngfyn^^^tion Cou m^lor Aidy 
Lieted below are acne activities that JSissegregatlon Counselor Aides illght perA>ra. 

separate activity, pO^aee indicate how often you have performed the activity thla year eo far 
• ^."%fr ffT^ activities. Please write the toUl nu^er of hoS^s V~ hi^J^sSS^ on fSTw 

activities each week^thls.^ear, on the average^ ^ 



Activities thi0 year 



A. Activities eBDhaaizin g work w^th students Sl^ 
eaphaais is contact with students, although others 
l»ealdefl students otty be present) 

How o n.en have vou^^ . 



How often have you 
Pfrforaed this 
activity this year 
BO far? (Check one 
answer for each 
activity) 



Talked with students ahouL serious personal or sc^iool 
problems? 



Talked with a group of students involved in a racial 
fight or name-calling incident? 



Caught students breaking school rules (e.g., smoking 
fighting, truancy) and reported them to school 
author it lea? 



Monitored the halla and cafeteria? 



"lOippo^l" (»r rrJwrvily Iftlkft wil.h nl.uiJnnLo almut. 

'things In Kcnerax" but not. sftrious problems? 



Worked with a group of students in your school on 
a regular basis {for example, a Student Advisory 
Committee or friendship group)? Please name and 
describe the group if necessary: 12%-Friendship 



group; lO^-Studentcouncil; lU^-.Qther group 



Hidden the busses? 



(^served a class to understand why students were 
having school problems? 



Helped a teacher in the classroom as a teacher's 
assistant? 



Tkken over or monitored classes while a teacher 
was absent? 



Worked with atudents in other ways? Please . 
explain: 12%*-Monitor playground, pym; 12%- 
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Tutorinc;; lOj-Aid "behavior modification 
O^pgrain lOfo-Monitor special events; ^5%-t>ther 



lio) bkji I <?rten 
32? Sometimes 
Seldom 0^ 
^ ^ Never 



1 Often 
- 2 Sooetinwa 
10 Seldom 0% 
h Never HA 



(12) 




Often 
Soms times 
Seldom 2% 
Never Uft 



(137 



Often 
Sometimes. 
Seldom ?% 
Never NA 



IQc* iJome times. 

Seldom 2% 
JU* Never KA 




\%1 Often 
2 Socnetimes^ 

Seldom 7% 

IQ h Never jj^ 



(16) 2511 
2 



Often 
Sometimes 
Seldom 0^ 
Never KA 



17} 



Often 
Sonet ImeflL 
Seldom 0% 
Never NA 



Tier 



Often. 
Sonetimes^ 
Seldom 0> 
Never JJA 




19) 122l1 Often 

Sometlnj:^ 
Seldoo 
XLJ* Never NA 

uo) uu^i 



v'^ork 



Often 
Sometimes 
SeldofliLl+% 
Never Nft 



b« For each aajor group of 
activiti68--Write the total 
nus^r of hours you have spent 
on these activities each week 
this year, on the avtsrago. 
(Round f boor to 1 hour; rouM 
than 4 hour to 0 hc^ya) 



How many hours each week this 
year have you spent on these 
activities emphasizing Work 
with Student^? 



(21-22) 



hours each 
week 



Mean=:23.9 hrs. 

Standard deviation=6.2 hrs. 

N=51 
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Activities this year (continued) 



fi- Activitio ewDhMUinit wrk vith p^repta 

(main enphasls is on contact with parente, although 
others besides parr:; to may be prrctnt) 
How oftan have you>- 



a* How often have you 
perforved thia 
activity this year 
•o far? (Check one 
antver for each 
activity) 



For each aajor pctoitp of 
activitiea-mrite the total 
nuv^er of hour a you have 
aperit on theae activitiea 
each week thia year, on the 
average* (Round ^ hour to 1 
hotu*: rouiid lesa than ^ hour 
to 0 houra) 



Visited the hooea of school parenta? 



Phoned school parents about their children or 
oth«r school natters? 



Attended a aosall conference in school when a parent 
discusaed hia/her child's problerea? 



Attended a meeting of school parents vliec the ESAA 
Counselor Aide or Heading Programs were diacuaaed? 
Pleaae naoe thejparent group(a) and deacribe the 
meeting (a): 20%>PTft or parent council 

mtg,; 20%-Parents ^ or mothers^ club mtg. 



V^orker) with a group of achool parenta tx^t mseta 
on a regular baaia? Pleaae name the group and 
rtr— the group*a activities: UU^-Pftr^nf.?? \ 

or mothers* clubt gT^^PTA or flrivVfin>^ 

coiTimittee 



Worked with parenta in other waya? Pleaae explain: 
Not coded (too few origiiml angv^Y^a; 
most fit existing categories) 



C. Activit- 



Lta on 

the achool ataf f (nain eophaaia ia on contact vith 
ataff adults, although others besides staff adults 
may be present) 



T237 




1 Often 

2 SowtiM 
Seldom ()^ 
Kever NA 




1 Often 

2 Sometin«a 
Seldom 0% 

k Never NA 

2 Sonetinea 

17 Seldom 5% 
,12 h Never Nft 




1 Often 

2 Some tine a 
Seldom 0% 

k Never NA 



1 Often 

2 Sonetimea 

Seldom (3% 
h Never NA 



(28) 1S% 1 Oft^ 

42 2 SonetiOM. 
1 , 9 3 Seldom 7% 
17 ^ I^«ver NA 



New many houra each week thia 
. year have you apent on theae 
activitiea emphasizing Wpr^ 
vith Parenta? 



(i^9-30) 



houra each 
veek 



Mean=U.9 hrs. 

Standard deviation=2.9 hrs. 
N=52 



Tklked vith teachara about their problem getting 
a Long vith atudenta? 


(31)22^1 Oftan 

M-jg 2 Sonetimea 
2Q ^ Seldom 0^ 
7k Never NA 


Talked vith aupportlva staff (for exanple^ achool 
counaelorSf achool aoclal vorkera, other aides 
who vork vith atudenta, school paychologiflt, etc.) 
about student problensT Pleaae give the Job titlea 
of aupportive ataff you have worked with thia year: 

78i-School social worker; 37^t-Other aides; 


(32) 63Sul ^ften 

S2 2 SometimejL 
2 Seldom 2^ 
2U Never NA 

3r; 29^-Other 


25^t-School psycho log:ist; 15^-School counsel 


!I^lked vith achool adminiatrators (principal or 
assistant principal) about student problems? 


(33) ^U%1 Often 

2 h Never NA 


Attended meetings of any school-vide "Student 
Support Team*' or similar team which meets 
regularly to plan help for students vith 
pro»» lems ? 


iny. 1 Often 
22 2 Sowetirnek 
14 ^ Sflldom ^ 
53_n Never NA 


Worked with other adults on the school ntaff in 
other ways? Pleaae exolain: 

Not coded (too few original answers; 


(35) 2Qj^ 1 Often 

^1 ^ iJometlmea 
9 ,3 Seldom 9^ 
Ih k N<»ver NA 


most fit existing categories) 
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How many hoars each weak this 
year have you apent on tbaae 
activitiea enaphaaizlng Work 
vith other Adulta on the School 
Staff? 

(36-37) i— rn '°"::.r' 



Mean--6A hrs. 
Standard deviation 7.2 
N=53 



hrs, 
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Appendix Jt^l . aontinxxea) : Elementary Aides 



Pago 3 



Activities thlfl year (contiTnic<l) 



P. Activltiefl emhaaizing vofk vith ai^noiea and 

Vt^'^^n" In TPrr^Tl^ty outeldc achool Crnin 
eoffphaais is on contact vith consminity perflonis, 
although others beaidee comnunity persona may be 
present) 



Hoir often have you 
performed this 
activity this year 
80 far? (Check one 
ansver for each 
activity) 



b. For each major group of . 
activities— Write the total 
number of hours you have 
spent on these activities 
each week this year, on the 
average. (Hound < hour to 1 
hour; round less than ^ hour 
to 0 hours) 



Attended a meting of any coBOunlty, Mlghborhood, 
or church organization where the SSAA Counselor 
Aide or Beading Programs were discussed? Please 
name the organlzation(s) and describe the in8eting(s): 
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Gone to a public or private social wlfare agency 
(for example i County Welfare » Court Services, 
family counseling, medieal clinic, etc.) to help 
a student in your school? Please name the social 
welfare agencies: Not coded (tpo few answers ^ 



Gome to court with a student in your school? 



Workad vith agencies or persons in the coapunit 
other ways? Please explain: Not coded (too 



Jinity in 



few original answers; most fit existing 
categories) 



Conferenca activities > ether th^ anv listed 
above, which involve wore or less equal partiC" 
ipatlon by vou am^ persons i n two or more of the 
following roles; student^ parent^ achool staff, 
or community person. 




.1 Often 
2 Sometimea 
Seldom 3% 
Never |^ 



^39) ,2i.l cJften 
2 Some tin 
Seldom 
k Never NA 




L.1 Often 
_2 Some timer 
Seldom Op 
_h Sever NA 



,1 Often 
2 Sometines 
Seldom 3% 
Never NA 



How many hours each week this 
year have you spent on these 
activities emphasizing Wpy)^ 
with Agenciefl and Persons in 
the Community? 



(h2A3) 



hours each 
week 



Mean=2.U hrs. 

Standard deviation=U.l hrs, 
N^50 



How often have you participated in such a con- 
ference? Please describe -the participants and 
purpose for atw such conference (s J: . 

Not coded (too few answers) 



F. Paper Work and Clerical Work 




Hov aaior hour« each week this 
year have you spent on these 
Conference Activities Involving 
Equal Partici^ patlon by Ypvi and 
Persons In lyp More Other 
Roles? 



□ 



hours each 
week 



(U5-U6) 

Mean=l .6 hrs. 

Standard deviation=2 .0 hrs. 
N=^l 



Written an ESAA daily log? 


(kl) a^j^l Often 

3 2 SometimeiL 
Seldom 2% 
OU Never NA 


How many hours «^ach week this 
year have you spent on this 
Paper Work and Clerical Work? 


Worked on school attendance record*keeping? 




2l1 W'ten 

2 Sometimegu 

_3 Seldom 3% 
3 Never NA 


(50-51) r"T"i 


Mean-U.5 hrs. 

Standard deviation=5.1 hrs. 
N=52 


Done other clerical work for the school (for example, 
typing > record keeping, mimeographing, etc.)? 


3Q 2 SometimeSi 
Seldom 0% 
2Th Never NA 



Finally, please total the estimated hours (in the boxes) you spent each week on all your activities. 
This total should be within a few hours of the weekly number of hours ycu work with pay an a Counselor 
Aide (p. 1). If the two totals do not agree, please explain why (perhaps you work some hours without pay): 

2^-Work with parents on own time (other than meetings of groups); 

19^-Attend saTie meetings on own time 



Thank you. Elementary Aides work an average (mean) of 5.7 hrs. per week without pay 
on activities related to the Counselor Aide role (standard deviation^ 
11.9 hrs., N=Ul). 
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N*59 respondents 
Entries on questionnaire 
are of 59, except as 
noted Bft=not ascertained 



Appendix A-2: Elementary Aides 
ESAA ]>eMgrft8Atlon Counivlor Aide Quttitloaimlra II 



(6) How ouch do you enjoy your work aa & I>QCegrQg»tlon 
Counaelor Aide? Check one: 

53^1 Very greatly 

2 Cwatly 

9 ^ Soawvhat 

Q h Slightly 

0 5 Not at aU 5^ NA 

(7) How clear la your under ataxMilng of your duties 
and reaponBlblUtlea aa a Desegregation Counselor 
Aide in the school where you work? Cheek one: 

Kxtreiael^ clear understai^ilng 

^9 ? Very clear understanding 

^2 ^ Moderately clear understanding 

3 k Slightly clear understanding 

.,0^ Understanding not clear at all 2% NA 

(8) Do you have a written job description for your 
work as a Desegregation Counselor Aide? 

8^ Yes 

Ko 2^ NA 

(9-11) If you answered "Yes" to Item CB), please give 
the title of the person (s') iriv>7!«rote the ^6b 
descrlptionCs): 

6lj» ESAA administrator; lOSfe^'^Don't knov"! 
2h% did not give the tiltle a person 

(12) Has anyone in school trie* -to3unit your freedom 
to do ccsunsellng with stutetsror staff? 

27^1 Yes 

IL.2 Ko 2^ HA 

(la-l**) If you answered "Yes" to (l2), please explain 
any attempt to limit your freedom to do 
counseling: 

12^W\ide told he/she not qualified to 
deal with certain prcablem areas 

71% did not answer 



You have been asked to prepare a Js&, describing for 
each day your activities as a Desegregation Counselor 
Aide* 

(15) Do you know how your log is used after you turn 
It in* 



Batum to : 

Reseiureh and Evalmtlon D«pt« 
Ntnoeapolls Public Schools 
807 N. E. teadw 



31]^ 1 Yes 
^£_2 No . 



3H> NA 



opinion iJjfljilA Desegregation Counaelor 
Aides write a daily log (as you did this year)? 
^till Yes 

:RIC * 



(17) Are there periods of tine durli^ the school day 
when you have jja duties to perform, even though 
you are on the job? 

25^ Tes 

Ii^2 Ho 3?t HA 

» you anmm^^ T^^^^to (i?), then skip t# (fif). 
If you answered '*Yes" to UtJ, 

(lB-2l) What is the total amount of tine each day when 
you have duties to perfom? Fill In tbe 
blanks below: 

M^ian" About 0 hours and ^5 minutes each day, 

K^I2; 8p5t did not answer , , 

If you answered TTes to (l7). 



, then** 

(22-23) What would you like to be doli« in your school 
during this tine when you have duties to 
perform? E3q>Uln below: 



7856 did not answer 



(24) Are xsfli dissatisfied in any other xlth any 
of the conditions of your eiqKdoywnt^ \}Sor 
exasple, are you^idlssatlsfied with Ci^dai 
Service regulations or pay scsles? Or mo you 
have any beefs or gripes with ^our aqtlo^yer 
over working conditions, hourft*, :4tttlc8, «tc.) 
Yes 



2 Ho 



3% NA 



escplaln 



(25-^6) If you answered "Yes" to (2l*),; 
any dissatisfaction 

2U^-Civil service regulations regarding 

seniority, pay steps, retirement fund 
lU^-Desire higher pay rate 
53% did not answer 

Your Training 

You have had several training aessions, both 
before and during the school year^ to prepare 
you for work as a Desegregation Counselor 
Aide. 

(27) How valuable were these training sessions to you? 
Extrenely valuable 

37 2 Moderately valuable 
2^ ^ SUghtly valuable 
3 ^ Not at all valuable 

I missed all the training sessions 

(28) Can you suggest any ways these training sessions 
might be It^roved? 

30>1 Yes 

56 2 R6 5^ HA 

(29-30) If you answered "Yes" to (28), what are your 
suggestions? 

. 17^-Discuss problems specific to a 
particular age group, cluster, 
or school 
61^ did not answer 



3% NA 
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Appendix J«2 ^contitaued) t Elementary Aiates 

'Soot Help for Students wltah Problema 
Hated belMKBsre aone types of problems students cssii :l»vo. 
aach type of ^rp&lem, please irngver both <^stlon A mtt: Question 3, 



Type of Problaa 



A. Hoif often: did stodenfes teve this 
type of .pKtblem, vhich voi^^^yg^n. 
ally tried to help i«nH,v^? (Ci^rv 
pBVWr tor e>ch Tyrohlfm ^ly^ff) 



Name-^cr^,'' ling or 
raouthi;^^ ' among 
students • 



bad- 



QueStioBBg :in vour »g ^l ^uylpg 




5 Once a day or laore 
U Once every 2-U dxyayi 
3 About once a veek Hft 
2 Once every 2-U weeks 
1 I«ss than once a month 
0 Never this year so far 




;hls school vwmr riQ7U- 75) so far«> 



B. What propaxitlon of these problem cases whim, 
you perflocally tried to help solve ^^;»^ 
in part bv «irat^Yf Tffci*! attltydea? tchi^ 
iffwr Tor aach problem tvne) 




5 Moore than half of these^problem cases 
If About half... 3% 
3 I«8S than half... ma 
2 Rone... 

1 I did not try to solve one of these 
cases. 



(^^3) _K£ p than half of these problem cases 
S_ U About half... 



T3ay 



Fighting aoiong students. 



Extortion? Studen-^ 3 used 
threat to force other 
stt. ^nts to hand over 
money or other personal 
possessions. 



Student vas having problems 
getting along with another 
student (other than those 
above). Please give example: 



Once a day or more . 

^ Once every 2-U days 3% 

7 3 About once a week SA 

' 2 Once every 2-U weeks 

1 I«8s than once a laonth 

JQ 0 Never this year so far 

(33) iji."5 Once a day or more 

5 U Once every 2-lf days 2^ 
3 About once a week NA 
2 Once every 2-lf weeks 
37 1 ^fls than once a month 
2^ 0 Never this year so far 



10^ 



, 3 1^08 than half.«. 
, 2 None... 
1 I did not try to solve one of tbeae 
cases. 



5 More than half of these problem cases 
h About half... 



NA 



3 I«8s than half... 
, 2 None... 
1 I did not try to solve one of the»« 
cases. 




5 Once a day or more !^ 
h Once every 2-4 days 9% 
3 About once a week NA 
2 ^Ooce 0v«ry 2-U weeks 
1 i«88 tsatn; once a month 
0 Heverrrrhis year so far 



lyifc 5 More than half of these problem oaaes 
U Aiout half... 12% 
3 E«a8 than half*.... 
2Kone... ^ 

1 ^ did not. try tEj solve one of taase 
:caces« 



Student had a proolLem 
getting along wt&ira- 
teacher. 



5 Once pnTay or more 
U Once eaery 2-U days 2^ 
.-J. 3 About^Mce a week NA. 
X9 2 Once eaeory 2-U weeks 
1^ 1 I«S8 timn v once a month 
Q 0 Never "Xlils year so far 



(^6) 15^ 5 Once a tdav or more 

, k Once every 2-4 days jf, 
. 3 About once a week ]^ 
. 2 Once every 2-U weeka 
, 1 Lesa than ooce a month 
0 Never this year so far 



(U6) _2jk 5 Hare thaiL. half of these^problemscases 
U About half... 7^ 
3 Leas than: half . ma 
2 None... ^ 
1 I did not- try to-.solve one of tlsse 
^ees. 

(^7) 5 More than half of these problema 
^ k About telf... 17^ 



Student had a probass 
getting along wlth:aoother 
adult in school (such as the 
principal^ assistant 
principal, or a counselor)? 



Student broke some achool 
rule (such aa amoking^ 
wandering the hall, cutting 
claaa, truancy, etc.) 



. 3 Lesa than half... 
. 2 None*.. 
1 I did not try to ao3ve one of the^ 
caaes. 



C37} 5Ii2L 5 Once a day or more 

k Once every 2-U days 5^ 
^ 3 About once a week jj/^ 
, 2 Once every 2-k weeks 
1 Leaa than once a month 
0 Never thia year ao far 



ikb) 5 More than half of these jproblem cases 
k About half. . , 
. 3 I«as than half... 
. 2 None... 
1 I did not try to solve one of these 
cases. 



Student fears or dislikes 
school. 



{38) 5 Once a day or more 

k Once every 2-lf days 2% 
, 3 About once a week 
, 2 Once every 2-U weeW 
1 Less than once a month 
0 Nvver this year so far 



(^9) 5 More than half of these problem cases 

U About half... Cff 
3 I«8a than half... m 
2 None... ^ 
1 I did not try to solve one of these 
cases. 



T39r 



Student was having problema 
with his/her family at 
home. 



. 5 Once a day or more 
k Once every 2-U daya 9^ 
. 3 About cDoxce a week jj^ 
. 2 Once etwry 2-l| weeks 
, 1 Leas tlam once a month 
. 0 Never tirta year ao far 



Stvident ceuna to achool in 
a phyaically neglected 
condition (for exain)le, 
hungry, inadequately 
dressed, sick). 



, 5 Once a day or more" 
, U Once every 2-U daya 5^ 
3 About once a week »ta 
, 2 Once every 2-U weeks^ 
, 1 Leaa than once a month 
, 0 Never thia year so far 



{50) _J£b 5 More than half of theae problem cases 
U About half... Q% 
3 Less than lalf... „^ 
2 None... NA 

1 I did not try to solve one of these 
cases • 



5 Once a day or more , ^ > 
k Onre everj' 2-U days ^6% 
3 About once a week JJft 
2 Once every 2-U weeks 
1 Less than once a nonth 
I'? _ 0 Never this year so far 



^JJOt 5 More than half of these problem cases 
, U About half. . . 9% 
, 3 I«fls than half... twa 
.2 None... 
1 i did not try to solve one of these 
caaea. 



Student vas having some 
other problem, not listed 
above. Please give 
example: 



\52) ^_23o 5 More than half of these problem cases 
. U About, half... 
^ 3 I«aa than half... 
.2 None... NA 
1 I did not try to solve one of these 
cases. 



ERIC 
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Jisiswidix A-2 (continued): Eleoentary Aides 



(?3) ^ atudegta In tlie school vbere you vork abov 
prejudice (unfair treatment or negative 
attitudes) toward atudents of races other than, 
their ovn? 

Check one anavers 

9^ 1 Yea, half or oore of the stuients shoir this 
racial prejudice tovard other students* 

IQ 2 Yes 9 some students, but leas than-half, 
. show this racial pre;}udlce. 

Yea, but only a few students show this 
. racial prejudice, . . - 

12 IfHb 
0 5 I don't luw 

(^^^3) If you sttsvered "Yee," give one example beloir 
of stuteBta sboifing jwcial prejudice toward 
other Btodeots* 

3lffe-Name calling 

32^fe*Peeling of being discriminated against 

(in play, in disirlpiine, etc.) 
3h%.d±d not answer 



(^6) Do ^7if the acbool^wbere you work ahov 
prej^idiee (unfair ^treatnent or negative 
attitudea) toward students of races other than 
their own? 

Check one answer: 

1 Yea, half or more of the adulta ahow thia 
racial prejudice t(^#ard students, 

_2 ? "OS* adults, but leaa than half, 

ahow this racial prejudice, 

31 ^ Yes, but on3y a few adults show this 
racial prejudice » 

39 h No 

17 5 I don't Know 
5% HA 

(57-58) If you answered "Yea," give one exain)le below 
of adults Bhowlng racial prejudice toward 
students t 

lU^-Ieachers have "double standard^** 

-treating students differently becaxxse 
of race 

5856 did not answer 
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Page 3 



Yquf Qen i^ral Aagp estions 



(59} ^ you suggest any ways that the Desegregation 
Counselor Aide program in your school might be 
iii|>roved next year? 

6t^^l Yes 

32 2 No 

- 3? 1» , „ 

(60^1) If you answered "Yes," what are your suggestions? 

12>-Need clearer, more specific Job guidelines 
1056-More involvement of social vorkers, 

counselors, and principals 
15^-Other suggestions 
37^6 gave no suggestions 



Personal Information 
*(62) What type of school do you work in? Check one: 

1 An eleiuentary school with grades K-.3 

2 An elementary school with graci'ss U-6 
^ An elementary school with grades K-6 

k A Junior high school . 
6 A senior high school 
6 Other, Please specify: _ 



(63) Your aex; 

92 2 Female 
, ^ 3% HA 

(6k) Your racial/ethnic group, (With which of the 
following racial/ethnic groi^a do you moat 
closely identify as a meoher?) Check one: 

.533&- White American 

19 2 Black American 

5 Native American (Indian American, 
First American) 

0 h Spiuiiah-sur named American (for example, 
ChicanOy Puerto Rican, Latin American) 

0 5 Aaian American (for example, Chinese, 
Japanese, Korean) 

-76 Other, Pleaae specify; ^ ; 

17^ NA 

* Same as Questionnaire I, Item 9 



Each entry is the % 
of "59 respondents 

reporting a case Appendix A -2 (continued) : Elementaiy Aides 
SaSa^J^ri^^^^^ <>n. ^cc^^^ r<.r^w^^ 

80%-presented case as requested; 3%-amitted important detail: T?-descri^)ed a 
(^'^^) }^ ^vf®' ?^5l^°L^ specific example; 9i-left page blank 

165-66; a, Doflcribe the conflict beftxre you took action: vj^^wv 

jBehaviors alleged to be part of eonflict!. Actors in conflict, before Aide help i^d; 

^2>-Fighting or assault tJ5^-5tudents as individuals 

19^Wicting out or disruptive bjehavior, not 22^-15eachers 

elsewhere codable 32^-Students in a group or gang 

IT^-Mame-calling c 4.4.4 / \ , 

l^.General or unspecified adjustment problem ft!!^}!^ V'^^W 

(e.g., VrsonJlity clash»;. «not ^ttin^ pITSf ^ respondents): 

alflDng** in school or irith others, etc.) o^"pV 

lOj-Teasing or harassment (e.g., Vt down^') iS"sJ?nni'^"' . 

10?t-Refusal to obey school authority 1^%-School grounds 

20^-Cc5af llct allegedly caused in part by 
negative racial/ethnic attitudes 
Vb7-60; b. What did you then do? 

Initial actions Aide took to resolve conflict ; 
58%-Talked to at least one of actors separately 
U8^-Talked to actors together 

39j^Involved non-actors (staff, parents, students) in conflict resolution 

2lf ^-Informed parents 

19?^ Informed other school staff 

15^t-Used physical force or restraint 

lU^-Investigated circumstances of conflict 

12j-Arranged a ''cooling off** period, during which attempt was made to calm actors 
12%-atook actors to school authorities 

12^Made special arrangements for a meeting of main actors, in cases where more than 2 actors 
involved 

. {69-70) c. Hcnr did the conflict end and what happened to the participants in the confUct? 

Events during and after conflict :;-^splution : 

27%-Actors expressed reconciliation (apolo^zed, agreed to avoid further conflict) 
IT^Aide followed-tip actors to be sure further conflict would not occur 
12%-Actors' environment's changed (e.g., change in seat, class, bus, school) 
10%-Actors were disciplroed by school authorities (e.g., suspension, detention, reprimand/ 
isolation in "time-OETt" room ' 



(71-72) d. Why do you feel this exanple shows effective conflict-resolving work? 
Evidence suggesting conflict was resolved : 

58%-Behaviors involved in conflict now clearly improved (e.g., better school work, less 
acting out) * 

^^^"temy^^'' positive social interaction (e.g., playing, working together, friendly 
Other features of conflict's resolution ; 

17%-Iraproved relationship (more communication, involvement) between parents and school 
12%-Case shows exemplary tearawork among Aide and school staff in resolving conflict 
12%-Case shows improved interracial attitudes, less prejudice 

(73-79) Blank 43 
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B^3 respondents 
E&trles on questionnaire 
are of 23, except aa 
no ted, ll4«not ascertained 



Ap^ntrlx A">3: ^^eondary Aides 

'Mtrweapoliai Public Schools 
E5AA aii>ee<Mg»tioD Caun p^ f! ^: A±^f QueBtl 



(iS-8) Hoif nnay hours s week do you imm: wltlr pay as :a 



zs.i)* imiy^^snese open- * 
ended renmses made by 

J 10^6 or mospy resspondent s 
are repogasBd jnere » 



Counselor Aide? Write your aoMsr in the boxes 

beloy: 

(For example y if you work 37^ 
hours per weelc^ you would write 



□ 



Mean»37.3 hrs. 
Standard 



. If you work 20 
hours per week, you would write 

deviatlonr»1.3 hrs. i — i — i \ — i 

ji^jQ |g 1-91 > LaJ • Etc) 



(^/Wtaat type of .fiBteel do you wntk ±a:i Check ons: 
1 An eleaaiotaxy school with eendes 1U3 
^2 An eleMxstary school with grades '»-^> 

3 An eXensotary school with fPKdes K-6 

Junior high school 
g6 5 A senior high school 
6 Other , Please specify: 



b* Tton**f»''!S^*^i«^*i!i*''' indicate hov of1;eQ you have performed the activity thi. ymmr eo far 

IJt^^lS. eaSh^^k ''^ aetivitiea, pleaae vrif the total of hour- you tave^.on t^B^ 

activities each week this jggari on the average* 



Activities this y.»ar 



Agtlvltiea emphasizlftf; work with studer^ts 
ei^hasis is contact with students, although oLhers 
besides students may be present) 
How orien have voi^->> 



ft. Honr often have you 
pfrfomed this 
activity this year 
so far? (Check om 
answer for each 
activity) 



b» Por each sei^iEec group of 
activltie s ' i "ggl te the total 
nusdber of 'tamrjr you have spent 
on these dBc:2mties each week 
this yeam cnxi-the average. 
(Kound i iaocorto 1 boor; rouivi 

less ^haff-» :hour to 0 houys) 



Talked with students about serious personal or school 
problems? 



^Iked with a group of students involved in a racia l 
fight or name-calling incident? ^ 



Tip) 78^1 rtrten 



3oni0tlmy 
Seldom9% 
> Never HA 



Caught students breaking school rules fe«gi> sie^kit^ 
fighting, truancy) and reported them to scaool 
authorities? 



(11) 2f^il Oft«n 

39,2 Son» times 
13 3 Seldoa&2fp 




Monitored the halla and cafeteria? 



"l(/ippod" or iviti VrUu¥\ly LnlkB with ntinjontn about 
IhJnKfl In general" but not serious prohlems? 



Il3 ) ttfT^ Often: 

k 2 OoflteU im gs 
CJ 3 SeldMt^lb 
n U Meverr UA 



Worked with a groi^p of students in your school on 
a regular basis (for exaaple, a Student Advisory 
Conanittee or friendship group)? Please name and 
describe the group if necessary: 



jg^ESAA Student Advisory Committee 



Hidden the busses? 



Observed a class to understand why students were 
having school problems? 



Helped a teacher in the classroom as a teacher's 
assistant? 



l^aken over or monitored classes while a teacher 
was absent? 



"orked with students In other ways? Please , 

explain: Uwh^ltonltoT Special e vents ( 



e.g, 



9^.Elfild^triT)s > athletic contests > social 



events); 13^-Other work 



iM Often: 

j35 •Jo«>etlanea 

Q 3 Seldo*^^ 

O ^ Never HA 



TBT ^Jb . Often 

2 Sooetloes 
_a3 SoWom 
Oh Never 



Often 
2 Sometiines 
17^ Seldom Iji 
1125 Never HA 



UT) J[Q5 Of ten 

2 Sonetimes, 



How many hours each v*eeH this 
year have you spent on these 

ectivltlea emphafldzlaag Work 
with Sty di»qta? 



(21-22) 



hours each 
week 



Mean«27.3 nrs. 

Standard deviatlon=10.0 hrs^ 



Seldom 9* 
Never HA 



Often 
2 SometiBtes^ 
Seldom l3% 
Never NA 



(19) " P% L Often 

2 Sometif&es . 
Seldom 13% 
Never HA 



T2or 



Often 
_2 SometliMs^ 
Seldom 35% 
Never HA 
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Appendix A-3 (continued) : Secondaiy Aides 



Activities this year (continued) 



B, Actlvitiea emphaalzlng work with parente 

(mciin emphasis la on contact with parents, although 
ofchers besides parcnta may be prrc7r.t.) 
How ofton have you— ^ 



a. How often have you 
performed this 
activity this year 
so far? (Check one 
anawer for each 
activity) 



b, for each major j^roup of 
activities— Write the total 
number of hours you have 
spent on these activities 
each veeK this year, on the 
average. (Round ^ hour to 1 
hour; round less than A hour 

, to 0 hours) 



Visited the homes of school parents? 



Phoned achool parenta about their children or 
other achool mattrrfl? 



...tended a small conference in school when a parent 
discussed his/her child's problems? 



Atter>ded a meeting of achool parents when th« ESAA 
Counselor Aide or Reading Programs were diacussed? 
Please name ^iJ^PQXSU^ group (a) and describe the 
nieetlng(8): OT School COimcil 

meeting 



Worked vlth a grow of acfuool parenta that meets 
on a regular basis? Please name the group and 
,jo^r.T.<hfl- therffroup's actlvitiea: • 



l^.^^rouT) Other than PTA^ anhool 
council 5 or parents' club 



Worked with parenta in other ways? Pleaae explain: 

Not coded (too few orifi^inal answers; 
most fit existing categories) 




2 SoBietimea 
Seldom 9^ 
Never NA 



Often 
Sometimca 
Seldom 93o 
Never 



Often 
Some time a 
Seldom 13? 
Never M 



Often 
Sometimea 
Seldom i; 
Never 



fev) .^1 Often 
13 ^ Sometlrr 
I>eldom ! 
U Never JJft 



1 Often 

2 Sometimes 

3 Seldom 17^ 
h Never Nft 



Activities eiEohaalzing irork vlth other adults on 
the achool stgl'f (rnatn eauphasis is on contact vith 
staff adults, ^IthouRh o the re besides staff adults 
rviy he present) 



How many hours each week this 
year have you spent on these 
actlvitiea emphasizing Work 
vith Parents? 0^ 

(j?<^-'HO) I 1 1 hourVeach 



week 



Mean=3.9 hrs. 

Standard devlation==2.9 hrs, 
N«l6 



Talked with teachera about their prohlema «ettinp. 
along with students? 


(31)14^1 Often 

35- ♦'sometimes 

2 'i iieldoml3> 

^r^U Nevor Nft 


Talked with aupportive staff (for example, school 
counaelors, school aoclal workers, other aldea 
who work with studenta, achool paycholcgist, etc.) 
about student problems? Please give the job titles 
of supportive staff you have worked with this year: 

U8i-School social worker: U8^-School 


'(^2)7% 1 Often 

J3. 2 iiometimcs 

J2 3 iJeldoml3^ 

Q U Never M 

'Other aides; 


counselor; 22%-School psychologist; 22^- 

^njimCH-MM" — 


TalKed with school administrators (principal or 
nsaiHtant principal) about student problems? 


(33)7ii!Ll Often " " 
-^jometimea 
SIj Seldom 13% 
Q h Never NA 


Attended meetings of any school-wide "Student 
Support Team" or aimilar team which meets 
retniUrly to plan help for students witJi 
prohlems? 


(BUyyll Orten 

^5 ?. Some t lines ^ 
12_3 i^^ldomm 
13_n Nev<-r NA 


Work'^d with other adults on the school wf^ff in 
other ways? Please explain: 

Not coded (too fev original answers; 


ivy}k^] Often 

iiome times 
it— i ^^IdomlT^ 
9" J« Nr^ver NA 


most fit existing categories) 



How many hours each week this 
year have you spent on these 
activities emphasising VLork 
vl_th other Adults on the %^ho_ol 
^taffV 



hours each 
week 



Mean=s5»3 hrs. 

Standard deviation's ,2 hrs. 
N=»l6 



4S 
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Appendix A-3 (continued): Secondary Aides 



Actlvltiea this year (continued) 



Actlvitlqa ei^hy^zig g yyrK vlth agenciaa apd 
peraons in the OQcBiun^ty outiide achool (ntftin 
emphAsis ia on contact with cooaunity persona, 
although others besides community persons may be 
present) * 

^ Hoy often ha ve you-' 



a. How often have you 
performed this 
activity this y«ar 
so far? (Check one 
answer for each 
activity) 



b. For each major group of . 
activities — ^Write the total 
number of hours you liave 
spent on these activities 
each veek this year, on the 
average* (Round hour to I 
hour; round less ttian A hour 

_ _ to 0 houraJ_ _ _ 



Attended a Meting of any community, msighborhood, 
or church organization where the ESAA Counselor 
Aide or Reading Programs were f^iscussed? Please 
name the organl2ation(s) ani describe the meeting(a): 

Not coded (too fev answers) 



Gone to a public or private social welfare agency 
(for example, County Welfare, Court Services, 
family counseling, medical clinic, etc.) to help 
a student in your school? Please name the social 
welfare agencies;* ^nf. f^pd^^d (ton fpy 

answers ) 



Oome to court with a student in your school? 



Worked with agencies or parsons in the comnunit 
oUier ways? Please explain: Hot COded \too 

few original answers; most fit 
existing categories) 



inlty in 



Conference actj^vitiy^> other tha n anv listed 
above > which Involve aore_or less e^iual partlc* 
ipatiofi by vou an«^ p^Sons in two or more of th^ 
followi ng ro les : s tude ot^ j>are n t sc hoo 1 s taf f ^ 
or community person . 



(^8) 1 0?^ 

13 ^ Sometimes, 

22 3 Seldom 9% 

5 g h Never NA 



(39) 




1 Often 

2 Sometimes 
Seldom 5^ 

h Never 

NA 



,1 Often 

2 Sometii^fl 

9 \ Seldom S% 
6i ^ Never Nft 



(Ui)g3L: 



1 Often 

2 3ome times 

^ Oeldom30% 
k Wever NA 



Hofv lAny hours each week this 
year have you spent on these 
activities emphasizing Wprk 
with A^ncles and Persons In 
tjie Community? 



(U2^3) 



hours each 
veek 



Mean=1.9 hrs. 

Standard deviation=1.7 hrs, 
N=17 



How often have you participated in such a con* 
Terence? Please describe the participants and 
purpose for aiw such conference (s ) : 

Not coded (too few answers) 



2 Sometis 

3 Seldon 
h Never NA 



P. Paper Work and Cl^er^ca^ Work 



How may hours each veea this 
year ^»ve you spent on these 
Confere'nce Activities Involving 
Equal Partici_pat_lon by You and 
Peraong In TVo or More Other 
Hp lee ? 



hours each 
week 



(U5.U6) 

Mean=lo hrsl 
Standard deviation=1.3 hrs, 



Written an ESAA dally log? 


{h7)7H_l Often 

Q 2 Sometimes 
17 ^ Seldom^ 
JQ h Never HA 


How many hours each week this 
year have you spent on this 
Paoer Work and Clerical Work? 


Worked on school attendance record-keeping? 


{W2Ml.I Often 

9^ 2 Sometimes 


(50-51) 




] hours each 

! week 


13 3 Seldoml?^ 
35 h Never NA 


Mean=3«3 hrs. 

Standard deviation=2.2 ] 

N==17 . 


Done other clerical work for the sc1kk?1 (for example, 
typing, record keeping, mlmeographinp;, etc-)? 


(I49) j^i Often 

30 ? Sometimes . 

17 3 Seldoml?^ 

2h Never NA 



Finally, please total the estimated hours (in the boxes) you spent each week on all your activities- 
This total should be within a f w hours of the weekly number of hours you work with pay as a Counselor 
Aide (p- 1)- If the two totals do not agree, pleas« explain why (perhaps you work fiomo hours without pay): 

gg^W^tt end sorti e meetings on own ti me 



IT^'-Work vith students on ovn time (not school social or athletic events) 



Thank you. 



ERLC 



Secondary Aides work an average (mean) of 8.8 hrs# per week without -pay 
on activities related to the Counselor Aide role (standard deviation=9«8 
hrs .3 N=9)' Over half the secondary Aides (N=1U) did not provide infor- 
mation to compute total hours of paid and unpaid work. 
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Appendix A-4: Secondary Aides 



N=23 respondents 
Entries on questionnaire 
are ?t*S of 2*^ eyoetit as KlnnoapoU* habUc Schools 



Return to ; 

Beioarch and EvAluatlon Dept. 
MinMapolla Fubllc Sehoola r 
607 N. E. Broadimy ' 



(6) Hcv Duch do you enjoy your work as a I>e8sgregatlon 
Coimselor Aide? Cbsck ona: 

61^.1 Very ffk'eatly 

i2Lp Greatly 

-6 ^ Slightly 

Not at aU 22^ NA 

(7) Hoif clear Is your understanding of your duties 
and responsibilities as a I>esegregation Counselor 
Aide in the sc^-oci vhere you vork? Check one: 

^^ree«ly clear imderstandlng 

<$S^2 Very clear understanding 

-U- Moderately clear understanding 

O Slightly clear understanding 

0 5 Understanding not clear at aU 22^t NA 

(8) Vo you have a w rj^^^ n Job description for your 
work as a Desegregation Counselor Aide? 

6^ Yea 

13 , 2 Ho 22^ HA 

(9-11) If you answered "Yes" to Item (8), please give 
the title of the personCs) vho wrote the Job 
de8cription(s) : 

22^t-ESAA administrator; 65^ did not give the 
title ot a person 

(12) Has anyone in school tried to limit your freedom 
to do counseling vlth sttidents or staff 7 

S^l Yea 

(13-1**) If you answered "Yes" to (l2), please explain 
any attempt to limit your freedom to do 
counseling: 

91% did not answer 



You have been asked to prepare a lo^> describing for 
each day your activltlea as a Desegregation Counselor 
Aide. 

(15) ^ you know how your log Is used after you turn 
it in? 



3 0jp l Yes 
U8 2 Ho 



22^ NA 



(ifi) In your opinion jhcUA Bssegregation Counselor 
ally log (as you did this yeii)? 



.Aidas write a dail 
kki>l Yes 
^0 2 No 



26?& NA 47 



(17) Are there periods of tine during the school day 
when you have S6L duties to perform, even though 
you are on the Job? 

13i.l Yes 

^i^2 Ho 22^ NA 

» you answered TJ^'h*® (i^), then skip t» i^). 
If you answered Tes" to U7J, 

(18-21} What is the total amount of tine each day when 
you have jaa duties to perfom? Fill in the 
blanks below: 



About 



hours and 



minutes each day. 



^ y°oS*«§5g?gf "r.^- OTBT ,^JL^ hour" 

(22*23) What would you like to be doing in your school 
during this tine when you faava ^ duties to 
perform? Explain below: 

96^ did not answer 



(2U) Are xOi dissatisfied in any other way with any 
of the conditions of your enploynent? (For 
exaoplB, are you dissatisfied with Civil 
Service regulations or pay scales? Or do you 
have any beefs or gripes with your evi^layer 
over working conditions, hours, duties, etc.) 



22^1 Yes 
5Z_2 No 



22^ HA 



51 



(25-26) If you answered "Yes" t: {Zk), please explain 
any dissatisfaction 

B3% did not answer 



You have had several training sessions, both 
before and during the school year, to prepare 
you for work as a Desegregation Counselor 
Aide. 

(27) How valuable were these training sessions to you? 
17^1 Extremely valuable 

22 2 Moderately valuable 

^0 ^ Slightly valuable 
Q ^ Not at aU valuable 22^ NA 

Q ^ I missed all the training sessions 

(28) Can you suggest any ways these training sessions 
might be in^roved? 

26^1 Yes 

^2LJ No 35^^ uft 

(2^30) If you answered -Yes** to (28), what are your 
suggestions? 

26^-Miscellaneoiis suggestions, none offered 
by lOf) or more respondents (e.g., provide more 
training in communications skills; discviss 
problems specific to a particular school, etc.) 
7h% difi not RTiRvor 



Appendix A -U (continued): Secondary Aides 

Your H*lp for Students with ProbloM 
Idttted below ar« Bone typea of problaiwi studants can l»ve. 
For each type of problem, please acwer both Quaitlon A eoa Quegtion B. 



Type of Problem 



^fig^Pflfl' In yqur gctwl during thii achooi ve^ (10 7 4.75) eo far. 



How often did students have this 
type of problem, which yoa T>ernpB> 



NaBJc-ealling or "bad- 
oouthlng" aaong 
students. 



ally tried to hii'tofi^'^Yy? ICh^it 
I J OToblm tvp#>:i 

|v31/ SZjL 5 Once a day or oore 

U Qace srary 2-U da;ys 26i 
3 Aboot once a week «a 
2 Once every 2-U weeks 
1 Less than once a month 
0 5ever this year so far 



Fighting among students. 




3 Once a day or more 
k Once every 2-lf days 26% 
3 About once a week -kta 

2 Once every 2^ weeks 

13 _ 1 X«ss than once a 00 nth 
_P_ 0 Never this year so far 



Ertortlon: Students used 
threat to force other 
students to hand over 
Doney or other personal 
possessions • 



5 Once a day or noro ^ 
U Once every 2-Jf da^rs 26% 
3 About once a -m^'tt jg^ 
, 2 Once every 2^ weeks 
1 Less than once a nonth 
0 Rever this year so far 



B. What proportion of these problem case a which 
you personaiay tried to hsl? solve wer^ caused 



T5i 



_ ^jra 

Id part bv negative racial >ttityd,»«? To^ov 
itn answr for aach nrobl«a tvp^J 



More than half of these problem cases 
^ About half... 2&ti 
W-3 Less than half... 
1212 Bone... HA 
Q 1 I did not try to solve one of these 
cases . 



3 More than half of these problem cases 
About half. . . 
, 3 Less than half... 
2 Bone... ^ 
, 1 I did not try to solve one of these 
cases. 



I 5 More than half of these problem cases 
. U About half... 30% 
, 3 Less than half... 
,2 Bone... ^ 
1 I did not try to solve one of these 
caises. 



Student was having problems 
getting along with another 
student (other than those 
above). Please give example; 



Z_ 3 Once a day or more 
k Once every 2-U days 30% 
3 About once a week Hft 
2 Once every 2-U weeks 
^ 1 Less than once a month 
Q 0 Hover this year so far 



(^3) Ji^ 5 More than half of these problem cases 
U About l»lf... 
, 3 Less than half. , . jj^ 
2 Bone ... 

1 I did not try to solve one of these 
cases* 



Student had a problem 
getting along with a 
teacher. 



(35) 2^ 5 Once a day or more 

U Once every 2-U days 26% 
. 3 About once a week 
. 2 Once every 2-U weeks 
, 1 I«ss than once a month 
0 Bever this year so far 



(U6) 133^ 5 tore than half of these problem cases 
I^U About half... 26% 
3Q 3 Less than half... jta 
^2 Bone... ^ 
0 1 I did not try to solve one of these 
cases. 



Student had a problem 
setting along with another 
adult In school (such as the 
principal, assistant 
principal, or u coxinselor)? 



b. p Once a day or more 
U Once every 2-U days 26% 
3 About once a week Jff^ 
2 Once every 2-U weeks 

^ 1 Less than once a month 

Q 0 Never this year so fdr 



Student broke some school 
rule (such as smoking, 
wandering the liall, cutting 
class, truancy, etc.) 



Student fears or dislikes 
school. 



K37) 5 Once a day or more 

Q U Once evary 2-U days 26% 

-0 3 About once a week wa 

n 2 Once every 2-U weeks 

^ 1 I«ss than once a month 

Q 0 Never this year so far 

5 Once a day or more 
U Once every 2-^^ days 30% 
3 About once a week Jjft 
, 2 Once every 2-U weeks 
1 Less than once a nonth 
0 Never this year so far 



2 3 More than half of these problem cases 
U About J»lf ... 2(fL 
, 3 2:«S8 than half... ^.'^ 
2 Bone.-. NA 
1 I did not try to solve one of theM 
cases. 



.jLifi 5 More than half of these problem cases 
U About lalf ... 26^ 
3 Less than half... ^* 
2 None... ^ 
1 I did not try to solve one of these 
cases. 



em cases 



(U9) 5 More than half of these prpblea 

U About half... 26% 
. 3 Less than half 
, 2 None • • . 

, 1 I did not try to solve one of these 
cases • 



Student was having problems 
with his/her family at 
home. 



Student came to school in 
a physically neglected 
condition (for exanple, 
hungry, inadequately 
dressed, sick). 



Student >nas having some 
other problem, not listed 
above. Please give 
exaqple: , 



\k19) 12St 5 Once a day or more 

Once every 2-U days 26^ 
About once a week 
Once every 2-U weeks 
. Less than once a month 
Never this year so far 
KU6J 17% ^ Onci> a r^y or more 

Once every 2-U days 26% 
About Once a week 
Once every 2-U weeks 
Less than once a month 
Never this year so far 



(50; _JtS 3 More than half of these problem cases 
. U About half... 35% 
. 3 Less than half... ^. 
. 2 None... ^ 
1 I did not try to solve one of these 
cases « 



ERIC 



(Ul) 5 <^nce a day or more 

Once every 2-U days 
About once a week 
Once every 2-U weeks 
Less than once a month 
Never this year so far 



NA 



'^han half of these problem cases 
. U About half... 26% 
^ 3 Less than half^., jj^ 
. 2 None . . • 
1 I did not try to solve one of these 
cases. 

than half of these problem cases 
, U About half... 70^ 
, 3 Less than half... „. 
.2 None... NA 
1 I did not try to solve one of these 
cases. 
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Appendix A (continued): Secondary Aides 



Page 3 



Pre.1udtce in Your Sghopj 

(53) Ito stiidcnts la the ichool where yoi- woplt abow 
pFc;5udice (unfair treatment or negative 
attltiidea) toward atudcnte of racea other than 
their own? 
Check one answer: 

9^ 1 Yea, half or more of the atudenta ahow this 
racial preJ\bAice toirard other atodents* 

17 2 Yea, booo students, but less than half, 

ahDW this racial prejudice, 
l ift 3 Yes, but only a few students ahow this 

racial prejudice. 
0 If No 



I don't know 



26^ NA 



{5U-55) If you answered "Yes," give one example belxjw 
of students showing racial prejudice toward 
other students: 



22^-Informal groupings (e.g- 

room) are segregated 
17^-Hame calling 
kSio did not answer 



in lunch- 



(56) Do ft^ ?t|i in the school where you work show 
prej^idlce (unfair treatment or negative 
attitudes) toward students of races other than 
their own? 

Check one answer? 

9^ 1 Yes, half or more of the adults show this 
racial prejudice toward students. 

J+ 2 Yes, some adults, but less than half, 

show this racial prejudice. 

17 3 Yes, but only a few adults show this 
racial prejudice. 

39 U No 

^ 5 I don't know 



26^ NA 



Yo(ur General Suggestions 



(57-58) If you answered "Yes," give one example below 
of adults showing racial prejudice toward 
students : 

22^-Miscellaneous examples, none offered 
by 10^ or more respondents (e»g., 
teachers have "double standard," 
treating students differently because 
of race; teacher showed prejudice by 
physically or psychologically rejecting 
student; etc»). 



56 



(59) Can you suggest any ways that the Desegregation 

- Counselor Aide prograa in your school ndght be 

- in^roved next year? 

3QS6l Yes 

U8 2 Ho 22^^ NA 

(60-61) If you answered '*Ycs," what are your suggeationa? 

13^-More involvement with, and understanding 

of, program by staff 
7^^^ gave no suggestions 



Personal Information 
(62) What type of school do you work in? Check one: 
^1 An elementaiy school, with grades K-3 

2 An eleiaentary school with grades U-6 

3 An elementary school with grades K-6 
U A Junior high school 

5 A senior high school 
6 Other. Please specify: ^ 



22^ NA 



(63) Your sex: 
Male 
J2 Female 

(6U) Your racial/ethnic group. (With which of the 
following racial/ethnic groups do you most 
closely identify as a oeinberO Check one: 

White American 

26 2 Black African 

0 3 Native American (Indian American, 
First American) 

U U Spaniah-surnamed American (for example, 
Chicano, Puerto Rican, Latin American) 

0 5 Asian American (for exan5>le, Chirtese, 

Japanese, Korean) . ^ 
^ 6 Other. Please specify: -^-^^ 



EKLC 
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Each entry is the % 
of 23 respondents 
reporting a case 
vlth the indicated 



Appendix A -If (continued) : Siecondasy Aides 



V9g» k 



charaeteristlc. ^ 

57*-presented case as arequested; 33%-omit 



(65-66) a. 0BScrlbe the conflict befora you tock action: 

Behavio rs alleged to be part of conflict 
30%^Accusation or rumor 

22^-General or unspecified adjustment problem 
(e.g.^ •'personality clash,"; "not getting 
along in school or with others, etc.) 

IT^t-Fighting or assault 

13^-Conflict allegedly caused in part by 
negative racial/ethnic attitudes 



itu4«(rtr»t . 

ao»t eftectlve conmct-reBolviiM work. 

ia?>ortant detail; 30f-l^t page blank. 



Actors in conflict^ before Aide helped 
70%-St\idents as individuals 
265^»!teachers 

Settipg( s), when conflict started 
^specified by Wf» of respcmdents} 
26^W;ias8room 
13^t-Cafeteria or lunchroom 



(67-68) W^jftt did you then do? 

Initial actions Aide toolc to resolve conflict 
39?^Talked to actors together 
30^-Talked to at least one of actors separately 
22%-lnvestigated circumstances of conflict 
17?&-Informed pstrents 

J'lJ*?^^"'"^*^ non< actors (staff, parents, students) in conflict resolution 
13*-Took actors to school authorities 



(69-70) c. How did the confUct end and what happened to the participants in the confUct? 

Events during and after conflict resolution 

^'oH^'J'^*^' environment was changed fe.g., change in seat, class, bus, school) 
13%-Actors expressed reconciliation (apologized, agreed to avoid further conflict) 



(71-72) d. Why do you feel thia 8xan?>le shove effective confUct-resolvlng work? 
Evidence suggesting conflict was resolved 

li4%-Behnviors involved in conflict noi. clearly improved (e.g., better school work, less 
acting out; 

Other features of conflict's resolution 

Miscellaneous features, none named by 10^ or more respondents (e.g.. Improved relationshlp- 

57 

.(73-7<>) Blank 

ErIc ' so 



» Appendix B-1: Building Supervisors of Sleosntaiy Aides 

B^28 resiKDndents 
Entries on questionnaire 
are ^*s of 28, except as 



Minneapolis IMbllc Schools 
Questlonmire for Buiidinp; Supervisor 
of ESAA Dcsegrei^tion Counselor Aides 



noted • NA=T3ot ascertained 



N.B. Only those open- 
ended responses made by 
10^ or more respondents 



ftre, reportRd here. 



Your School 

(8) What type of school do you work in? Check one: 

1 An elementary school vith grades K-3 
2^ g An elementary school vith grades U-6 
32 An elementary school with grades K-o 

U A junior high school 

5 A senior high school 

6 Other. Please specjfy: _ 



(l8) Is there a icritten Job description for the vork 
of the Desegregation G^nselor Aides In your 
school? 



The Jpb Activities of Counselor Aides 

Please list vhat you consider the three most 
important job activities ESAA Desegregation Coiuiselor 
Aides now perform. Examples of such activities Bight 
include (a) Talking vith students about serious personal 
or school problems y (b) Riding the buses » (c) Catching 
students vho break school rules, (d) Phoning sebool 
parents about their children, etc., etc* 

The two most frequent responses per item are liited 

(9-10) The Counselor Aides* most important job activity ' 
is: 2<%^Counseling ahout p*>ygnnft1 



or school problems; 18%-Bus supervision; 
7% did not answer 

(11-12) The second most important job activity Is: 

32^»C ommun ication yith parer^l j ^a; 

l^i^-Bus supervision; 11^ did Jiot answer 



(13-1^) The third most important, job activity is: 

25^-Bus su pervision; l^^--Conununication with 
parents; 11^ did not answer 



(15-16) In yotir opinion, what is the least important job 
activity Counselor Aides nov perform! 

2 9^-^Cleric al work, including daily log; 

21^-Comment to effect that "no job of the Aide 
is unimportant"; 21^ did not answer 

(17) In your opinion, how clear is the understanding by 
your D<»9eKregation Counselor Aides of their duties 
and reep<^ >ibilltles in your school? Check one: 

21% 

1 Extremely clear understanding 
61 2 Very clear understanding 

3 Moderately clear understanding 

^ U Slightly clear understanding 

0 5 Understanding not clear at all 11^ NA 



75^1 Yes 
2^2 Ho 
.0 3 I aon*t know 

(19-22) If you a 



0^ KA 



answered "Yes" to (ifl), please mae the 

person(6) v>io wrote the .job descriptlon(s) : 

US^-'ESAA administration 

29^>>Desegregation Aides 

29^Building administrator 

copy of any such job descriptions, if copies 
are available. Thank you. 



below: 



Your Working Relationship. with the 
Desegregation Counselor Aides 



FRIC 
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(23) How would you describe your working relationship 
with the ESAA Desegregation Counselor Aides you 
have supervised thjs year? 

68^ 1 Excellent 
2 Very Rood 

Jl Good 

Ji h Fair 

,0 5 Poor 

\0 f> Very poor 7^ SA 

(2*0 Can you suggest any ways to liaprove your working 
relationship with the ESAA Desegregation Counselor 
Aides you have supervised this year? 

^2^1 Ye£ 

6U_. 2 No 7^ NA 

(25-29) If -you answered "Yes" to (2U), what are your 
suggestions? 

11^-More communication between Aide and 

building supervisor (weekly meetings, etc- 

11%-Clarification and revision of Aides' job 
description 

11^-Other suggestions 
made no suggestions 



Please answer questions on other side of this page- 



Appendix B-1 (continued): Building Srqpervisorg of Elementary Aides 

ProblcM Yofar gt^a^gta Have 
*yp«» of vrtblmm mtoAaSS^n yaar BchooX c«d ' 
The ESAA DsMgregatlon Coa0Mmlx3T Aide FtagrM us* dealgoad. In part, to 
prevoBt or •olve such probleu Moqg students. For ««ch type of pxs>ble». 
pleese answer both Queatioo A and ^negtlon 



Typ« of Problem 



RaaK-calling or 
nou thing" among 
atudeots • 



bad- 



''Ightlng among students. 



Extortion 2 Students used 
thr^5at to force other 
students to hand over 
noney or other peruonal 
poaaetalona. 



Student^vss having problems 
getting along Hlth another 
student (other than those 
abore). Please give example 



Questi ons: In your school diging this school ysar (l 9?U^75) so far 
A. Hov often did students have'tHs "'^ '^^^ I— — x .i - - - 
type of pror»le«, on the avermga? 
(cbecX one answer for each 

problem type.) 




Once a day or more ^ 
Once every 2-i+ days 7% 
About once a wet?K NA 
Once every 2-^+ weeks 
Less than once a month 
Never this year so far 



B, What proportion of these problew cases vere^ 

■ y% racial attitudt " 
ich problem type.) 



«tused in yart by neaativi racial attitudes T 
(Check one answer for - 



ikl) ^1}^ 5 More than half of these problem cases 
. k About half... 7^ 
. 3 lisss than half.., 
.2 Bone... NA 
1 We have not had one of these cases. 





Once a day or more 
Once every 2^ days XHjo 
About once a week 
Once every 2-^+ weeks ^ 
Less than once a month 
Never this year so far 



student had a problem 
getting along with a 
teacher. 



Student had a problem 
getting along with another 
adult In school (such as the 
principal^ assistant 
principal, or a counselor)? 



-ja.3 



Once a day or more 
Once every 2-i* days 7^ 
About once a week jg^ 
Once every 2-i* weeks 
Less than once a month 
Vever this year so far 



Once a day or more 
OnciB every 2-4 days jJM^ 
About once s week 
Once every 2-ii weeks ^ 
I>S8 than once a month 
Kever this year so far 
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Once a day or more \[^5) 
Once overy 2-i* days 11% 
About once a week KA 
Once 2vexy 2-if weeks 
I«S8 than once a month 
Never this year so fhr 



. 5 More than half of these problem cases 
, h About half... }j^qj 

3 Less than l*lf... 
.2 Bone... NA 

1 We have not had one of these cases. 



3 More than half of these problem cases 
h About half... 2h% 
. 3 Less than half... v^n 
2 Bone... 

1 We have not. had one of i.honfi cases. 



^ More than half of these problea cases 
. U About half... 
. 3 I«B8 than half... 
. 2Kone.^. ™ 

1 We have not had ona cf these cases. 

. 5 More than half of these problem cases 
, h About half... ±kio 
, 3 I«8s than half... 
.2 Bone... ^ 
1 We have not bad one of these cases. 



3 



i5 Oiice a day or more 
k Once every 2-i* days 7^ 
3 About once a week jjtA 
2 Once every 2-i* weeks 
1 I«ss than once a month 
IT 0 Never this year so f&r 



Rue) 'M 5 More than half of these problem eases 
' ^ > About half... -J W 

. 3 Less than half... ^f" 
2 None... NA 
1 We have not had one of these cases. 



Student broke some school 
Mle (such as siaoking, 
wandering the hall, cutting 
class, truancy, etc.) 



(36) j£L 5 '^ce a djay or wire ' 
h Once every 2-if days T% 
3 About once a week jj^ 
2 Once every 2-i* weeks 
1 I«ss than once a month 
0 Never this year so far 



5 More than half of these problem cases 
k About half... 
. 3 Less than half... ,,ta 
2 None... NA 
1 We have not had one of these cases. 



Student fears or dislikes 
school. 



Student was having problems 
with his/her family at 
home. 




37) -JOLSfe Once a day or more" 

k Once every 2-4 days 7^ 
3 About once a week jja 
2 Once every 2-U weeks 
1 Less than once a month 
- 7 0 Never this ytsar so far 



1(48) .,£^5 More than half of these problem cases 
I . k About half... 



, 3 Less than l»lf ... 
. 2 None... 
1 We have not had one of these cases. 



11% 
NA 



(38) 



Stud<<nt came to school in 
a physically neglected 
condition (for exan^le, 
hungry, inadequately 
dressed, sick). 



^udent was having socii ' 
other problem, not listed 
above. Please give 
exanqple: 




Once a day or more 
k Once every 2-4 days 7% 
3 About once a week jj^ 

2 Once every 2-U weeks 

1 Less than once a month 
0 0 Never this year so far 

day 



(^9) 5 More than half of these problem cases 

I -O h About half., 



^ 3 Less than half... 
. 2 None . . . 
1 We have not had one of these cases. 




}5 Once a day or more 
k Once every 2-4 days 11^ 
3 About once a week 

42 Once every 2-4 weeks 
1 Less than once a month 
0 Never this year so far 



(50) ^JJ^ 5 ^re than biif> of these problem cases 
' 4 About half. . . ' ' 1^^ 



3 Less than half... jj^ 
We have not had one of these cases. 



.5^ 2 None... 



ERJC 




(40) ^iiJW Once a day or more 

4 Once every 2-4 days 57^ 
3 About once a week |ja 

2 Once every 2-4 weeks 

7 1 Less than once a month 
^ 0 Never this ye'*j2'° 



5 More than half of these problem cases 
^ 4 About half... cjof 
3 Less than half... ; ' . 

2 None... NA , 

^ — ^ 1 We have not had one of these cases, 
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Appendix B-1 (continued) : Building 

r 

(52) Please look at the types of poroblema students can 
h*ave as listed on l*ige 2. Kow rate th6 total 
contribution of yew Desesregatlon Counse'^or AlCes 
to the preveatlon or aolutioQ of such problems in 
your school in 197^-75. Check one: 

3^ 1 Extremely great contribution 

2^ 2 Very great contribution 

g'j 3 Great contribution 

7 U Moderate contribution 

h 5 Slight contribution 

0 6 Very slight contribution 

0 7 No contribution at all Tf} M 

(53*5^) If you wish, use the *?pace below to explain or 
qualify your ausver to Item (52): 

SS^-Misc-llaneous answers 5^ none offered by 
1056 or more respondents (e.g.. Aides were 
''on the spot** when problems arose and could 
intervene immediately; Aides were vital to 
school functioning, etce) 
did not explain or qualify their answer 



(53) Please look again at the problems listed on Fiage 2, 
Would you say such problems of students are more 
frequent or less frequent in your school during 
this school year (l97'*-75)> compared to last year 
(l973-7i*)? Check one: 

25^1 Much more frecjuent this year than last year. 

11 2 Somewhat more frequent this year... 

^ 3 Slightly more, frequent this year... 

0 h No different in frequency this year and 
last year. 

k p Slightly less frequent this year.., 
7 6 Somewhat less 3?requ&nt tMa year... 
Much less frequent this yoar... 

(56-37} If you withy use the space below to explain 
or qualify youir answer to Item (55) t 

l8^-Wasn*t at the school last year; can*t judge 
lU^-First year of this school's current grade- 
level organization; can't judge 
lU^-Change in size or composition of student 
"body caused an increase in frequency of 
problems 

k&ff did not explain or qtialify their answer 



Supervisors of Elenjentary Aides 

F^e 3 

(58) How wwild yen rate the total contribution of yonr 
Desegregation Counselor Aides to the pr«v«ation or 
reduction of racial prejudice in your school? 
(Racial prejudice is here defined as unfair treat- 
ment or unfair negative attitudes toward others 
because of their menbership in a particular racial 
group,) Check one; 

E]ctre»ely great contribution 
21 2 Very great contribution 
18 _ 3 Great contribution 
Ik k Moderate contribution 
1^ 5 Slight contribution 

_Q 6 Very slight contribution ^ 

.0 7 No contribution at all 

-U 8 We have no racial prejudice in our school. 

(59-60) If you wish, use the space below to explain or 
<rualifj' your answer to Item (58) : 

36^-Jfijcellaneous answers, none offered by 
1036 or more respondents (e.g., Aides 
were able to ftrankly discuss problems). 
All other answers were unique, 
did not explain or qualify their answer 



(61) Do you think the ESAA Desegregation Counselor Aide 
IVogram should be continued next year? 

96^1 Yes 

No k% m 

(62) If you answered "Yea" to (61), do you think local 
Minneapolis Public School fVinds should be used 
to hire Desegregation Counselor Aides for your 
school if federal ESAA funds are no longer avail- 
able? 



ERLC 
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79^ 1 Yes 
ih 2 No 



7% m 



(63) Can you suggest any ways that the Desegregation 
Counselor Aide Program in your school might be 
improved? 

kei i Yes 

a2-2 No iki NA 

(6U-67) If you answered "Yes" to (63), what are your 
suggestions? 

U3^-Miscellaneous suggestions, none offered 
by ICfjo or more respondents (e.g., nx?re 
training for Aides in conflict resolution 
or counseling; Aides' responsibilities 
should be clarified or changed in some 
way*-- several such suggestions). 

57^ made no suggestions 



Please answer other side of this page- 



Bach entry is the 

of 28 respondents re- . ^. „ , / , . \ 

porting a case with Appendix B-1 (continued;: Building &:ipervisors of Elementary Mdes 

the indicated Ops Cwa-Study EoiBple of a Pegegraaatlon Coungelor Al da't ^arU VtMe U . 

characteristic _^ ^ 

S^rtth^ t^,""^^*^''? ^ "Wiving os£«t«a »t«lMrt-rt«imt or 8t«d*nt-teacb« 

50|-presented case as requested; ifflKomitted iraportant detail; Tl-described a tvBe of 



Behaviorg alleged to be part of confOiet ; 

^3%-Fighting or assault 

lU^Threat 

lU^-Acting out or disruptive behavior, other 
than above 



Actors in conflict, before Aide helT>ed ; 
71%-Students as individuals 
11^-Students in a group or gang 
ll^-Bus driver 

Setting(g)«> when conflict started 
(specified by 36% of respondents): 
25%-Bus 



(70-71) b. What did the Aide then do? 

Initial actions Aide took to resolve conflict : 
5^%-felked to actors together 
U3^-Inf6rmed parents 

32^Involved non-actors (staff, parents, students) in conflict resolution 

25%-Informed other school staff 

21^-Talked to at least one of actors separately 

lUi-Used physical force or restraint 

ll>-Informed building administrator 

Uninvestigated circumstances of conflict 



(72-73; c. How did the conflict end and what happened to the participants In the conflict? 

E^rents during and after conflict resolution ; 

39^-Actors expressed reconciliation (e.g., apologized, agreed to avoid further conflict) 
lU%-Aide follo*red-up actors to be sure further conflict woiold not occur 



(7U-75) d. Why do you feel this exarole ahova effective conrlict-reeolvinff vork by an Aide? 
Evidence suggesting conflict vas resolved : 

5^f%-Behaviors involved in conflict now clearly improved (e.g., better school vork, 
less acting out) 

Other features of conflict's resolution ; 

18%-lraproved relationship (more communication, involvement) betveen parents and school 



61 

(76-79) BUnk 

ERIC 



N=ll respoDdents. Sntries on 

questionnaire are frequencies* Appendix B-2: Building Supervisors 



Percants, though unstable for 
these small N's, are reported 
so as to provide information 
comparable to tl^t on other 
questionnaires in Appendices 
A and NA=not ascertained 



of Secondary Aides 

Hinneapolli PiibUc GcDools 
Qoisttlonnaire for Buildinpr Supervisor 
of ESAA Desegr«R«tlon Counselor Aides 



N.B, Only those open- 
ended responses made by 
10^ or more respondents 



Yq-ut Scbogl 

(8) What type of school do you vork in? Chtck one: 

_ ,1 An elementary school with grades K-3 
g An elementary school vlth grades U-6 
, , 3 An elementary school with grades K-«^ 
, U A .junior high school 
Senior high school 
Jx^^JX^^ Other. Please specjfy: 



The Job Activltiea of Counselor Aidea 

Please list what you consider the thrae moat 
important job activities ESAA DesegregatloD Coonaelor 
Aides now perform* Cxamplea of such activltiea might 
Include (a) IWlklng vlth students about aerloua personal 
or school problems, (b) Riding the buses, (c) Catching 
students who breah school rules, (d) Phoning achool 
^ jjarents ^bout their children, etc., etc. 

Tne Z most frequent responses per item are listAd 



(9-10) The Cpunselor Aides' most Important job activity 
1q: 6 (55%) "Counseling about personal 

or school problems; 2(l8)-Relating to, o r ^ 

being a friend to, students 

(ll-l^?) Trie second most important job activity is: 

2(l83&)-Bus supervision: 2(l8)>^Sut)eg/ision nf 



halls, lun chroom, groiinds: 2 (l8) -Liaison be- . 
tween schocST "and home; 2(lb;--Coramunication 
with parents 

(13-1^0 iTie third laost important job activity is: 

3 (2 ) - Supe rvision of halls, liuichroom, groun ds 

2 ( l8 ) -Couns eling about personal or school . 

problems; ?(i&)-i^elating to, or being a friend" 
to, students 

( 15-* 1^0 Tn your opinion, what Is the least Important job 
activity Counselor Aides now perform: 

2 ( 18^ ) -Supervision of halls, lunchr^nm, gymmr^g 



2 ( 18 )-Ciericai vpyK, in^liadjng daily log; ?ClR) 

Comment to effect^ that **no job of the Aide is 
unimportant : 2(18) did not answer 

(17) In your opinion, Tiow clear is the understanding by 
your Desegregation Counselor Aides of their duties 
and responsibilities in your school? Check one: 

1 Extremely clear understanding 
5(U6) 2 Very clear understanding 
2(18) 3 Moderately clear understanding 

0 Slightly clear understanding 

0 3 Understanding not clear at all 0 NA 



(18) Is there a written Job description for the vork 
of the Desegregation Counselor Aides In your 

school? 



8(73^} 1 Yes 

2(iaij2 ^ 

l( 9) 3 I <ton't know 



0 KA 



(19-22) If you answered "Yea" to (iP), please na«e the 
pprsonCs) who wrote the Job descrlntion(a): 

^(36^)-ESftA administr ation 

3_(27)*Biillding administrator ^ 

2(lQ)-I>esegregatjQn AsH^g 

^Some respondents ,nanpd more than 1 nerson.) 
If you anawered 'Tes^^to (18), please attach a ^ 
copy of any such job descriptions. If copies 
are available. Thank you. 
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Your Working Relationship, with the 
below: Desegregation Counselor Aides 



(23) How would you describe your working relationship 
with the ESAA Desegregation Counselor Aides you 
have supervised t>ns vear? 

3(^6%) 1 ExceTlent 

U(36) ^ Very Rood 

2(l8j Good 

0 h Fair 

0 5 Poor 

0 Very poor Q 

(2h) Can you suggest any ways to iiaprove your working 
relationship with the ESAA Desegregation Counselor 
Aides you have supervised this year? 

6(5'.JLl Yes 

5(h6) _ 2 No 

(25*29) If you answered "Yes" to (2U), what are your 
suggestions? 

3(27^) -More communication between Aide and 
building supe.rvisor (weekly meetings, 
etc . ) 

2 (18) -Clarification and revision of Aides' 

Job description 
2 (l8) -Other suggestions 
5(U6^) made no suggestions 



Please answer questions on of her side of thla p«ge- 



Appenoix ii-^ ^^continiiea;: iJuiiaing aupervasors 

of Secondaiy Aides 

Probl»M Ycmr StudtBtg Htve 
Listed helxm troi scm types of parabloM' rtadetits Tn your tebool can bfcxe. 
The tSAA D^segregntlon C«in#«lor Aide FrcHprM deftlgDad, in p%rt, to 
prevent or •olve mach probl^M Moog •tufltntf . For oaeh typ« of probln« 
:ple>«e atifircr Doth .^gtlon A and ^oftlon B> 



Fa«e d 



typ^ of ProbXeo 



Ra«^oftlllng or "b\d- 



Queatlong? In your achool during thi« achool year (171^13) to f%T*^ 
A. ttom often did atudenta tmv9 thli - ' »^ - - - 



type of problem, on tba average? 
(Cber^K one aneirer for eaeb 



(30 



problem type 
o(35l5 Once a 



a day or nore 
Once every 2-Ji dayeO 
3 About once a ireek jjft 
w . 2 Once every 2-U veeka 
iCS/l than once a oontb 
0 ^..^ 0 Hfiver tbla year to far 



B» What proportion of tb<i«a^fobl^ casea vera 
cauaed in part by neiatlva racUl attltndea ? 
(Check ona anawer for aacb problem type.) 




5 More than half of these problem caaea 
h About faalf... 0 
3 Lass tban balf«»« KA 
2 Rone*.. 

1 Urn have not had one of these casee. 



^Igbtlxig aiDong 3t\idents« 




Once a day oi* more 
Once every 2-U dayaO 
About once a veek NA 
Once every 2^ veelcJ 
te98 than once a month 
Hever this year so far 




5 More than half of these problem cases 
k About half q 
3 less than half..* 



2 Kone..* 



IWe have not had one of these cases. 



Ibctortion: Students used 
threat to force ot,her 
atisdenta to hand ovf>r 
Boney or other personal 
poaaeaaiona* 



(5o 



StQdent having problems 
eattlng along vith another 
atudent (other than those 
above)* I^Xease give example 




Once a day or more 
Once every 2-Ji day*9^ 
About oncie a veek NA 
Once every 2-^ veeks 
UsBB than once a month 
I^er thla year so far 




3 Hore than half of these problem cases 
U About half... liSfjh) 
3 Leas than half.** m 
2 Rone... 

1 We have not had one or i.hose cases. 



Once a day i? more f 
Once every 2-^ ^y^^S7> 
About once s veek **" 
Once every 2-U veeks 
I^fi^ than once a month 
I^ever thla year so far 



0 
0 



3 More than half of these nroblem cases 
U About half... l(^J 
3 less than half..* va 
2 Kone... 

1 We have not had one of these cases. 



(3^ 



Student had a problem 
getting along vlth a 
tMcher* 




Once a day or more 
Once every 2 -U dayaO 
About once a veek NA 
Once every 2-U veeks 
Less than once a month 
Never this year so far 




3 More than half of these problem cases 

U About half. . . 2\ iQ^o) 

3 Less than half.*. 

? None**. ^ 

1 We have not had one of these cases. 



^udent had a problem 
getting along vlth another 
adult m school (such as the 
principal, assistant 
principal, or a coxinselor)? 




Oncc a day or nore 
Once every 2-U day8l(9?o 
About onoe a veek m 
Once every 2-U veeki 
Less than once a month 
Never this year so ffer 




3 More than half of t^ae problem cases 
U Abo\xt half. ,* i(95&) 
3 Less than half... ^ 
2 Ifone.** 

1 We have not had one of these cases. 



Student broke scae achool 
rule (such as smoking, 
v»ttierlng the hall, cutting 
claaa, tmancy, etc*) 




Once a day or more 
Once every 2-U days 0 
Abcut once a veek NA 
Once every 2-^* veeks 
Less than once a month 
Hever this yecur so far 



1 
1 

7 



t3 



m. 



3 Mor5 than half of these problem cases 

U About half... l(^) 

3 I<ss than half... 

2 None... ^ 

1 We have not had one of these cases. 



Student fears or dislikes 
school. 




Oftce a day or more 
Once every 2-U days 0 
Ahout once a veek NA 
Once every 2-U veeks 
Less than once a month 
Haver this year so far 



(U8l 




3 More than half of these problem cases 
U About half... l(^) 
3 Less than half... 
2 None ... 

1 We have not had one of these cases. 



^udent vas having problems 
with hla/hcr family at 
hone* 



(38 24aa)5 




^>nce a day or trari TL^i 
Once every 2-U days 1(9%? 
About once a veak NA 
Once every 2-U we&ks 
Lest than once a month 
Never this year so far 



Student carne to school in 
a physically neglected 
condition (for example, 
hungry 9 Inadequately 
dressed, sick). 



!39 H— 9)^ a day or more ^_^r< 

Once every 2-U dayo 1(99^1 




Student vas having some 
other problem, not listed 
above. Please give 
O le: 



About once a veek NA 
Once every 2-U veeks 
Less than once a month 
Never this year so far 
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a day or more „ , 



Once 

Once every 2 . , 

About once a week NA 
Once every 2-U vaeks 
I^ss than once a month 
Never this year so far 




3 More than half of these P/oblp^ cases 
U About half... 
3 Less than haif..« 
2 None... 

1 We have not had one of these cases. 



e problem 

2(18?) 
NA 



than half of these problem cases 

3(279 




U About half. • » 
3 Less than half... 
2 None... 

1 We have not had one of these cases. 



NA 




3 More than half of these problem cases 

U About half... RIi'ML) 

3 Less than half... *ta 

2 None... ^ 

1 We have not had one of these cases. 



Bxtremely great contribution 
Very great contribution 
Great contribution 
5( 18) h Moderate contribution 

0 ? Slight contribution 

0 6 Very slight contribution 

0 7 No contribution at all 



Appendix B-2 (continued) : Building Supervisors 
of Secondary Aides 

^ 3 

(58) flov would you r»te the total contribution of your 
Desegregation Ccwnselor Aides to the prevention or 
reduction of racial pre,1udice in your school? 
(Racial prejudice is here defined as unfair treat* 
pent or unfair negative attitudes toiiard other* 



(52) Please loolc at the types of probleiBs students can 
have as listed on l^ge 2, Jtoir rate the total 
contribution of your Desegregation Counselor Aides 
to the prevention or solution of such problems in 
your school in 197^-75. Check one: 



1(95^) M 



(53-5^) If you wish, U5e the space below to explain or 
qualify yot^r answer to Item (52): 

2(l85&)- scellaneoxis answers (Aides were of 
great help with husses; Aides were 
often unable to follow-up problems) 

9(82^) did not explain or qualify their 
answer 



(55) Please look again at the problems listed on Page 2, 
Would you say such problems of students are more 
frequent or leas frequent in ycwr school during 
this school ye&r (l$7^-75), cofnpared to last year 
(1973-7**)? Check one: 

0 1 Much more frequent this year than last year. 

Somewhat more frequent this year... 

1( 9) 3 Slightly more frequent thic year... 

1( 9) ^ Ko different in frequency this year and 
last year. 

2( 18) 5 Slightly lees frequent this year... 
3(211.6 Somewhat leas froquent this year... 
1( 9) 7 Much less frequent this year... 

(5^-57) If you wish) use the space below to explain 
or quAlltV your answer to Item (55)2 

3(27^)-Miscellaneoufi answers (Wasn^t at the 

school last year— can't judge; problems 
more frequent than last year only at 
beginning of this year) 

8(73^>) did not explain or qualify their 
answer 
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HSff>) NA 
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because of their neniierahlp In a psrticulAr ntetAl 
group.) Check ones 

0 1 Extreaely great contribution 

3(2 7%) 2 Vety great contribution 
6(551-3 Great contribution 

Moderate contribution 

0 5 Slight contribution 

0 6 Very alight contribution 

0 7 ^ contribution at all 

0 _- -_8 We have no racial prejudice in our school. 

(59*60) If you wish, use the space below to explain or 
qualify your answer to Item (58): 

2 (18^) -Miscellaneous answers (Aides worked 
effectively witb Student Advisory 
Committee; Can't judge the Aides ^ 
effect on resolution of racial problems) 

9(8?^) did not explain or qualify their answer 



(61) Do you think the ESAA Desegregation Counselor Aide 
Program should he continued next year? 

10 ( 91^^ Yes 

0 2 No 1(95^) NA 

(62) If you answered "Yes" to (6I), do you think local 
Minneapolis Public School funds should be used 

to hire Desegregation Counselor Aides fcr your 
school if federal ESAA funds are no longer avail* 

able? 

10(91^)1 Yea 
0 2 No 



1(9^) NA 



(63) Can you suggest any ways that the Desegregation 
Counselor Aide Program in your school might be 
improved? 



6(55^)1 Yes 

h(^ 6) 2 No 



l(^) NA 



(6U*67) If you answered "Yes" to (63), what ai'e your 
suggestions? 

2 (18^) -Aides should have more contact with 
others (e.g., supervisor, students, 
staff, parents, community) 

3(27^)-Miscel]aneous suggestions (more train- 
ing for Aides~for example, in 
counseling or conflict resolution; 
School staff need to better tmderstand 
Aides' role; within each school. Aides 
representing both racial minorities and 
whites Should be hired) 

6(55^) made no suggestions 

Please answer other side of this paga-« 



Each entry is the nunsber Appendix B«£ (continued) : -Building Siqjervlsors 

of respondents reporting of Secondary Aides 

a case -with the indicated * 
characteristic (the Ooe Cma-Stuay Ewle oy » DewMtrfpitlon comaalflr Aide 'a Vark h , 

corremon^Lng %!s of 11 respondents are also presented) ~ 

8 (73%) -presented case as requestedr3(27>)-left page blank 

(68-69) &. Deflcrtb* the conflict before the Aid.; took action: 

jtehajiors alleged to be t)art o f conflict ; Actors in confHct, before Aide helT?ed : 

^/^Sx ^ assault 7(6i|%)-Students as individuals 

2(10%) -Accusation or rumor 3 (27%) -Teachers 
2 (18%) -Attendance problem (class-cutting or / \ ^ ^ 

truancy) Setting(s), vhen conflict started 

->/^^\ ^ (specified by 3 or 27% of respondents): 

3l27%)-Con flict aUegedlv caused in part by 2 (l8%) -Classroom 

negative racial/ethnic attitudes 



(70-71) b. What did the Aide then do? 

Initial actions Aide took to resolve conflict ; 
7 (61^%) -Talked to at least one of actors separately 
5(^5%)-Tlalked to actors together 
3 (27%) -Informed parents 

3 (27%) -Investigated circumstances of conflict 

3 (27%) -Involved non-actors (staff, parents, students) in conflict resolution 



(72-73) c. Hcsw did the confUct end and vhat happcoed to the participants in the conflict? 

Events during and after conflict resolution ; 

expressed reconciliation (e.g., apologized, agreed to avoid further conflict) 
2 (18%) -Actors' environment was changed (e.g., change in seat, class, bus, school) 



(7^^-75) d. Why do ycni feel this exaoplc shovs effective conflict-resolving work by an Aide? 
Evidence suggesting conflict was resolved : 

^(36%) -Behaviors involved in conflict now clearly improved (e.g., better school work, less 
acting out) 

Other features of confll-t's resolution : 

Miscellaneous features, none naned by more than 1 respondent (e.g., case shows Aide's unique 
ability to establish cooperative relationship between home and school; case shows improved 
interracial relations, less prejudice) 



(76-79) BUnk 
^ (80) 1 
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Appendix C-1: Junior-High-Age Stxsdents, All Four Schools (Total saitple 
with White and Blaok racial groups weighted back to their 
l}=28l9 respondents grade^-vithin-school^among-schools p3roportions) 

Entries on questionnaire >Hmie»poii. P^buc scbooi. 

are ^'S of 819 except as noted 5ecood«y Studapt Quaatlopaalre M^not asc^rta-in^ 



Pleaae help U8 by anavorlng th«0e au««tl^^« &bo>ut your life la flchool aod about the BasQgresatioQ Counselor 
Aide ^"ro^rasi in your icbool« You see tlist do tot ask your oaaA, «o your anwera are soonyaous* tfaazsk You. 



The first ctUQAtlona are abcut your tiro tenm^r^^tion 

Counselor „ _ _ , , 



Your ^navoTB to these (tuestioni are coof ItlarrtiaX axyl 
will tyot be seen by tbe Aides or atxyooe vho hires 
the Aid06« 



(X) How often have you net and talked vltii 

thle year^ 



Vr^te a checK ( X ) in tbe biaalc z^xt to your op? 
Mt answers 

62% 



h h. 

8, 5. 



3 6 ^ Every dfiy I'm in scIkjoI 



Hever 

1 or 2 times this year 

3 to 5 tiroes this year 

6 to 10 times this year 

Over 10 tines » but not every day I'm in 
school 

li 
NA 

(a) How often have you met and talked with 

this year? 
Check one J 

6lj^ _ 1, J{ev5r 

l8 _ _ 2 * 1 or 2 tines this year 

^8^^^, 3 to 5 tioes this year 

^ h, 6 to 10 tia«s this year 

^ Over 10 times, but not every day I'm in 

school 

^ 6, Every day I'm in school 1^ NA 

(3) How often have you met and talked with 



this year? Only School 1, among sample 
Check one: gehools, had 3 Aides. Entries 
56^1. Wever here are %'s of those 207 

15 1 or 2 times this year aPSVering 





3. 


3 to 


5 tir«8 this year l^estion. 






6 to 


10 times this year 


8 




Over 


10 tim«e, but not every day I'm in 



school 
Every day I'm in school 

(U) llow often have you met and talked with - 

thia year? No Sample school had k Aides. 

Che<:H one: 
^1. Nevr r 

2. 1 cr 2 times this year 

3. 3 to 5 times this year 

J f » 6 to 10 times this 

_ _ J j > Over 10 times, but not every day I'm In 
school 

6 > Every day I*m in school 
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If you have net and talked vith one of theae _ 
Desegregation Counselor Aides thia year, vhich of the 
foUoiring things did you talk about? If you have 
never talked vith a Desegregation Aide, skip to 
question 19. 

Pid you talk about* ^ 



(3) A problem you were having getting 
air :\g vith another student? 

0^ NA 



(6) A problem you vere having getting 
along vith a teacher? . 

Oi NA 



13^ 1. Yee 
88 2. Ko 



OSij.. Yes 
82^. Bo 



(7) A problem you vere having getting 
along vith another adult In 
school (such as tbe principal, 
assistant principal, or a Qft ^ 
counselor) ? 



&i I . Yes 
92 2 . Hb 



(8) A problem you were having 
at home? 



Oi NA 



Jill. Ye. 
96 2 . Bo" 



(9) A problem you were having vith 
your school vork? ^ ^ 



IQ^ 1. Yes 

90 2 . No 



(ud) a fight between you and one or 
more other students? 

af> NA 



12^^ 1. Yes 
882. Ho 



(11) A problem you had vith some ii<i i v 

school rule (such as swjking, * 
wandering the hali, cuttingO?^ NA RQ 2 . Bo 

claas, truancy, etc*)? 



(12) Sooae other problem, not listed 
above? If you ansvered "Yes," 
please tell vhat types of 0<^ NA 
problems you talked about in 
the space below: 



(i3) "Things in general," but not 
not problems? In other words, 
did you ever have a friendly 0% KA 
talk or "rap session" with a 
Dgeegregatlon Aide? 



38^ 1. Yes 

62 



2. Ko 



(lU) How would you rate the overall helpfulness of the 
Aides in solving the problems checked in questions 

5-13? 

J33L1. Very helpful 
27 2 . Helpful 

9 3 > Slightly helpful 
_6^i+. Not at all helpful U6^ NA 



Appendix C-i: Ail Pour Schools (continued) 
N.B. For open-ended Questions (15-16), (l7-l8), (31), end (35), entries are %'s of the usahle 
answers that show the indicated characteristic, according to the content analysis 
categories used. On each question, only those categories used with a relative frequency. 
of or TOre will he reported here* 

115-36; If you haye ever talked vith an Aide ahout a pi^lftft—Wtat ma the 
oMt flerlotta ppc&lem you ever talked over with a Ifeae^^gation 
Aidje? Skip to qaeation 19 if you've zwver ilMWmA a prt*ien 
iritli a Deaagrogatloa Aide. 
9p (Ns76; respondents provided a usahle answer; 86^ left space hlank; 5^ 
provided an uncodahle answer (i.e., too short or inappropriate) 

N.B. Entries below are ^'3 of the 76 usahle problem-cases shaving the indicated characteristic. 

Fighting or phvsical^force aspects of the problem; 

32%-Fighting or hitting . ^ 

h -Threat of fighting or hitting Actors involved in the problem besides 

k -Extortion gesgondent; ^ 

k -Pushing or shoving (e.g., "hutting** into line, 26^Students as individuals 

of persons) -Students in a group or gang 

1 ^11 other categories ""^^ o*^^ categories 

55 -No physical force evident 3^ -Actors not specified 

Other behavior allegedly involved in tha problem : gettinp;(s), when problem started; 

10%-Ingesting a controlled substance (can include ^ ""S^ 

smoking, drinking, drugs) | -Cafeteria or lunchroom 

7 -Minor problems for which Aide's help re- -Classroom 

quested -School, but poorly specified 

6 -Throwing food ^3 -All other categories 

h -Name-calling or swearing -Setting unspecified 

h -Teasing or harassment . 32 -No behavior other 

11 -Problem poorly specified than physical force 

26 -All other categories 

C17-1B) If you BjxMwered question (15-I6), what did the Desegregatlem Aide 

do to try and help yon? 
9^ (69) usable answers; 87^ blanks; k% uncodahle answers 

N.B. Entries below are %'s of the 69 usable answers showing the indicated aspect of help 
by Aide. ^ 

Mde's actions: 

-Talked to at least one of actors separately 
32 -Effected a concrete change in behavior or circumstances (e.g., stopped fight, changed 

seat, provided a material service, helped organize an event) 
17 -Tfeilked to actors together 

yerbal style used by Aide in attempting to help student with problem ; 
23%-Directive, gave advice or warnings 

U -Nondirective, listened to actors' feelings, views 

1 -Both directive and nondirective 
L8 -Other style or no verbal behavior 
-Can't code verbal style 
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Appendix C-1: All ?our Schools 
(continued) 



Your QplnlQr-i 

(19) How Bich do XBA tbat ■tudiDt« of ^Cmnt 

rac«a «ad zMl«bborboodi Attciyl your acboolT CbQck 
the ons «eotaQC« tl»t b««t ihovs your ovn oplnloot 
151^ 1> Strooftly approve 
"^fj, Approve 

12 Sllgltly approve 

1^ Keutral or undiclded 

C\ _ ' j. Sllp.htly dlsapprovo 

, , < ». Sliapprove 
9 _ /. StronAly dleapprove 3* KA 

(so) llow such do you pftriPy^ c^^oy aeetlng aod talkloc 
vlth itudeote of racei other t)»a your ovn? 

29^ 1. Very mcb 

UO 2 . Sooevt»t 

3. Slightly 

7 U . Not at an 2* NA 

(21) B&ich do you think students at your ichool eojoy 
neeting and talking vlth students of racea other 
than your own? 

Ig^ 1 . Very nuch 

53 2. SofflBvhat 

23 3. Slightly 

10 U. Bet at all 2^ NA 

(22) How ouch do you think f ^u3,t» at your ichool (for 
exainpla, teachers, couoiilora, prioclpala. assistant 
principals, secretaries » custodians and other:;} 
enjoy Meting and talking with Ad]USi& of races other 
than their ovnT 

kli 1. Very uuch 
Ul 2. Soiaevhat 
10 1 . Slightly 

,5 Hot at all 3^ HA 

Your Friends 

Think of your 7 hest friends here at school. Write 
nurobere in the boxes to indicate yowr anevers to each 

QucsjiiqTv: w^^weanUversge } j s.d,=' standard 
aevfation N^number or student s=«789 



M 


s:d 


U.7 


2.U 


1.9 


2.3 


.2 


.6 


.1 


.3 


.1 


.3 


0 


.2 


M 


s.d 


3.3 


2.5 


3.7 


2.5 



(23) 

(2U) 
(25) 
(26) 

(28) 



"How~»"ny of Theae~7 fi-ieode are— 
[ I White Anerlcan? 
I I Black American? 
( I native American ( Indian )T 

□ 



□ 
□ 



Spanith^surnADed American (for ex^ovle, 
Chicano, Puerto Rican, I<itin American)? 

Asian American (for exanple, Chloess, 
.''^panese, Korean)? 



More Opinions 



Coftteat oategories for opon- 
ended parts of C^iestiona (3l) and 
(32) have been abbreviated. Se« 
fbr fuller description of 
mTaem prejudice (unf^ 



(31) Db st^udente la 

treatsMnt or Q^gative attitudes}' toward stikenta 
ot races other than their ovnT Check ooe axwwer. 
2JiijL. Yse, l»lf or eore of tim atudeote «boir 

this racial prejudice toward oU»r 

stodsBts. 

^7 2 . Yea, »ot» etudeats« tut less t^ Imlf, 

ehcw this racial prejudice, 
ifi. ,3* Yes, but only a few students show this 

racial prejudice. 
9 U . ko 

1^ 5 . I don't know 2ft NA 

ir you answered "Tt ,** describe sow actual (wppen- 
ing (that yoa Mv or were Involved in) In which 



2^ iincodables 



students 
students 



Physical force aspects ; 
Uot-Fighting lU%-Pushing 
5%-Other Ul%-No force 

Other behaviors : 
22%-Nanie calling 11^ 
Teasing lO^Social 
isolation 8t-Poorly 
specified 1^-Other 
31%-Kone 



Race showing pre.iudic< 
Uggi-Unspecified 5%- 
White BO^Black 17^ 
Both White & Black 

Pre.iudice shewn by : 
27%-Group(s) lk%^ 
Individuals 59<- 
Can't tell 



^ttlng(s) ; 



9%-Hall 17^-Other or 
poorly spec. 7^%-Uaapeci^ 
fied 



Other race or ethnic group? 
the group: - - 



Please specify 



,Kow neny of these 7 friends are- 

(29) I ^ Male? 

(30) I I Fenftle? 



Evidence for pre.ludic t 
i+i+VDetailed example " 
25^Strongly inplied 
lU-Racial group 
owntioDed l89(-Iinplied 
, . because question ifs^s atuswered 

(32) Do ifti^ in this school show iv^udice (unfair 
treat»nt or negative attitudes) toward stodents 

of races other than their own? Check one answer: 
JZi_l. Yes, half or more of the adults show this 

racial prejudice toward students . 
Jl — 2. Yes, soioe adults, but less than half, s)vw 

this racial prejudice. 

22 — 3. Yes, hut only a few adults slxjw this racial 

prejudice. 
39 U . 3o 

2h 5 . I don't know 2^ KA 

If you answered **yc«,'" give one exanpLe below of 
adults ^.xwlng racial prejudice toward students: 

195t(l56) ujables: 79f> blanks; 2% uncodables 
Physical force aspect s: Race shoving pre.iudice ; 
95%-No force 5*-0the?" 71%-UMpecif ied 12*- 
Other behaviors ; ^^^^^ 9*^^ 10*-Black 

32%-Different disci- 
pllne 27i-Poor3^ speci- categories 
fi|d aj-Unfair grading Occupation of adiat 
33%-Other showing pre.iudice ; 

Settings ; ^7%-Teacher i42%-Un6pe ci- 

l8%-Clas8room U*- Ifan 5^Adniini3trator 
38t-Other or poorly specr^^^^^"" 
^0^-Unspecified Evidence for pre.iudice : 

67%-Detailed example ij^- 
Strongly in?)lied 3%- 
Racial group mentioned 
17^lBplied because 
questioa was anavered 
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Appomlix C-1: All Pour Sohoola 
(continued) 



^^^^i^iif!^? whath^r My of the folloirt«g thlQg« h»v«i happ<^ned to 
you this ymr in your «ehooX, or on the nmy to or fro« echooi. 



SO TAR rwiS yEARi 



»VE YOU BCEK 
CALIM A NAME,....<fta«ver both) 



/ 



9y ft student of yovur 
ovn riiclal groupT 



1. Yoa 

2. Ko 



^ ?y a etudent of 

Another reclAl gro\]pT 



m 



1. Yes 

2. ffo 



so FAR THIS VfARr 

RAVE YOU BEEN 
THWEAYEKED Wm 
HARM..,,.(ftnwer both) 




Qy ft etudent of your 
ovn rmclftl fsroup? 



B/ ft etudent of 
ftnother racl«X growpT 



I. Yei 



!• Yee 

2. !!?0 



(36) 



. SO FAR THIS y^EARi 

HAVE YCX; EVER , 

BEEIf HJSHED, HrTg 

OR ATTACKED (ftnever both) 



By ft student of your 
cMm vAolftl icroupT 



^^"^s^ )?y ft &\tudant of 

anothsr racial ^[roupT 



Yea 

n ^^(37) 
i2] 2. no 



5i 



SI) FAR THIS VEAR: 

HAVE YW BEER 
JORCKD UNDER 
THREAT TO HAHD 
OVER MONEY CR 
BOHETtOX ELfli 
33EtOM3I!C TO . 
YOII.,**«(ftnaver both) 



By a student of your 
ovn rftciftl group? 



?y ft student of 
*^ another racial group? 
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Yes 

2. No 



(39) 



2L 



1. Yee 



76] 2. Ko 



SO FAR THIS mR.- 

R^VE YW BEQ? 
GRADED UMPA331LY 
OR A REPORT 
CARD, WjjH „. 
ASSIGRMElIt, OR 
lEST.,.,. (answer both) 



1^ 



By a teacher of your 
cmn racial group? 



-> By ft teacher of 

another racial groupt 



321 1. Yes 
2. 176 



23 



1. Yes 

5^5lIA(i^) 
'2] 2. ito 



' 50 FAR TKI5 VEAR: 

HAVE YOU BEEN 
UTEATKD'UTirAIRLY 
IN ClASS m SOME OTHER 
WAY. • •••(answer both) ' 





3y ft teacher of your 
cnm racial groi5>? 



By a tuacher of 
another racii.! ^jroup? 



25] 1, Yea 

3%NA(U3) 



7? 2. No 
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Yes 
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8o»e Peraon4X teformti^Tt v(a Wi^nd 

(l*5-46) Whftt grade are yow In this 
yeftrf 

37^. 7th grade 
38 8th grftde 

25 9th grade 1^ NA 

(hi) Whftt Is your sexT 
UH 1 MRia 

!>2 2 Ke«He 5^6 NA 

(J*8) What Is you|p race or ethnic 
group? 

Please check the race or ethnic 

group you consider as your own: show^n 

Z3i 1 whif Awrio.";;). weighted back 

^ t-o original 
iiJL. 2 BUCK AHiarlCftr) proportions 
,iHr 3 Hfttlve Afaarlcan (Indian 
American 

fU Spanlsh-surnamed American 
\ (for example, Chlcnno, 
.6%^ Puerto Rlcan, Latin 
7 Anerlcan) 

h Asian AnKrlean (for 
V^exaople, Chinese. . 
Japanese, Korean) 



h% YiSa^***' Ploaae specify j 



(i*9) What has been your average grade 
so far this yesr in the coxirBes 
you have taken? 

Check the letter below clooe«i 
to your own average grade: 

xoi 1 A • 

33 3C 

-3 Up 

^5 F 

0 6 Other, Please deacriVe or 
specify: . 



NA 



0 



7 I have not rsceived any 
grade this year. 



Les-ve this apace blank 

(50) 

(51) 

(52) 



Thank you very much for yoiir help! 
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Research qo<» 
KvaltiRtlon f>cj>art.mf.ra. 
May i<yr> 



N=2p3 respondents 
after weight-back pro- 
cedure. Entries on 
questionnaire are ^'s 
of 203, except as noted 



Appendix 0-2: School 1 Students (White and Black racial groups 
have been weighted back to their original grade- 
within-school-among-schools proportions) • 
MinnMpoXlf Public Sohoola 

ESAA SecoadAr^r Bfcudent Qu«8tiont»lre NA=not ascertained 



Lhsht Utudont, 

Aidp e^erlDg thete quattloim about your Ufa in scbool and about the l>e.egpegatlon Couaaeior 

Aide Ingram in your Bcbool, You aee that do ppt a«k your name, so your anmra ora anonyaouT Thank Ywl! 



The first quetftiona are about your tw l>eaegregatlon 
Counselor Aides, - 



Your answers to these questions are confidential and 
will not be seen by the Aides or anyone who hires 
the Aides. 



(1) Hdw often have you met and talked with 
this year? 



Write a check ( X ) in the blank next to your one 
best answer: 

3^1* Never 
^ 2> 1 or 2 tiroes this year 
3 to 5 tiroes this year 
^ ^ ■ 6 to 10 times this year 
O'/er 10 tines, but not every day I'm in 



school 

Q 6. Every day I'm in school 

(2) How often have you met and talked with 
this year? 
Check on&s 



1% m 



11. Never 

1^ 2> 1 or 2 times this year 

- 1 3 ' 3 to 5 times this year 

3 U > 6 to 10 times this year 

^ 5* ^>ver 10 times, but not every day I'm in 

school 

1 6. Every day I'm in school 0^ NA 

(3) How often have you met and talked with 

this year? 
Check one: 



Ml. 

--2_3. 



Never 

1 or 2 times this year 

3 to 5 times this year 

6 to 10 times this year 

Over 10 times, but not every day I'm in 
school 



9 6 . Every day I'm in school 



0^ NA 



(h) How often have you met and talked with 

this year? No Sample school hadT"lfides7 

Check one: 



Never 

_2. 1 or 2 times this year 
3- 3 to 5 times this yetr 



3* 6 to 10 times this 

_5. Over 10 times, but not every day I 
school 

J>. Every day I'm in school 



m in 



Your g^lks with D^pflmrflffi^^H^^,^ Aides 

If you have met and talked with one of these 
De8eflgregati9p C^i^y^g^^y A^^^^ ^^1^ which of the' 

following things did you talk about? If you have 
never talked with a Desegregation AJde, aklp to 
question 19, 

Did you tall^ fttffl^-- 



(5) A problem you were having getting 
along with another atiident? 

m . 


^ 1^ Ye. 
96 2 . Ho 


(6) A problem you were having getting 
along with a teacher? 

aji NA 


1- Yes 
Wo 


(7) A problem you were having getting 
ulong with another adult in 
school (such as the principal, 
assistant principal, or a 0% NA 
counselor)? 


H 1. Yes 

2L^. No 


(8) A problem you were having 
at home? 

(y$> NA 


1^ 1 > Yes 

52-^- Ho 


(9) A problem you were havlc^ with 
your school work? , 

0^ NA 


_3lj- Yes 
97 2. No 


(10) A fight between you and one or 
more other students? . 

0^ NA 


5i 1/ Yes 
95 2. No 


(11) A problem you had with some 
school rule (such as snokingj. 
wandering the hall, cuttin^^TO NA 
class, truancy, etc,)? 


10^ 1. Yes 


(12) Some other problem, not listed 
above? If you answered "Yes^" 
please tell what types of 0% NA 
problems you ta.lked about_ in 
the space below: 


7i T. Yes 
93 2. Ho 



not problems? In other words, 
did you ever have a friendly 0^ NA 
talk or rap session" with a 
DesecregatL lon Aide? 



38% 1 , Yes 
62 ^ . Ho 



Ih) How would you rate the overaU helpfulness of the 
Aides in solving the problems checked in questions 

5-13^ 

5li. 



Very helpful 
27 g . Helpful 
_6_J. Silghtior helpful 
2 h. Not at all helpful 



ERIC 
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Appendix C-2: School 1 Students 
(continued) 

N.B. For open-ended Questions (l5-l6), (l7-l8), (31), and (32), entries are ^'s of the usable 

answers that show the indicated characteristic, according to the content anaO^sis categories 

"^^"^fiArf? iSf ^v"^' ^J^^^^^ ^i*^ » relative frequency of hi or more 

K15'2b) If you h&V9 ever talked vith an Aide about a probleift— What veai the will be 

BOBt eeriouB probOAm you ever taUcad over vtth a DeBegneation reported here. 
Alia? sidp to queatlon 19 if yofu've never diaounaed a prablea 
wdLth a Deaagregation Aide. 
6% (N=12) respondents provided a usable answer; 9*+^ i<sft space blank, 
N.B. Entries below are ^'s of the 12 usable problem-cases showing the indicated characteristic. 

?^^^i^°gxf'' P^y^^^^^ force . aspects of the problem ; Actors involved in the problem besides 

21%-Pighting or hitting respondentT " 

79 -No physical force evident ii2%-Students in'a group or gang 

Other behavior allegedly involved in the problem : ^ '^-^^ categories 
50%-Ingesting a controlled substance ((»n include ^ -Actors not specified 

smoking, drinking, drugs) Setting(s), when problem started : 

29 -Problem poorly specified 63%-Bus '' ' 

21 -No behavior other than physical force 8 -Cafeteria or lunchroom 

21 -School, but poorly specified 
9 -All other categories 



(17-18) If you rasvsred question (l5-l6), what did the Desegregation Aide 
do to try and help yom? 

5?^ (ll) usable answers; ^% blanks; 1% uncodable answers. 

N.B. Entries below are ^'s of the 11 usable answers showing the indicated aspect of lelp by 
Aide. 

Aide's actions : 

32%-lWJcidto at least 1 of the actors separately 

U5 -Effected a concrete change in behavior or circumstances (e.g., stopped fight, changed seat, 
provided a material service, helped organize an event) 

Verbal st yle used by Aide in attempting to help student -Jith problem : 
23%-Directive; gave advice or warnings 
23 -Other style or no verbal behavior 
55 -Can't code verbal style 
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N.B. 



Appendix C-2: School 1 Students 
(contlnusd) • 



§|g*lg>t'=?S?8?5i!l/3S8???gaSi»gf^gggll§^?''*^°°* ^31) and (32) have been abbreviated. 



ML 




5.3 


2.2 




2.1 


.1 


.k 


0 


.2 


•1 


.3 


0 


.2 \ 


K 


y 


3.0 


2.3 < 




2.3 C 



(I9) Hov Ruch do XBtt Aiyprovt that «tu4flBti of dtffmnt 
rae«i and Mlfhborbpoda attaod your loboolT Chicle 
tho ono ■«nt«>ac« that bait choira your cm opinions 

Stroe^Iy approv« 
39 2« Approva 

9 3 . Slightly approve 
21 U . Neutral or undecided 
^ 5 . Slightly dlBapprove 
7 6. Dlai^jprove 

j» - 7 > Strongly disapprove Cfft NA 

<20) Hat Duch do you MriQMLlW •Qjoy mtlng luad talkli^ 
with fttudenta of racea other than your cr^T 

27^ 1 , Very ewch 

H5 - 2 . SfiMVlsit 

2^ 3 , SUghtly 

_3_1*. Hot at tM 1< HA 

llov Buoh do you think atudentg at your aohool fiajoy 
meeting and talking with atudonta of race* other 
than your ownT 

Very such 

69 Sonevhat 

X6 -j . Slightly 

9 lot at ail 2lt MA 

(22) How web do you think ifUUj^ at your acteol (for 

axasple, taachars. counaalora, priootpala» aaaiatant 
principrla, aacratariaa, ouatodiana aad othara) 
enjoy Mating and talking with ^ifh^^a of racea ether 
than their ownT 

Very tuoh 

^9 2 , aooawhat 

Slightly 

_2L>. "ot at all 2^ KA 

Your Fripnda 

Think of your 7 beat frieoda bare at achool. Write 
nufflbers in the boxea to Indicata your anawera to each 
[ueotiopsM^inean leverage; ^ a, d •■standard 

" or * 

nai 

(P3) I ] White AmerlcanT ' 



Sueotiontmnean v Average;. s,d*"fi 
levlatlon H-nunber of students" 

Tfcv many ofn^heae 7 frleDda are— 



Black AnaricanT 

(25) I ] Native African (Indian) T 

(?6) I I Spanlih-aurnaned Aoerican (for exaflvle* 
ChioanO) Puerto Hlcan* Utin American) T 

(27) I I Asian American (for exaa^pla, Chlneaa, 
Japaneaoj Korean)? 

(28) Other race or ethnic group' Fleaaa apeclfy 

the group: . 



(31) Do atutjiQ^i m thia aobool abov prejudice (uix^^ 
traataent or netatlva attltudaa) toward atudenta 
of raoea otbar than their ovnT Chaok one aomri 
21^. Y«8, Imlr or aora of tba atwSairU abo«r 

tbla racial prejudice tOMard oth&^ 

atudenta. 

29 2. Yea, ao«e atudenta, but leaa than tmlf, 
abow thia racial prejudice. 

Yea, but only a few atudenta alxw thia 
racial prejudice. 

U U . So 

i2L^. I don't: kooBf 1^ M 

If you anavared *Yea," describe aooe ccti»l happen* 
Ing (that you aav or vara Involved In) in which 
atudenta ahoved facial prejudice tovard^ottwr 
atudenta, 31% (lOU) lasables; hj% blanks; 
2% uncodables 
PtaralctO. force aspects s Race shoving pre.ludica i 
36%-Fightlng 20%-Puahlng 57%-XJhspeclfled 6^ 
5%-Other 399b-No force White 17%-Blaclc ZOf^ 



Other behaviors : 
22^Nane calling U^t- 
teasing ^UxoA arguing 
S^Soclal isQjAtion 
i2?(-Pooray specified 
n^t-Otber 305t-None 

attiMff(8): 
^Z^^MJTlh^O^hmr or 
poorly - specified ■ t^Jt- 
unspocified 



Both White & Black 

Pre.ludi ce shown by : 
29t-Oroup(s) 65t-tn- 
dividuals 
tell 

Evidence for gra.ludioet 
36%»2)etailed example 
k9 •Strongly i^lled 
3 -Hacial group . 
mentioned 12)(«Iioplied 
beoauae q^stion vas 
answered 



How Rjany of theae 7 trienda are— 
I "I HeleT 
I 1 FemleT 



(32) Do ^ul^ in thia iiebool ahow prejudice (unfair 
treatment or negative attitudea) toward atudenta 
of racea other than their ownT Check one aaawer: 

Yea, half or more of the adulta at»w thia 
racial prejudice tovard atudenta. 

Yea, aone adulta, but leaa than half, abov 

thia racial prejudice. 

3» Yea, but only a few adulta ahov thia racial 
prejudice. 

17 .5. 1 don't know 1< HA 

If you anavared "Yea,* give one exaa^le balov of 
adulta ahoving racial prejudice toward atudenta < 
iBjt (37) usables; 8l< blanks; li-uncodables 

Physical _force aspects : Bace ahotfing pre>1udio^ 
100>-No force 83%-Un8peclf ied 7%- 

White to other ic/f,^ 
White to White 



Other behavlora : 
Ufi^-Bifferent discipline 
27 -Poorly specified 

5 -Unfair grading 
21 -Other 

Settings: 



22$-Classroom 19?t-0ther 
or poorly specified 59^- 
Unspecified 



Occupation of adult 
shoifinft prej^ce: 
ue%-Teaeiier 301&-Un- 
specified 17i->ftdminis« 
strator T^-Other 

Evidence for prejudice : 
9et-Detailed eramplo 
3 -Stroogly implied 
5 -Implied because 
question was anMered 
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Appondlx C«St Sehl»X I Sttidentu 
(cbnttniieid) 



Km* wtarttor amar.rf ?«U«rti« thli«« tev* haspenM to 

you tMi y— > in ywtf «eto«l, ar oe tli* «*y to w tieom ■ehoojl. 



50 FAR THIS VBAJti 



mvK you BSCN 

CALUED A mw (wMWer both) 



/ 



1^ ft «i\ga^ ^ your 



^ By » AivdAQt of 

•nothar jraoial sro^pt 



2. Ho 
(53J 2. I^o 



(33) 



(3H) 



SO FAR THIS yCA«; 



H*VE WO 




S(y ft stutfftot of your 



4^^^" ft fttttdant of - 
ftskothtr rftciftl grdnpt 



2. lb 



1. Yfift 



so FAX THfS VEAKi 



MVS yon BVES 



Bdr ft at of your 
OHB VftolftX grot^t 



air ft fttndftot of 
ittotbMr rftdfti group? 



X. Tftft 

2; tfb 



2. H6 



(38) 



SO FAR THIS VEMt 



FDBCBD pMDOl 
own ICMg OR 
OBLOKIXI TO 



both) 



ft itttdftnt of your 
ova rtelftl srcupT 



iy ft ttudcBt of 
taotbtr rftolftl getx^l 



Tftfl 



I 2i no ' 



so fAn THIS VBAJtt 



wn Tou 

CABDt iXO 
AdSJDMQVy OK 
tEST.,...(i 



botb) 



fi^ 7.1 tftftcber of your 
om rtelftl groopT 



^ Qy ft tftftcbtr of 

ftnotb^ rftclftl gronpt 



28] t«» 
2. Ho 



(^) 



2. lib 



SO FAR rwiS VEARi 



HAVE YtJi^ 
nBAnD IWAStLY 

nr CLASS m oqnb omsn 
KAf (ftftfttfur botb) 




ERLC 



9y ft tftftcber of your 
cm rftciftl groi^T 



By ft tftftchor of 
ftootbiir niclftl group? 



Yea 

1*NA (*»3) 



2. 



llj 1. YftS 
2. 190 
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(I»9<46) Whit ffTfttfft ftTft you in thla 
yoftrT 

...^ 7tb gt*4o 
„_ _ 8tb grftdo 

100j» 9tb gnidt 0^ Nft 

(47) Vfaftt If your ftftxT 

5SL 2l^««li Nft 

(M) Vh^t li your rooo or ethnic 
group? 

Pleftse ehftok tbe rftce or ethnic 

group you eoneldtr fti your wnx 8h0wn 

12« 2 M«ck Awricftgj pj^portlons 

_J) 1 , 3 ffitlve AiwriCftD (Indian 
AdtricftD 

U 8|pftitlftb«curoft«ed American 
I (for MM^lft, Chicanoy 

9tMirto KiCftii^ L&tih 
7 Avftrioftft) 

AftiftB AnerlQftn (for 
exftiplft, C^neee. 
Jftpfttteftfti iterftan) 



Otber* FXeftee epecifys 



(li9) Whftt bftft boeh your ftTorftge grade 
eo U» tblft yoar to the eburaee 
. yoii have taicen? 

Cheek the letter belov cioeest 
to your oen ftYerege gradei 



X A 

3SL2 B 



6 Other* Ploaee describe or 
epecifyt 



7 I have not received any 
grftde this yeftr. 



XiOftve thia apace blank 

(50) 

(51) 

(52) 



Tfaank you very wach for your help I 
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Reaearch ftnd 

Rvuluatlon Dvpnrtmnt 
May l</r5 



N=l63 respondents after 
weight-back procedure. 
Entries on questionnaire 
are of 165, except 
as noted. 



Appendix C-3: School 2 Students (Jordan) (White and Black 
racial groups have heen weighted back to their original 
grade-within-schopl-atnong-schools proportions; 
MlnnMpolla hxhUc Schools 

ESM SecoDd&xy Student ^eatlonimix^ 



NA^not ascertained 



i^leaae help ua by anwering these questions about your Ufe in acbool and about the Desegregation CounBelor 
Aide Program in your school. You see that we do not ask your name, so your answers wre anonymous. Thank You, 



The first questions ajre about your two Desegregation 

v^ounselor Aides » - . 



Your answers to these questions are confidential aivl 
will not be seen by the Aides or anyone who hires 
the Aides. 



(1) How often have you met aod talked with 
this year? 



Write a check { X ) in the blank next to your one 
^ost answer: 

57% 1 , Never 



^3 2 . 1 or 2 times this year 
9 1 . 3 to 5 times this year 

- ^ h . 6 to 10 tlBies this year 

^ 5 . Over 10 times, but not every day I'm in 
school 

- 1 6 . Every day Vm in school 3^ NA 

(2) How often have you met and talked with ^ 

this year? 
Check one: 

Never 

3^ 2 * 1 or 2 times this year 

J3_3- 3 to 5 times this year 

8 h . 6 to 10 times this year 

7 5 . Over 10 times, but not every day I'm in 
school 



3 6 . Every day I'm in school 



li KA 



(3) How oftc*n have you met and talked with 

this year? School 2 had only 2 Aides. 

Check one: 



_1- Never 

_2. 1 or 2 times this year 

3 to 5 times this year 

J4. 6 to 10 times this year 

J?. Over 10 times, but not every day I*m in 
school 



Jj>. Every day I'm in school 



(h) How often have you met and talked with 

this year? No Sample school had k Aides. 

Check one: 



Never 

1 or 2 times this year 
3 to 5 times this year 
6 to 10 times this 



Over 10 times, but not every day I'm in 
school 



J). Every day I'm in school 



EKLC 



67 

74 



Your TVilks with Desegregation A^^^ff 

If you have met and talked with one of these 
Xteflegregation Cou|yielor Ai^aa this year, which of the 
followiug things did you talk about? If you have 
never talked with a Desegregation Aide, akip to 
question 19. 

Did YOU talk aboi^t^- 



(^) A problem you were having getting 
along with another student? . 

0^ NA 



2]±^l. Yes 
76 2. f'o 



(6) A problem you were having getting 
along with a teacher? 

0^ NA 



1^ 1 . Yes 

82 2, Ho 



(7) A problem you were having getting 

along with another adult in . — 
school (such ea the pirincipal, 0% NA 88 _ 2 . 
assistant principal, a 
coungelor)? 



Yes 

No 



(8) A problem you were having 
at home? 



0% NA 



&i) 1 « Yes 
2L^. Bo 



(9) A problem you were having with 
your school work? , 

0^ NA 




(30) A fight between you and one or 
more other students? . 

0^ NA 



2H 1. Yea 
76 -2. Ho 



(11) A problem you feid with some 
school rule (such as amoking. 
wandering the hall, cutting 6^ NA 
class, truancy y etc.)? 



15% 1. Yes 
85 2 . Bo 



(12) Soma other problara, not listed 
above? If you answered "Yes," 
please tell what types of 0% NA 
problems you talked about in 
the space below: 




(13) "Things in general," but not 

not problems? In other words, . 
did you ever have a friendly 0% NA 
'alk or "rap session" with a 
Desegregation Aide? 



31^0 1 . 



Yes 
No 



(ih) How wou3.d you rate the overall helpfulness of the 
Aides in solving the problems checked in questions 
5-13? 

Very helpful 
29 2 . Helpful 
15 ^ . Slightly helpful 
9 Not at all helpful NA 



Appendix C-3: School 2 Students 
(continued) 

N^B. For open-ended Questions (15-1'5) , (l7-ia), (3l), and (32), entries are i's of the usable 

answers that shov the indicated characteristic, according to the content analysis categories 

TOst seplouB problem you ever talked over with a fieaegregation ^ 
Aide? Skip to question 19 if you've never dlflcuseei a problem ^P^rted here, 
-vith a Beeegregatlon Aide . 

16% (N=26) respondents provided a usable answer; 79f> left space blank; 6% provided 
an tmcodable answer (i.e., too short or inappropriate). 

N.E. Entries below are ^'s of the 26 xisable problem-cases showing the indicated characteristic. 

yig^-^^"g or physical force aspects of the problem ; Actors involved in the problem besides 

52%-F2ghting or hitting respondenT ; 

12 -All other categories 33%-Students as individuals 

36 -No physical force evident 25 '-Students in a group or gang 

Other behavior allefredly involved in the probl em! J, "??^^^fj 

^-Rumor or accusation — ^ "^^^ other categories 

6 -Teasing or harassment -Actors not specified 

5 -Name-calling or swearing Setting(s). when problem started ; 

5 -Refusal to obey school authority 7^-Bus 

lU -Minor problems for which Aide's help was re- 9 -Classroom 

quested 5 -Hall 

10 -Problem poorly specified 5 -School, but poorly specified 

9 -All other categories 6 -All* other categories 

U3 -No behavior other than physical i'orce 68 -Setting unspecified 

(17-18) If you anmrered question (15-16), wliat did the Desegregation Aide 
do to try and help you? 

l6i (26) usable answers; 79f> blank; 5^ uncodable answers. 
K.B. Entries below are ^'s of the 26 usable answers showing the indicated aspect of help by Aide. 
Aide/s actions ; 

4^-03alked to at least 1 of the actors separately 

26.^ -Effected a concrete charge in behavior or circumstances (e.g., stopped fight, changed seat, 

provided a material service, helped organize an event) 
2k -TJalked to actors together 

Verbal style used by Aide in attempting to help stude nt with problem ; 
19%-Directive; gave advice or warnings 

5 -Nondireictive, listened to actors' feelings, views 

2 -Both directive and nondirective 
25 -Other style or no verbal behavior 
50 -Can't code verbal style 
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or o 
aesc: 



(19) )(ov much do ^stt «PProVQ tbat itwtonta of dlffaroDt 
racei and a«l«hborhood« attand your tcboolT Cbttck 
the one sentaoca that baat shoVk' yotu* ovn opinion: 
1^^. , .1. Strongly approve 
ap-..?. Approve 
3-rL_3. Slightly approve 

Neutral or undecided 
Slip:htly disapprove 
8 approve 

Strongly dlaapprove k% NA 

izo) How Ruch do you persona^ enjoy oeeting and talking 
with ftudents of races other than your ovn? 

X . Very much 
^6 2 > Sofoewimt 
21_3, Slightly 

is Not at all 2% NA 

(^i) llow nich do you think atjutfantq a^^ your achool enjoy 
ikfotlng and talking with atudentts or rucei other 
Uian your own? 

IZl-A. Very much 
39 2 . SoDWWh&t 

3 . Slightly 

Ik ^U. Mot at all 3i NA 

C^-?) How much do you think a 4m,tB at your achool (for 

exainple, teachers, counselors, priacipala^ ajslstaat 
principals, secretaries, cuatodianj and others) 
enjoy meeting and talking with ^ ^J-l j of races other 
than their own? 

33_2 
10 V 



Appendix C-3: School 2 Students 
(continued) , . 

??pt!on of^a?igori^!^*^°"^ ^-^^ ^^^^ nbtreviated. 

(31) Ik) fltu^aqt^ in this school show pra^uAica (unfair 
traatsjsnt or negative attitudes) towai-d students 
of races other th&n their ownt Chack ooe aoawar: 
1. Yec> half or sore of the otxidants sl»ov 
this racial prejudice towa^ other 
atudeuts* 

Yea, floos students, but leas than l»lf, 
ahow thla racial prejudice. 

Yea, but only a few atudenta ahow f.iis 
racial prejudice* 

Ho 

I don't know 2^ NA 

If you answered "Yes," describe 8oe» actual h^pen- 
ing (that you aaw or were involved in) in which 

1^ uncodables 



students 
students • 



Physical force Rspects ; 
33%-Flghtin^; ll%.hishing 
U^-Other 53^rWo force 

Other behaviors: 



3.7 



2,7 



.1 



Very much 
Somewhat 
Slightly 
^ U. Hot at aU 

Think of your 7 best friends here at school. Write 
numbers in the boxea to indica^ your mswera tc each 

queationj M»roean (average); s.d-wstandard 



2.5 



(23) 
(2U) 

(25) 

(26) 
(27) 



0|(28) 



□ 
□ 
[H 
□ 

□ 

□ 



Whlto American? 

Black Amrican? 

Native African (Indian)? 

Sp&ni8h-a*.?rnanied American (for example, 
ChlcanOf l^ierto Rican, latin American)? 

Aaian Aioerlcan (for exao^lei Chinese, 
Japanese, Korean)? 



3li-name calling g^- 
Social Isolation 8^- 
7easing l*<-DisliKe 
expressed 13%-Poorly 
specified 11%-Other 
25i-None 

SettlDg(8) ; 
23%-ather or poorly 



Hace shoving pre.iudic<^ ; 
i4'7%-Unspeclfied 7*- 
White 3^*-BlAck 12%- 
Both White & BlacK 

Pre.1udlce shovm by ; 
19%-Group(s) ^-In- 
diriduals 72%-Can*t 
tell 

Evidence fop pre.iudlce : 
ii5^Detalled example 
Implied 

. lO^-Raclal grcrup 

specified 77>-Un«pecified mentioned 22i-Ii*plled 
>}e cause question vaa ansvered 

(32) Do ftSmU m thla (/ebool abow prejudice (unfair 
treatment or negative attitudes) toward students 
of races other than their own? Check one anaw^r; 

_2SL.1» ^es, half or more of the oduits show this 
r%ria.l prejudice toward students. 

some adults, but less than half, «how ' 
this racial prejudice. 

20^. Yes, but only a^fer/ adults ahoW;ahi8 racial 
prejudice. 

Il_h.. No 

iI5 5. I <^-)n't know 2% NA 

If you anavered '*yea," give one exaaplr^ beXtyw of 
^}\^ ahowl?5g racial prejudice toward a*udent«: 

16% (26) usables; 8l% blanks: U% uricodables 

Physical force aspects : 
ioO^t-No force 



Race shcn/ing pre.judlce : 
92%-Unspeclfled 
White ot other U^- 



Other race or ethnic group? 
the group: ^ ^ . 



Please sipccify 



M 


s,d. 


3.3 


2.6 


3.7 


2.6 



How many of these 7 frienda aM— 

(29) [~] hfale? 

(30) Femle? 



Other behaviors : „ 
30%-Dlfferent discipline *° ^^^^ 



37i-Poorly specified 

7%-Unfair grading 
Steasing 19i-0ther 

Settings ; 



25%-Classroom 7^-Gym 
7%-Other or poorly 
specified 6l^-Un- 
specifled 



Occupation of adult 
shovinfg pre.ludice ; 
UO%«Teacber 58t-Un- 
specif led 2^-Other 

Evidence for pre.iudice ; 
ii3%-Detailed example 
26^-Strongly implied 

O^-Raclal group men- 
tioned 31^-Implled 
because question vas 
anavered 



69 



76 



Appendix C-3: School 2 Studenta 
(continued) 



Unplgastitnt lf\e\^nU Ttiiu Year 

riM9 IndlcAU vhiither any of th* follwrlr^ thli:gt Hava hftWoiMdi to 
you ihM yyr Id ycnir ichool, or on th^ ii»y to or tfehool. 



SO FAR rwiS y£AJ!.' 



WVK you mzn 

CALUSP A KANE (axtfvtr both) 



/ 



o 8tu<l6iTt Of yow 
ova jcacinl group? 



0y » student of 
»Qdth«r grofiqp? 



1 



Tg] 1. Yes 

3*Ift (33) 



22 2. Ro 



'^^Nft (3U) 

2. ITo 



Si) FAi^ rwis mR: 

HAVE YW 

HARM (an«v«r both) 




ft atudant of yoto* 
ovn rnclA]. eroispT 



^ A Btudent of 
another racial group? 



U Yfia 



(35) 

1 



2%NA(36) 



5SI a. Ro 



so FAR r/as VEAjex 



HAVE YOO irVEI< 
BEEH HJ3HSP, Hit 



0^ AmcXEP (aiiavar both) 



By a «tud«tit of your 
oms racial group? 



By a 0tad«fit of 
another racial groqt? 



1. Yea 

h%i9i (37) 



7j 2. Ho 

fpTl. Yea 

3>NA(38) 



U8 2* K6 



SO FAR THIS /EAIJ: 

KAVE YOa BEEB 
FOHCra UHDCR 
TUBC'AT 10 I»HP 
O m< MOMB Y CR 
flDHSTHIM} ELSE 
SCLONQm TO 
WO (answer both) 



By a student of 3rour 
OKn racial group? 



^y a studettt of 
anotbaa^ ra* 1x1 grotzp? 



-16—: 

1. Yes 



22 



75 2. no 



so FAR THIS VEAR: 
I^VE YOU BEEH 

OK A REPORT 
CARD, BXO 
AbSICl»<Eirr» OB 
TEST.^..,(aztfvar both) 



By 1 t«ach«r of your 
ovn racial group? 



By a taacher of 
anotbor racial e^roup? 



1. Yea 
06 2. Bo 



1. Yes 

i*^&rft (U2) 



^ 2. No 



SO FAR THIS VtAR: 

HAVE YOU BtaW 
TRKATET UKFAJJltY 
IR CIASS ni BCm OTWEFi 
HAY.«**«(aQ9tfer both) 





By a teacher of your 
ovn racial group? 



Ify a teacher of 
another racial group? 



271 1* Y«« 

^ 3^NA (U3) 
69 2. No 



28] 1. Yes 



2. No 
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8f)we Peraottal loforttst^oi^ , We Need 

{U5-46) What grade ans you In thiu 
year? 

7th ^de 
51 ^ ath grade 
JL9thg«.de 
(U7) What Is your sex? 
k % 1 ?*ile 

51 2 remale NA 

(U8) What Is your race or ethnic 
group? 

Please check the race or ethnic 

group you consider ae your own; shown 

591 1 White A^rtc^S) Y^iehted back 

. L to original 

35- A«ricajJ proportions 

3 Native African (Indian 

American 

k Spanish-surnafked American 
(for example. Chicane, 
Off, *s Puerto Rieau, Latin 
Anarican) 

^J, Asian Aeserlcan (for 
example^ Chlitfse. 
Japanese, Korean; 

^% Other. Please' spec try: 

Una 



(U9) What has been your average gr^de 
so far this year in jfchs courses 
you have taken? 

Check the letter belbv closest 
to your ovn average grade: 



llllA 

U6 2 B 
36 3 c 

2 U D 



ha, m 



0 5 P 

0 6 Other. Pleaee' describe or 
specify: 



7 I have nc>t received &r..v 
grade this year. 



Leave this space bl^nk 

(50) 

(51) 

(52) 



ThSkn>r';you very much for your hftln! 



Research %nf\ 
Rvmlmtion Tie.parl.mnni. 
^ May I9r, 
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N=2U respondents Appendix C^i School 3 Students (White and Black racial 

altei: wexght-back groups have been weighted back to their original 

.procedure. Entries grade -within^school-among-schools i)roportions) 

on questionnaire are Wnaeapoii. R»bUc School. 

%'s of 211, except as noted- esaa sacondMy atadent (faeationnfcire M=not ascertained 

ttur Utudent, 

!^*"* the"* que.tlona about your life in school and about the Deieexttgatlon Couni.«lor 
Aide tvogram In your school. You see that do not aslc your namo, so your aiun«r. ar. aaooyS^ iLnT^f 



The flrot questlooa arc about your two Desegregation 
Counselor Aides, 



Ycur answers to these questions are confidential ai^ 
will not be seen by the Aides or anyone who hires 
the Aides. 



(l) How often have you met and talked with 
this year? 



Write a check ( X ) in the blank ncsxt to your one 
y^ett answer: 

Never 

23 g . 1 or 2 times this year 

3 to 5 times this year 

6 to 10 tioAQs this year 

Over 10 tines y but not every day I^m in 
school 




6. Every day I*m in school 



(2) How often have you met and talked with 
this year? 
Check one: 

68^ 1 . Never 

Ji_2. 1 or 2 times this year 
3 to ^ times this year 
6 to 10 times this year 




Over 10 tiiaes, but not every day I'm in 
school 

Every day I'm in school 0^ NA 
(3) How often have you met and talked with 

this year? School 3 had only 2 Aides a — 

Check one: 



_1. Never 

_2. 1 or 2 times this year 

3» 3 to 5 times this year 

J+. 6 to 10 times this year 

Over 10 times, but not every day I'm in 
school 



Ji. Every day I*m in school 



(U) How ox'ten have you met and talked with 

this year? No sarflple school had U Aides V 

Check one: 



^1. Never 

1 or 2 times this year 
3 to 5 times this year 
6 to 10 times thifl 



Over 10 times, but not every day I'm dn 
school 



_6. Every day I'm in school 



Your l^lks with Diiiiffi^y^ftp fttion Aidea 

tf you have net and talked with one of those ^ 

Pflsegreflation Coui^ft^yr a^^^,^ this year, which of the 
following things did you talk about? If you have 
never talked with a Desegregation Aide, skip to 
question 19. 

Did vou talk Aby^^,^ 



(5) A problem you were having getting 
along with another studentT . 

af> HA 



151.1. 



Ho 



(6) A problem you were having getting 
along with a teacher? ^ 

0% NA 




(7) A problem you were having getting 
along with another adult in ^ 
school (such as the prlncix>al, 0% 
assistant principal, or a 
counselor)? 




(8) A problem you were having 
at home? 



0^ NA 




(9) A problem you were having with 
your school work? ^ 

Of) HA 



1^1. Yes 
§52. No 



(jo) a fight between you and one or 
more other studeuta? 

0^ NA 



10^ 1. Ye. 
i2-_2. Ho 



ERIC 
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(ll) A problem you had with some 

school rule (such as smoking*^ 
iwndering the hall, cutting ^ ^ 
class, truancy, etc,)? 



(l2) Some other problem, not listed 
above? If you answered "YesjA 
please tell what types of 0% NA 
problems you talked about in 
the space below: 




(13) Things in general, " but not 
not problems? In other words, 
did you ever have a friendly 
talk or rap session" with a 0^ NA 
Desegregation A<^^? 



^1^ 1. Yea 
69 2. Ho 



(lU) How would you rate the overall helpfulness of the 
^-^^^^ solving the problems checked in questions 

17^1. Very helpful 

2 , Helpful 
,,7. , 3* Slightly h«lpful 

Ji ^ot at all rifilpful h7% NA 



Appendix cJi: School 3 Students 
(continued) 

N.B. For open-end Questions (35-16), ^7-18), (3l), and (32), entries are i's of the usable 
answers that show the indicated characteristic, according to the content analysis 
cat effc^ies used. each question, only those categories used with a relative frequency 
aS-afi; If you havtt ever talked with m Aide about a problem--What. nRff the of hi or 
nofit aerlouB problem you ever talked over vtth a Dcseg»ga*±ott more will he 
Aide? Skip to question 19 if you've never dtacusffcd a prtblem reported here* 
with a Desegregation Aide# 

8^ (N«18) respondents provided a usable answer; left space blank; 8^ provided 
an uncodable answer (i.e., too short or inappropriate) 

N.B. Entries below are ^'s of the l8 usable problem-cases showing the indicated characteristic. 



Fighting or physical force aspects of the problem : 
1056-Pighting or hitting 
10 -Extortion 

ik -Pushing or shoving (e.g., Cutting'' into 
line of persons) 
h -Threat of fighting or hitting 
62 -No physical force evident 

Other behavior allegedXv involved in the problem ; 
11%-Ingesting a controlled substance (can include 

::r .smoking, drinking, drugs) 
10 -Poor school work 

7 -Teasing or harassment 

7 -Shouting or loud arguing 
hi -All other categories 
2h -No behavior other than physical force 



Actors involved :ln the problem besides 
respondent ; 

27/&-Students as individuals 

0 -Students in a group or gang 
38 -All other categories 
35 -Actors not sp^icified 

Setting(s), when pTOblem started : 
0%-Bias 

6 -Cafeteria or lunchroom 

10 -Classroom 

22 -School, but poorly specified 

11 -Home 

17 -A3J. other c?'.tegories 
3h -Setting unspecified 



(l7-ia) If you mwwsreA question (15-3j6), what did the Descrgregcrtion Aide 
da to try and help you? 

8^ (l6) usable answers; 89?6 blanks; h% uncodable answers. 

N.B, Entries below are ^'s of the l6 usable answers showing the indicated aspect of help 
by Aide* 

aide's actions ; 

59^-Talked to at least 1 of the actors separately 

29 -Effected a concrete change in behavior or circumstances (e.g., stopped fight, changed 

seat, provided a material service, helped organize an event) 
17 -15alked to actors together 

Verbal style used by Aide in attempting ; to help student with -problem : 
16^-Directive; gave advice or warnings 
11 -Nondirective, listened to actors' feelings, views 
0 -Both directive and nondirective 
1^. -Other style or no verbal behavior 
6o -Can't code verbal style 



EKLC 
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N.B. 



Appendix C*U: School 3 Students 
(continued) 

92o*?2ii-°f^nS^2^^?!^^S^ open-ended parts of Questions (31) and (32) have been abbreviated. 
See text ror fuller description of categories 



(19) 'bw iTuch do JcaU *pprov« that atud«nt« of different 
racea and nelghborhoodt itt«nd your »cboolt Check 
Lhc one centence tt»t best «hovi your ovn opinion! 

Approve 
16 SUghtly approve 

Neutral or undecided 
^* ' i. Slightly disapprove 

? ( 1. Disapprove - - 

V . Strongly disapprove KA 

{20) }iow ittich do you peraoH^:\y etijoy loeetiBg and talXir« 
wiih atuiients of races other than your ownT 

Very much 
^3 ^- Sooewtat 
J,5_J. sughtly 

Not at all 2% NA 

(21; llow much do you think a^i^^tj at yotir acJx)ol enjoy 
fpecting end tAlking with students of races other 
than your ovn^ 

Very much 
57 Somowhttt 
21_J. Slightly 
^ U . Wot at all NA 

(22) How Much do you think a^u^t^ at vqxjt school {for 

examplei teacher*, counselor a, principals, asaistant 
principals, eecretaries, cujtod' ms aid others) 
enjoy meeting and talking with tiiuitt of races other 
than th^ir own7 

U8J_1. Very nuch 
2 . Somewhat 
8 3 . Slightly 
^ U . Not at all 

Think or your 7 best friends here at ScJtool, Write 
numbers in the boxes to indicate your answers to each 

quection: M=mean (average), s.d.=standard 



5% NA 



M 


s,d 




n 




U.i 


2.3 


(23) 


White Aiaerlc*m? 






(2U) 


□ 


Black American? 




.8 


(25) 


□ 


Native American (li^it-n)? 


.1 




■(.'•0 




flpftniel-i-surnaiood Anvj.^-lcan (fir aJcaajple, 
Chlrano, Puerto JUc»n, ttitln Aioerjcan)? 


.1 




(;.'Y) 


□ 


Asian African (for ex»jf:pi^c, Chlwi-, 
Japanese, Korean)? 


.0 


.2 


(28) 


n 


Oth<»r race or ethnic ^up? Please B;jecJ,fy 
the Kixmp: 


M 


s.dj 


How winy of these 7 friends are-- 




2.5 


(29) □ 


Male? 


378 




(30) 


u 


Fennle? 



(31) Do atudentfl in this school ahow prejudice (unfiilr 
treatnsnt or oegative attitudes) toward students 
of races other than their owqT Check one answr: 
£i£j.. fes, half or acra of the students sboir 
this racial prejudice toward other 
students . 

pO 

££^2. Yes, sone students, but less than telf, 
show this racial prejudice. 

yi 3 « ^as, but only a few students show this 

-racial prejudice. - 

^6 U. Ho 

2.3..,9. 1 don't fcnow % M ' 

If you answered '"Yes," dascribe sone actual happen- 
ing (that you saw or were involved in) in which 
students s))owed social prejudice towart other 

students, 29% Xbl; \isables; 70% blanks; 
1% uncodables 

physical force aspects; Race showing nr^ iv.r^-tn^ 

j3Wignting 20%.Pushing i*5^-Unspecified hi- 

?%-Othor U5^-Ko force White 28^-Black 23^- 



O tj^r behaviorfl : 
35^-Name calling Un- 
social isolation ui- 
Teasing 2%-Poorly 
specified l6n-0ther 
25?t-None 

ge.tting(s) ; 



Both White 5: Black 

Pre . iudice shovn by ; 
3l?'-Group(s; 2H- 
Individxials 
Can't t«ll 

Evidence for pre.ludice 
DO%-De tailed example 
9^-Strongl^ implied 



11%-Cafeteria 05t-Hall 

5i-Grounds 5<-Cla8sroom 159^-Hacial group 

7%-Other or poorly nentioned l6n-Implied 

specified 65%-Un- bccauae qu««tion was 

Reified answered 

(32) Do Ai2ulU in this school show prejudice (unfair 
treatment or negative attitudes) toward etudants 
of )i>acea other than their own? Check one answer: 

8t ,1. Tffl8i half or more of the adults ahow this 
racial prejudice toward students. 

.J. ?• Yecy sone adults, but less than half, show 

this racial prejudice. 

20 — 3. Tfca, but oxC^ a few adults atw this racial 
Prejudice. 

3iLJ*. No 

27_5. I 4on't know 5% NA 

If you answered. "Yes," ^1v<j ono example below of 
aduKB shof»fintj racial prejudice toward students: 
15$ (3^J usables; 82% blanks; 3^ uncodables 



Pl-yaical force aspects : 
9i**-Ho force 6%»0ther 



Race showing pre,1udice ; 
•77%-Unspecified 2^- 

Otb^r behaviors : 1^^^^ ^° ^^^^^ i5i- 

iii^Different discipline 

U2*^Poorly specified categories 
15!t-Unfair grading 26^- Occupation of adult 



Other 7^-None 

Set tingCs) i 
l6?-Classroom 8%-Hall 
5l/^»0ther or poorly 
specified 25%-Un- 
spscified 



showing pre.ludice ; 
50%*Teacher 37^-Un- 
specified T^-Teacher 
aide 6^-Other 
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Evidence for pre.ludice ; 
M3%-Detailed example 
231&-Strongly implied 
3^-RaciaI group iuen- 
tioned 3li-Implied 
because question was answered 
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Appendix C^h: School 3 Students 
(continued) 



tJnpljftdsant Incldentg Tbla Year 

PXeaae indicate whether any of tlio foUcwlng things have happened to 
you thia year in your school, or on the way to or f^on school. 



so FAR THIS /EAR: ■ 



HAVE YOU BEEN 

CALI£D A WAME»....(ansver both) 



/ 



Bty a student of yoxxr 
ovn racial group? 



By a student of 
another racial groxip? 



70 1. Yes 
(HTJ.-Ho 



21 



2U I a. Ho 



1. Yes 

5^{3U) 



SO FAR THIS VEAR: 



HAVE YOU BEEN 

THREATSWED WITH 

HARM (answer both) 




By a student of your 
own racial group? 



By a student of 
another racial group? 



30 1. Yes 



65tNA(35) 



■01 1. Yes 

Tim (36) 



Ko 



SO FAR THIS VLAR: 



HAVE yCKJ EVER 

BEEN HJSHED, HIT. / 
OR ATTACKED (answer both)^ 



By a student of your 
own racial group? 



By a student of 
another racial group? 



FS?1 1* Yes 



2* No 



0 I 1. Yes 



2. Ho 



(37) 



(38) 



SO FAR THIS VEAR: 

HAVE YOU BEEN 
FORCED UNDER 
THREAT TO RAND 
OV ER MONE Y OR 
aCMETHTRS ELSE 
BELONtrXnS TO 
YOU* * . , . (answer both) 



By e student of yom* 
own racial group? 



By a student of 
another racial grc^up? 



^ 

, . 6^NA (39) 

^2. No 

1 



22 



1. Yes 



[721 2*. No 



5^NA (uo) 



so FAR THIS /EAR: 

HAVE YOU BEEN 
GRADED UNFAIRLY 
ON A RER)RT 
CARD, BIG 

ASSIGIWENT, OR / 
lEST..... (answer both) 



By a teacher of your 
wm racial group? 



^ By a. teacher of 

another racial group? 



30 



1. Yes 



^ Sim (ui) 

[6{+J a. Ncs'" 



gome. Personal Information We Need 

(k^J\6) What grade are you in this 
year? 

7th grs^de 
k6 8th grade 
0 9th grade 
(Uy) What Is your 3ex? 
hO^ 1 Male 



NA 



50 



a Femsle 



10^ Nft 



(U8) Vfhat is your race or ethnic 
group? 

Please check the rac^ or ethnic 
- group you conpi^cr as your own; 

shovm vfeightea baclc to original 

1 White American]^ proportions 
23 2 Black American ^ 

' _2 3 Native American (Indian 
American 



2^, 



U Spanish-surnamed American 
(for example, Chica*^, 
Puerto Bican, Latin 
Ainerican) 

^Asiun American • (for 
example i Chinese. 
Japanese, Korean) 

95^ i6 Other* Please specify: 
\m 

(U9) What has been yciur average grade 
so far this year in the courses 
yoii have taken? 

Check the letter below closest 
to your own average grade: 

25_3 c 

_ 2 h n 
0, 5 F 

0 5 other. Please describe or 
specify: 



^ NA 



7 I have not received any 
grade this year. 



1. Yes 

7im (ua) 



,712. Ho 



SO FAR THIS YEAR: 



HAVE YOU BEEN 
IMEATED UNFAIRLY 
IN CLASS IN SOME OTHER^ 
WAY.... ^(answer hjth) 



By a teac>'er of your 
own racial groxq)? 



By a teacher of 
another racial group? 



23 



72 



I. Yes 



27 



67 



2. No 



1. Yes 

6im (1,1,) 

2, No 

74 



Leave this space blank 

(50) 

(51) 

(52) 



Thank you very much for your help: 
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Research and 
Kvalufttlon Deparl.r;<*n1. 
May 1975 



N=2U0 respondents after Appendix School k Students (white and Black racial 

weight-back procedure. groups have been weighted hack to their original 

llTrl of sSot^excSt''^ S^^^-^^^m^^kc^^ proportions) 

as noted.. ®^ flecondary student Que8tioni*ire NA=»not ascertained 



f'lease help ua by answering these que0tloDa about your life in 0chool and about the Desegregation Counselor 
Aide Ingram in your school* You see that we do not aak your nAne9 00 your answers are anoaynous* Thank You. 



The first questions are about yotir two I>esegregation 
Counselor Aides, 



Your answers to these questions are confidential and 
ifill not be seen by the Aides or anyone who hires 
the Aides* 



(1) HoH often have you met and talked with 
this year? 



Write a check ( X ) in the blBHk next to your mji^ 
best answer: 

Never 

23 2 . 1 or 2 times this year 

10 ^ . 3 to 5 times this year 

6 U . 6 to 10 times this year 

ih 5 > Over 10 times, but not evory day I'm in 
school 

Every day I'm in schoo? 1^ NA 

(2) How often have you met and talked with ^ 

this year? 
Check one: 

56^1 . Never 

17 2 , 1 or 2 times this year 
1^ 3 . 3 to 5 times this year 
6 U . 6 to 10 times this year 
8 5 . Over K) times, but not every day I'm in 



school 

2 6 . Every dr^ I'm in school 



1% NA 

(3) How often have you met and talked with 

this year? School U had only 2 Aides. 

Check one : 



^1. Never 

_2. 1 or 2 times this year 
_3- 3 to 5 times this year 



J*. 6 to 10 times this year 

Over 10 times, but not every day I'm in 
school 

JS. Every day I'm in school 



(U) Ibw often have you met and talked with 

this year? No Sample school had 4 Aides, 

Check one: 



Never 

_2. 1 or 2 times this year 
J}. 3 to 5 times this year 



3- 6 to 10 times this 

Over 10 times, but not every day I'm in 
school 

j6; Every day I'm in school 



Your a:)slks vlth Desegregation Aj^es 

If you have met and talked with one of these ^ 

Depqgregation Counselor Aides this year, which of the 
following things did you talk about? If you have 
never talked with a Desegregation Aide, skip to 
question 19* 

Did YOU t^U^ aboyt^^ 



82 



(5) A problem you were having getting ^ 
along with another studenlJ? ^ 
Cj^fc NA 


logLi* Yes 

No 


(6) A problem you were having getting 
along with a teacher? . 

0% NA 


8^ 1. Yers 


(7) A problem you were having getting 
along with another adult in 
school (suoh as the principal, 
assistant principal, or a q?^ 
counselor)? 


i'i, X. Yea 
93 2. No 


(8) A problem you were having 
at homit.? . 

0^ NA 


_2l.l.. Yea 
99 2. Ho 


(9) ^ problem you were he.ving with 
your school work? ( ^ 

0^ NA 


OTb 1. Yes 
^ 2. Ho 


(10) A fight between you and one or 
more other students? . 

0% NA 


Hi 1.. Yea 
89 2. Ho • 


(11) A problem you had with some 
school rule (such as smoking; » 
wandering the hall, cuttijag 
class, truancy, etc.)? ™ ^ 


_6i^;. ybs 

9* Ho 


(12) Some other problem, not listed 
above? If you answered "Yes," 
please tell what types of 
problems you talked aboutln 
the space below: 0% NA 


1% 1. Yes 
93 2. Ho 


(13) "ThiLgs in general," but not 

not problems? In other words, . 
did you ever have a friendly 0% NA 
talk or "rap session*' with a 
Desegregation Aide? 


50^ 1,. Yes 
50 2. Ho 



ilk) How would you rate tte overall helpfulness of the 
Aides in solving the problems checked in questions 
5-13 ? 

13^ 1 . Very helplul 



22, _2. Helpful 
9 3 . Slightly heliiful 
Q Not at. all helpful 



k2i NA 
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Appendix C-5: School h Stxxdents 
(continued) 

N.B. For open-ended Questions . (15-I6) , (17.-18), (31) , and (32), entries are ^'s of the usable * 
answers that shew the indicated char&cteristic, according to the content analysis categoriei 
"^^b-S)^f^^y^^^^^e°"^vW^'^aSfa%l^*-^^^^^^^ of k% or 

moat serious problem you ever talked over with a Desegregation Z aJ"^ 

Aide? Skip to question 19 if you've never discussedTpfobSS reported here, 
vith a Desegregation Aide. 

9^ (N=21) respondents provided a iisable answer; &ki left fepace blank; 7% provided 
an uncodable answer (i.e., too short or inappropriate) 

N.B. E-itries below are ^'s of the 21 usable problem^cases showing the indicated characteristic. 



?±RM,in(2i or phys ical force aspects of the problem ; 
3H%-Fighting or hitting 

9 -Threat of fighting or hitting 
58 -No physical force evident 

Other be havior allep ;edl Y invo,\ved in the problem : 
21%-Throwing food ^ [ ~ 

7 -Name-calling or swearing 

5 -Truancy 

9 -Problem poorly specified 
27 -All other categories 
32 -No behavior other than physical force 



Actors involved >in the problem besides 
r espondent : 

29%-Students as individuals 
16 -Students in a group or gang 
18 -All other categories 
36 -Actors not specified 

Setting(s)^ when problem started : 
9%-Bus 

22 -Cafeteria or lunchroom 

1 -Classroom 
25 -School, but poorly specified 

5 -All other categories 
38 -Setting unspecified 



(17-18) If you answered question (15-I6), what did the Desegregation Aide 
do to try and i^elp yon? 

7% (16) usable answers; 86^ blanks; 7% uncodaole answers 

N.B. Entries below are ^'s of the usable answers showing the indicated apsect of help by Aide, 
Aide's actions ; 

32%-Talked to at least 1 of the actors separately 

3^ -Effected a concrete change: in behavior or circumstances (e.g., stopped fight, changed 

seat, provided a material service, helped organize an event) 
19 -TteLlked to actorir together 

Verbal style used b y Aide in attemptin^^ to help student with problem : 
35%-Directive; gave advice or warnings 

0 -Nondirective, listened to actors' feelings, views 

0 -Both directive and nondirective 
10 -Other style or no verbal behavior 
55 -Ce.n't code verbal style 



EKLC 
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Appendix C-5: School k Students 
(continued) 

§^2*"^"- ^'I'l^'^e"'"^^^ ^^'^ ^''^ abbreviated. 

More Opinion^ 



•/Qift- Oplnlong 

{19) How iTuch do Jam approve that ■tudenta of dlffarvnt 
racaa and nolghborhooda attaod yotir acbool? Check 
the one sentence that beat sbova your ovn opiTilon: 
jLQ4_l' Strongly approve 
29 Approve 

. Slightly approve 
Neutral or undecided 
Slightly disapprove 
Disapprove 

Strongly disapprove 3^ NA 

.low much do you p^rflQnft3.1y enjoy meeting and talking 
with atxidents of races other t»«n your own? 
1 . Very much 
Somewhat 
27 Slightly 

10 ^ . Not at all NA 

(21) Itoi. 'uch do you think studenta at your bc^kkjI en,., 
meeting nnd talHing with atudenta of races other 
than your own? 

^0^ 1. Very much 

^8 g . Souewhat 

29 1 . Slightly 

ii_U. Not at all 1% NA 

(22) How laich do you thinl: adults at your school (for 
example » teachers, couoselors, principals, asalataat 
principals , aecretariea, cuatodlana and others) 
enjoy meeting and talking with adults of races other 
than their own? 

Very nuch 

. Somewhat 

Ji_3. Slightly 

Not at all 2% NA 



8 U . 
Your Friends 



Think of iour 
nuTibors '.n t.bo 



best frU.vda here at school. Write 
uu.uui.-*^. ..1 nj« boxes to i;:dicate your answarA to each 

aucation; Ih=mean (average); s.d.=standard 



1 M 


s.d 






5.? 


2.2 


(23) 


□ 


1.5 


2.1 


(2U) 


□ 


.1 


.h 


(25) 


□ 


.1 


.2 


(26) 


□ 


.1 

. 


.2 


(27) 


□ 




.3 


(28) 




M 




How many of 


s.d 






3.6 


2,6 


(29) 


□ 


3.i* 


2.6 


(30) 


□ 



White American? 
Black America*!': 



" — A^Msa CAmU^^C ^ 

Japanese, Korean)? 

Other race or ethnic group? 
the group t 



Please specify 



7 friends are— 



Hile? 
Fei»le7 



(31) Do atudents in this school show prejudice (unfair 
treatment op negative attitudes) toward students 
o^^ftcea othei* than their ownT Chock one answer: 
Yes, half or more of the students show 
this racial prejudice toward other 
students, 

22^, Yes, aome students, but leaa than half, 
■how this ruclal prejudice « 

but only a few students shcv this 
racial prejudice, 

11 U . ?Jo 

18 6. I don't know 1< NA 

If you answered ''Yes," deacr^be sone actual happen- 
ing (that you saw or were icrolved in) in which 
stud-nts shoved racial prejudice toward other 

students. U7% (llU) usables; 50% blanks; 
3% uncodables 

Physir.al force aspects ; Race shcvinjt pre.judice ; 
51VFighting tJ%-Pushing U5%-Unspecified 3%- 
"^"^ ^ White 3^-Black 13^- 



Both White & Black 

Pre.iudice shovn by : 
28%-GroupUJ 17%-In- 
dividuals 55^-Can*t 
tell 

Evidence for pre.iudice ; 
^1%-Detailed example 
lU^-Strongly implied 
2U^-Racial group 
mentioned 21^ Imp lied 



5/^-Other 36%-.No force 

Other behaviors ; 
'i2%-Name calling lU«i- 
Teasing IC^-Social 
isolatic;; 5^-Stealing 
3^-Poorly specified 
l8i-0ther 38^.None 

Setting (£); 
10%-Hall 5^.B-iB 
11^-Other or poorly 

specified yU^- 

Unspecified because question was answered 

V32) Do y^Hiitfp in this school show prejudice (unfair 
treatr^nt or negative attitudes) toward students 
of rf.ces other than their own? Check one answer: 

— Sil- ^68. half or more of the adults ahow this 
racial prejudice toward atudenta. 

Yes, some adults, but leso than half, ahow 
this racial prejudice. 

^••5, but only a few adults show this racial 
prejudice. 

M No 

_25_5. I don't know 1% KA 

If you answered "Yes," give one example below of 
adults showing, racial prejudice ttivard atudents: 

25$ (61) usables; 73*^ blanks; 2^ uncodables 

Pjwsical force apsects; Race showing pre.iudice 
92%-Nb force 6%-Fight or 5^%-Un3pecified 23*- 
ru.^^.. White ot other 18^^- 



8 2 . 



77 



hit 2^-Other 
Other behaviors : 
35^-Different discipi: ne 
15^-Poorly specified 
65t-Wame calling ^-Un- 
fair grading U%-Pear 
other race 30^-Other 
H-None 

Setting(s) : 
15/&-C2assroom 5^-Hall 

50*-0ther or poorly xwA»-ouxorji5±y imp±ie^ 

specified 30%-Unspecified 5'^-Racial group men 

tioned 12^-Implied 
because question was 
answered 



Black to other 5^-All 
other categories 

Occupation of adu lo 
showing pre.iudice ; 
h 9%-Tea che r ^U%-Un- 
specified 3^-Adminis- 
trator U^-Other 

Evidence for pre.iudice 
7i4%-Detailed example 
10%-Strongly implied 



84 



Appendix C-5: School k Students 
(continued) 



Unploftsant Incldentg Ihla Yem- 

Pleaae indicate vhstbtr any of tha following thingi taav« hatip«Md to 
you thla ya»r in your aohoca, or on the way to or fttw flchool. 



SO FAR THIS y£AR: 



HAVK YCU BEEN 

CALIilD A NAMS (atuver both) 



/ 



Sy a student of your 
ovn racial groiQ>T 



25 



By a student of 
another racial groiQ>? 



2H 



1. Yes 

3^(33) 

2. Ko 



1. Yes 

U^(3U) 

2. no 



$0 FAR THIS /EAR; 



HAVE YOU BEEi? 

TWIEATENED WITH 

HARM (anaver both) 




By a student of your 
ovn racial groopT 



By a student of 
another racial group? 



22 



1. Tu 

3^NA(35) 

2. Ifo 



Yes 



3oH» Pysonal IhfortBatjnn We Weed 

{If5-U6) Wbttt grade are you In this 
year? 

7th grade 
5*^ , 8th grade 
.0 9th grade ^ ^ 

(U?) What is your sex? 

^1^1 Male 

2 PoBftle 2% NA 

(U8) What is your race or ethnic 
src^txpT 

Please check the race or ethnic 
grcmp you consider as your own: 
Shown weighted back to original 

White A.ertcalJUjj.opoj^ions 
Black Ame2i.canr 

1 3 Native American (Indian 
Amrlcan 



50 



2. Kb 



SO FAR THIS VEAR: 



HAVE YWEVER 

ggW R TOHgD ^ HIT. 

0« AWACKD) (answer both) 



By a student of your 
ovn racial group? 



^^N^ T»v a student of 

csiother racial group? 



39 



1. Yea 

57 2. Wo 



1 1. Yes 

3^^NA(38) 



36 



2. No 



SO FAR THIS mR: 

HAVE YOU BCBH 
FOKCED UHDEB 
THBSAT TO WSD 

om woagr or 
Menm} szise 

9BUnOZH> TO 

TCO (ansver both) 



By a student of your 
own racial group? 



By a student of 
another racial groiq>? 



"TS 

f'Q U Yes 
Kb 



1. Yes 

3^NA(i,o) 



2? 



2- No 



SO FAR THIS yEAR: 

HAVE YOU BSEN 

OKADKD UHPAIBLY 

OR A REPORT 

CARDy BIG 

ASSlSlVCEJnry OR 

1EST (ansver both) 



By a teacher of your 
otrn racial group? 



^ By a teacher of 

another raciej group? 



^71 1. Yes 
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U Spanlsh-sumasied American 
(for exanpley Chicaoo, 
Puerto Rican, Latin 
Aaerlcan) 

5 Asian Anerlcan (for 
^example, Chinese. 
, Japanese « Korean) 

^^1 Please specify: 

(U9) What has l>eQn your average grade 
so far this year in the courses 
you have taken? 

Check the Istter below closest 
to your oirn average grade: 

i2iiA 

U6_2 B 

31, 3 c 

3 k D 

0 5 P 5^ NA 

^ 6 Other. Please describe or 
epeclfVJ 



7 I have not received any 
grt^e this year. 



22 



2. No 



1. Yea 

8^(U2) 



Leave this space blank 

(50) 



70| 2. No 



(51) 
(52) 



SO FAR THIS /EAR: 

HAVE YOU BEFN 
TBSIArED UKFAIRLY 
3H CIASS IN COMB OTHKR 
WAYe..,, (answer both) " 





By a teacher of your 
cvn racial groi^)? 



By a teacher of 
another racial group? 



33 J 1. Yes 

Thank you very much for your help! 

>U| 2. No ' 



25 



1. Yes I O 



70 2. No 



Research an"^ 
Evalus.tion Departinant 
May 1975 



7R 



Appendix D: 

Procedures. Used to Sexect Students for the ESAA 
Secondary Student Quest j-or>.naire, and to Weight 
Their Responses According to the Racial Sight Count 

The ESAA Secondary Student Questionnaire was administered to 819 
students at four of the eight ESAA junior highs in May, 1975. These 819 
respondent represented 90% of a stratified random sample of 913 students 
for whom the questionnaire was intended. Each of these 913 students was 
invited to special testing sessions held in each school. 

Lary J^jhnson, Research Associate in the Minneapolis Schools' Research 
.-nd Evaluation Department, planned the sampling of students and administered 
the questionnaire. He also assisted the present evaluator in writing the 
questionnaire. 

In each school and at each grade level within a school, random samples 
of students were drawn separately from Slack and White racial groups. To 
increase the stability of descriptiA^e statistics based on questionnaire 
responses. Black students were intentionally overrepresented in the sample. 
Table 6 shows that Blfick students constituted between 30% and 44% of the 
samples at each grade level at each school, whereas their actual proportions 
in each grade-within-school group ranged from 10% to 37%. 

In order to estimate the responses that would have been obtained had 
a true random sample of 819 students been drawn from the four schools. 
Black and White respondents were weighted back to their actual grade- 

within-school-among-schools proportions in the total 4-school population 
(see Table (5) . 

First American, '^Other minorities," and "race not ascertained*' 
students were not reweighted, however. Each such student was assigned a 
weight of 1. With the small N's of these student racial groups, the re- 
liability of the reweighting would have been suspect. 

The actual proportions of students representing different races were 
obtained from a sight count conducted in all Minneapolis Public Schools on 
October 15, 1974 (^reformation Services Center, 1974). 

Appendices C-I through C-5 show the responses of junior-high-age 
students in all four schools, taken together--and Schools 1, 2, 3, and 4, 
separately- -when White and Black racial groups are weighted back to their 
original sight count proportions as described above. In other words, the 
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tabulated responses for each of the four schools, and for the total saaiple, 
are estimates of the Student Questionnaire responses one would have expected 
from a random saii5)l8 of 819 students from the four schools. 

The total N's for each school in Appendices C-1 through C-5 (and also 
as shown in Tables 3, 4, and 5) do, of course, reflect the back-weighting 
procedure and therefore differ from the number of students who actually 
filled out questionnaires. The N's of students who actually filled out 
questionnaires were: School 1, 109; School 2, 228; School 3, 228; and 
School 4, 254. The across-schools total of students, 819, remains the 
same before and after back -weighting. 
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